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Flying w» Chinese s g series designed to make the most of children’s natural ability to learn
language by creating meaningful contexts for learning and guiding them towards language
proficiency, literacy development and cultural appreciation. Each book is based on a theme and
integrated with other subject areas in the elementary school curriculum.

Flying wi» Chinese js standards-based and focuses on learners’ performance. Some of the important

> elements in this series include the following:

1. Thematic planning and instruction, with emphasis on the principles and structure of a
good story;

> 2. "Standards for Chinese Language Learning,” which is part of the Standards for Foreign

( Language Learning in the 21 Century,

s 3. Principles of Understanding by Design;

4.  Matching languages with children (Languages and Children: Making the Match).

Under three umbrella themes, each book in the series takes on a different but related sub-theme.
) These themes are interesting to the learners, connect with the curriculum of the elementary
school, promote understanding of Chinese culture, and provide a context for language use.

> The Student Book provides the basic story for the lessons, while the Workbook gives learners the
opportunity to practice the language and use the concepts presented in the Student Book. The
Teacher Guide suggests activities for each day and indicates when the Workbook pages are to be
used.

‘ Flying wi» Chinese focuses on a group of children who are learning Chinese together. These children
’ and their families come from a wide range of backgrounds, and several are heritage Chinese
) speakers. One member of the group goes to China with her family, where she attends a Chinese
school and shares her experiences with her former classmates. Throughout the series learners are
< introduced to legends, real and fictional characters of importance to Chinese culture,
’ and significant customs, celebrations, and other elements of the Chinese way
‘ of life.

Flying wi» Chinese can be used independently or as part of a sequence of
( study in a program. Just as a child can fly a kite on his own or in a group,
\ we hope that children will have fun flying these Chinese kites while

gaining insight into the Chinese-speaking world. '\(_!_
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' cuarter 1 Introduction to Flying with Chinese
TEaFINB

Children are natural language learners. Although Chinese may be considered
very difficult by adults who do not speak it, children can learn it as naturally
and joyfully as they learn any other language, including their own. This series
is designed to make the most of the children’s natural language learning ability,
by creating meaningful contexts for learning and guiding them toward language
proficiency and cultural appreciation. Each book is organized around a theme
and integrated with other content areas in the elementary school curriculum.

The books and lessons in Flying with Chinese are standards-based, designed
thematically, and focused on students’ performance. The following elements have

guided the development of this program:

1. Thematic planning and instruction

2. “Standards for Chinese Language Learning,” part of the Standards for Foreign
Language Learning in the 2 1st Century
3. Principles of Understanding by Design, 2nd Edition
® . ®
4. Principles and structure of story form
5. Curriculum Development Framework for Language Learning
6. Making the match between languages and children (Languages and Children:

Making the Match, 3rd Edition)
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THEMATIC PLANNING |
»%mi@m%iW$

Organizing units and lessons around a theme has a number of important benefits.

It connects content, language, and culture to a “big idea,” or enduring understanding, as
recommended by Understanding by Design. (see discussion below)

* It makes instruction easy to understand for students, because the theme creates a
meaningful context.

It changes the instructional focus from the language itself to the use of language to achieve
meaningful goals.

It provides a rich context for standards-based learning. (see discussion below)
* It involves the students in real language use in a variety of situations, modes, and text
types.

» It involves activities or tasks that can engage the students in complex thinking and
sophisticated use of language, even at early stages of instruction.

@ * It is “brain-friendly,” as it takes advantage of the natural ability of the brain to make @
connections in the process of learning.

It links language instruction to the philosophy and content of the general elementary
school curriculum.
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STANDARDS AND CURRICULUM
- RRMERIPREL

The Standards for Foreign Language Learning in the 2 1st Century ( { 21 22 AME2E2bRifE ) ),
of which the Chinese standards are a part, serves as a guide to what is important in
the language classroom. They emphasize student performance and the actual use of
language in meaningful ways. The Communication ({£i#) standards remind us to give
students experiences and assessments that focus on comprehension and presentation
of information as well as on interaction. The Cultures (3{Ak) and Connections (%
i#) standards call for the creation of rich contexts for language learning, drawn
from the cultures being taught and from the general curriculum. The Comparisons
(Fb%%) standards encourage teachers to help students better understand their own
language and culture as they begin to understand the new language and cultures.
In the Communities (#1IX)) standards, teachers are reminded of the most important
goals of language learning: real use of the new language beyond the classroom and
development of a life-long interest and enthusiasm for language learning. Together,
the standards emphasize the importance of assessment of student performance.

A summary of the standards is provided here to make the planning of lessons
convenient. For further information, including Chinese language examples, please
see Standards for Foreign Language Learning in the 2 1st Century. (2006) 3rd Edition. Revised.
Alexandria, VA: National Standards in Education Project. Information on ordering
the series can be found at www.actfl.org.

’ ‘ ¢1_pi_16_fow_ka_tg.indd 3 @ 4/3/08 4:57:24 PM ‘ ‘



STANDARDS FOR CHINESE LANGUAGE LEARNING

r

Goal One: Communication .

Communicate in Chinese

Standard 1.1

Students engage in conversations, provide
and obtain information, express feelings and
emotions, and exchange opinions in Chinese.

Standard 1.2

Students understand and interpret written
and spoken language on a variety of topics in
Chinese.

Standard 1.3

Students present information, concepts, and
ideas to an audience of listeners or readers on
a variety of topics.

i Goal Two: Cultures »

Gain Knowledge and Understanding of
the Cultures of the Chinese-Speaking
World

Standard 2.1

Students demonstrate an understanding of
the relationship between the practices and
perspectives of the cultures of the Chinese-
speaking world.

Standard 2.2

Students demonstrate an understanding of
the relationship between the products and
perspectives of the cultures of the Chinese-
speaking world.

——

@Goal Three: Connections »

Connect with Other Disciplines and
Acquire Information

Standard 3.1
Students reinforce and further their knowledge of
other disciplines through the study of Chinese.

Standard 3.2

Students acquire information and recognize
the distinctive viewpoints that are only available
through the Chinese language and culture.

« Goal Four: Comparisons »

Develop Insight into the Nature of
Language and Culture

Standard 4.1

Students demonstrate understanding of the
nature of language through comparisons of the
Chinese language with their own.

Standard 4.2

Students demonstrate understanding of the
concept of culture through comparisons of
Chinese culture with their own.

@ Goal Five: Communities

Participate in Multilingual
Communities at Home and Around the
World

Standard 5.1

Students use the Chinese language both within
and beyond the school setting.

Standard 5.2

Students show evidence of becoming life-
long learners by using Chinese for personal
enjoyment and enrichment.
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4
UNDERSTANDING BY DESIGN/BACKWARD DESIGN AND CURRICULUM)

AL RIRRE /R B BT

The principles of backward planning/backward design, as developed in the popular book
Understanding by Design (Wiggins and McTighe, 1998, 2005), guide the planning process for this
program and for the language classroom. Like the Standards, backward design involves first
deciding the desired results of instruction, and then planning the content and the activities
necessary to prepare students to achieve these results.

As a first step, the planner decides the enduring understanding, or “big ideas (FEEH) | 7
that make this particular lesson or set of materials important enough to teach. An “Enduring
Understanding (EU)” (fTEAEEEf#) goes beyond the Chinese classroom to have lasting value in the
lives and learning of the students. It is most clearly expressed in a sentence that begins, “Students
will understand that...” For example, the EU for the first unit in this program is: Students will
understand that they can use Chinese to make friends.

Once this EU has been identified, the actual goal of the unit is stated as an “Essential Question
(EQ)” (E filu)@) . This question is usually stated in terms that a student will understand. For
example, the EQ) for the first unit in this program is: What do my new friends want to know
about me? The EQ) helps to clarify both the purpose and the goal of the unit.

The next step is to decide what evidence (iE#) the teacher needs to be sure that students have
successfully learned the material of the unit and gained the enduring understanding. This is
usually expressed as one or more final products or performances (F3) (performance assessments)
which the students are working towards throughout the unit. In this assessment, the emphasis is
on performance, actually demonstrating the new learning and understanding, and not just passing
a test or telling what has been learned. In our standards-based curriculum, these performances
include interpersonal, interpretive, and presentational communication. In addition to the final
performance, or summative assessment, there will also be formative assessments along the way
to help the teacher track the progress of individual students toward the unit’s goal.
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In the Flying with Chinese program, the enduring understanding, essential questions, and
performance assessments for each book guide the choice of all the materials and activities
within the book, the Workbook, and the Teacher Guide. Together they serve as a kind of
magnetic pole, defining “true North” for the textbook writers and for the Chinese teacher.
When the Chinese teacher plans lessons and activities, he or she will use some of his or her
own activities and resources in addition to the Teacher Guide, the Workbook, and the Student
Book. These activities and resources can be chosen with confidence when they are always
tested for their contribution to bringing students to the goal(s) described by the EU, the EQ),
and the final assessment. The enduring understanding, essential questions, themes and sub-
themes of this series are listed in the next chapter.
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The steps in this backward design process are summarized here:

Bty it i B A LU LA 47 3K

! . Determine acceptable Plan learning
Identify desired results evidence ! d st
| — sy < experiences and instruction
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Stage 1 Stage 2 Stage 3
1 520 #3328

Stages in the Backward Design Process

Stage 1: Identify desired results
*  What is worthy and requires of understanding? (“Students will understand that...”)

Stage 2: Determine acceptable evidence

® *  What is evidence of understanding? (Final product or performance) ®
Stage 3: Plan learning experiences and instruction (Always guided by “true North” , the EU
and the EQ)
* What learning experiences and teaching promote understanding, interest and
excellence?
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STORY FORM AND LESSON PLANNING |
Picge e ik J

Story Form (i3 IEX) is a term developed by Kieran Egan, a Canadian researcher, and described
in a number of his books, including Teaching As Storytelling: An Alternative Approach to Teaching and
Curriculum in the Elementary School (1986). The authors of Flying with Chinese believe that good units,
lessons, or activities all share the characteristics of a good story, including elements such as
suspense, humor, surprise, and appeal to the emotions. Perhaps most importantly, there should
be a clear-cut beginning, middle, and end, and the end point should provide students with a sense
of completion, success, and pride. The most successful activities, lessons, and units should “land”
in much the same way as a gymnast “sticks” a landing,
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In his “Story Form Framework” for primary school students (p.41), Egan suggests that planners always

begin with these three questions, to determine what is most important in the material to be taught. For

example:

Illlllllln“

Question from Story Form Framework

Example for the topic “family”

1. What 1s most important about this topic
(for this umit or this lesson)?

Family members help and support each other
in many different ways.

2. Why should it matter to children (or learners)?

All children are part of some kind of family,
and learning about other families helps them
understand their own family situation.

3. What s affectvely engaging about it?

The emotions associated with family
relationships are among the deepest and the
most basic, especially for children. “Helping”

and “not helping” can be very emotional,

1all iblings. f

e\ especially among siblings )
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We encourage teachers to begin the planning of every lesson with these three questions,

as we have tried to do in these Chinese materials.
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A CurricuLUM DEVELOPMENT FRAMEWORK FOR LANGUAGE LEARNING)

P ARBEREAN

The planning process for the teacher is very demanding, requiring numerous decisions at every step.
Dahlberg has organized these teacher decisions in a graph that shows how all of the key decisions relate
to one another (see the next page). Throughout the planning, every aspect of the unit and the lesson
are brought together by the thematic center: Theme, Enduring Understandings/Essential Questions,
Standards, and Outcomes (Objectives).

Some of the resources for the planner, as recommended for the framework, include the following:
»  Standards, local and state curriculum guides/frameworks
»  Lists of language functions (language in use): see example in the next page

*  Culture Framework; symbols, products, practices (available for K-8 from Montgomery County
Public Schools; 850 Hungerford Dr., Rockville, MD 20850 phone: 301-279-3911)

*  Content guides for other curriculum areas

* ACTFL Student Performance Guidelines (See Appendix, Languages and Children or order from
the ACTFL website: www.actfl.org)

In the books of the Flying with Chinese series, many of the themes have been based on stories chosen and
developed to bring Chinese culture and history to life.
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Developmental
Level

Learning Style

Experiential
Background

Learning Style

Experiential
Background

Enduring
Understanding /
Essential Question
Standards

Developmental

Theme

Level

A CurricuLUM DEVELOPMENT FRAMEWORK FOR LANGUAGE LEARNING
Carol Ann Dahlberg ¢ cadahlbe@cord.edu

Communicative Functions (Language in Use)

Australian Language Levels Stages B - D (Middle Primary)

Y 4

y 4

¥
°
.
°
°

Socializing

using different modes of address
inquiring about health

greeting

introducing

thanking

Exchanging information

identifying

asking for/giving information
describing

narrating personal experiences
inquiring about or expressing
knowledge

inquiring about or expressing
opinions

asking for /giving permission
stating necessity and need
inquiring about or expressing
likes / dislikes / preferences
inquiring about or expressing
wishes

(both initiating and reacting)

Getting things done

requesting

suggesting

making arrangements
reacting to offers, requests,
suggestions, invitations
inviting

instructing

Expressing attitudes

expressing admiration
expressing approval/disapproval
expressing interest/disinterest
expressing friendship

expressing regret

expressing apology

expressing need

Organizing and maintaining
communication

attracting attention

expressing lack of
comprehension

asking for repetition or
rephrasing

asking how to say something in
the target language

asking how to spell something
mentioned

asking someone to explain what
they had just said

Australian Language Levels Guidelines, Book 2: Syllabus Development and Programming.
Woden, A. C. T’ : Curriculum Development Centre, 1988, pg 69
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GUIDING PRINCIPLES FOR FLYING WITH CHINESE
Cepp ) ESE N )

Teachers will have the greatest success with these materials if they follow these guidelines:

1. Teach 98 to 100 per cent of the time in Chinese.
2. Use Chinese for classroom management as well as for instruction.

3. Surround students with Chinese and give them extended listening experiences, through use of
storytelling, story reading, Total Physical Response (TPR) activities, explanations, descriptions,
and demonstrations. The language for these activities should be directed to the students’ current
comprehension level and slightly above (i+1).

4. Avoid translating from English to Chinese or from Chinese to English, and do not encourage
students to translate. Clarify meaning through the use of visuals, gestures, physical activity, and
clear context. Check for understanding using the same tools, and by asking students to perform
@ with the new language. ®

5. Present vocabulary in functional chunks and in context, rather than as isolated words or lists.

6. Plan lessons that include a variety of activities, student groupings, and types of interaction that
will appeal to differing learner interests and learning styles.

7. Use songs, rhymes, chants, and games to practice language and reinforce concepts.

8. Choose authentic songs, games, stories, and rhymes in preference to translations whenever
possible.

9. Provide opportunities for learners to express personal meaning from the earliest stage of the
program.

10. Encourage growing independence and independent language use on the part of students, moving
them toward increased expression of individual ideas and opinions.
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' cuarter 2 Overview of Language and Literacy

Development in Flying with Chinese

TP aE5 580 KELN

How 10 Use THIS PROGRAM
ol il ASE B b )

Flying with Chinese provides materials for Kindergarten up to Grade 6. The complete
program consists of 21 Student Books, each with an accompanying Workbook and
a Teacher Guide. Each lesson in the Student Book and Workbook is intended to
provide materials for one week of classes that meet daily for 30 minutes. The Teacher
Guide gives teachers the background to the program and general suggestions for
planning and managing the classroom when teaching Chinese.

Each of the books in this program is organized around a different theme. The themes
have been selected for the value of their interest to the learners, their connections to
the curriculum of the elementary school, their potential for creating understanding of
® Chinese culture, and the usefulness of the language related to the theme. The Student ®
Book provides the basic story for the lessons, while the Workbook gives students the
opportunity to practice the language and use the concepts presented in the Student
Book. The Teacher Guide suggests activities for the main portion of the class for each
day and indicates when to use the Workbook pages.

The Student Book and Workbook are interrelated in a complementary fashion. The
Student Book introduces the language and concepts, while the Workbook reinforces
them. The Workbook can be used as material for classroom activity or preparation for
assessment. It can also function as homework to be applied in family and community
situations. As emphasized throughout the entire series of Flying with Chinese, classroom
activities, learning, instruction, and application of the Chinese language and culture
are not limited to paper and pencil. Particularly suited for young learners is the notion
of listening for an extended period of time and natural language use in real life
situations. Therefore, the use of Student Books and Workbooks must be embedded in
a rich context of games, songs, rhymes, and other interactive activities.
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The overview of the books (pg. 20-29) summarizes the themes, oral
language and literacy development for each of the books and provides
a suggested layout from Kindergarten up to Grade 6. Programs that
begin later than Kindergarten, or that have more or less intensity
than 30 minutes per day, can use the same materials over a longer or
shorter period of time.

2_p17_29_fow_ka_tg.indd 18 @ 4/4/08 11:54:30 AM ‘ ‘




- a- T B =T ol e bl bt M. ™ T AW M ST TN W A ot AR, o kT P

|
|

Ty

o H20-2900H P A — YERLEVE L) JLBE BN AR R AR
FHRCEB, LEHESBERE L RER,

o WECRA R SCGRIRRAEZ LI UG A IR, B8 &
K BRI ) £ 3500 T3040 8, 00T LU e R 510
FObF, AT EE AR 2T I E) B b B S B
PR

e et e i .. ]

Bl o e U el b i i b W ™ e R = P B St Sl

2_p17_29_fow_ka_tg.indd 19 @ 4/4/08 11:54:34 AM ‘ ‘




n [evel 3
il bl G

= . ose T SETY < G . S S

)
i
............................... e T et w L

All About Me in My My School Is a Community
Chinese World of Learning

Theme Focus
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Just Imagine! An
Introduction to Chinese

Al —T, FIAIN

BRHFEREZFZIHHE
I Am Part of a School Community
FAFRAER M — ]

Families Help Each Other
FAZ8) ZARK B)

Theme A
Global Citizen

PR AR

including topics on
+ Geography

+ History

+ Civics

=l

A Big Performance
K kIR
T Can Discover How the World Works
KL AE 2BTH

Sun Wukong Comes to Visit Me
TG R AR
My Body Connects Me to My World
RN RIS R
ISR AL R

My Uncle's Wedding
3 3 09454l
There Are All Kinds of
Families

B XEAH 0 KR

Theme B
Global Responsibilities
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/ |
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including topics on
+ Science

- Environment

* Health

* Mathematics

My Friend Pingping
A AR T F

The Amazing Animal Race

it K558

Little Silk Worms, Big Discovery
B, KA

Theme C Let Me Tell You Who I Am  § A New Year's Visit to a Chinese Going to School With
Cultural Heritage kR EIFAR R A2 Family Chinese Friends
Sciki ™ 5o B KA Fob B A A —Ae b

including topics on
* Arts

* Music

* Geography

+ History

José's Chinese New Year

G b B A

My Birthday Party
WAL

Letters from Mary
B a9 1E
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I Am Part of a Wide,
Wide World

I Am a Citizen of
My Country

I Am Important to
My Community

T Can Explore My
World Outdoors

In a Community We Work

What Can I Discover Beyond My

Together Community? Citizen?
BRRF—RIAR  (ERAMNGAERIPEER | A A ARIFARY
B 47

Helping People is the Source of
Happiness

BN AP IRZ A

A Trip to China
&

Our Worlds Are Connected

Vote for me
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My Environment and T

Home is my Heart
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In What Ways Do Living Things
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Save the Pandas!
PRIP LT

Finding China-China Finds the
World

K3 P E—F EH &I

R

3

Looking at Stars, Searching for Systems

EEE, RA%

Communities Work and Play
Together

KR —ARTAF—RIR

The Waste Detectives
FARAIR

What Is Culture? What Happens When
People of Different Cultures Meet?
A A7 R B REIAH
FEAILE B2 R AT 47

Treasure Hunt
Tz
Let's Go! - Going Places with
Chinese

B AR A

Travelers on the Silk Road

LLIEIRAN

Heroes of the Open Sea

The Unforgettable Dragon Boat Festival
PSS HE e ]

’ ‘ c2_p17_29_fow_ka_tgindd 21 @ 4/4/08 11:54:49 AM ‘ ’



Scope and Sequence of Oral Language and |

Development from Kindergarten to Grade 6

Expected Oral Language
Proficiency Level

’ ‘ c2_p17_29 fcw_ka_tg.indd 22

JR. NOVICE-LOW

Comprehension
Recognizes isolated words and
high-frequency expressions.

Functional Ability
Produces isolated words
and/or high-frequency
expressions. Has no functional
communicative ability.

Vocabulary

Recognizes and uses words and
expressions related to concrete
objects and actions on learned
topics.

Grammar

Uses memorized chunks
accurately, but lacks grammar
awareness.

JR. NOVICE-MID

Comprehension
Understands predictable
questions, statements, and
commands in familiar topic
areas, supported by contextual
clues, repetition at slower rate
of speech.

Functional Ability

Uses a limited number of words
and phrases, and some longer
memorized expressions within
predictable topic areas. Makes
attempts to create with the
language, but is unsuccessful.
May use native language. Often
makes long pauses.

Vocabulary

Uses specific words, high-
frequency expressions, and
other longer, memorized
expressions in a limited number
of topic areas. Frequent
searches for words.

Grammar

Uses memorized expressions
accurately. Attempts at putting
together two or three word
phrases. Limited grammar
awareness.

JR. NOVICE-MID —
JR. NOVICE-HIGH

Comprehension
Understands predictable
questions, statements, and
commands in familiar
topic areas, and some new
information supported by
contextual clues, repetition,
and rephrasing at slower
rate of speech.

Functional Ability

Uses high-frequency
expressions and other
memorized expressions.
Signs of originality and
spontaneity begin to emerge.
Makes attempts to create
with language with more

success, but unable to sustain

speech.

Vocabulary

Uses vocabulary centering
on basic objects, actions,
places, and common
kinship terms, adequate
for minimally elaborating
utterances in predictable
topic areas.

Grammar

Relies on memorized
expressions. Creates some
sentence-level speech.
Attempts to use verbs.
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JR. NOVICE-HIGH-
JR. INTERMEDIATE-LOW

Comprehension
Understands new information
and oral messages in a

limited number of areas with
contextual support. Follows
conversation at a fairly normal
rate of speech.

Functional Ability

Able to handle a limited
number of every day social
interactions. Maintains simple

conversations. Creates with
language, although in a
restrictive and reactive manner.

Vocabulary

Has sufficient vocabulary for
making statements and asking
questions to satisfy basic social
and academic needs, but not
for explaining or elaborating
them.

Grammar

Goes beyond memorized
utterances to create with the
language. Uses verbs. Speech
may contain many grammatical
inaccuracies.
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JR.INTERMEDIATE-LOW —
JR. INTERMEDIATE-MID

Comprehension
Understands information
and messages in new contexts
though some slow down may
be necessary. May show some
difficulty in unfamiliar topics.

Functional Ability

May initiate talk without relying
on questions and prompts.
Shows evidence of spontaneity.
Gives simple descriptions
successfully.

Vocabulary

Has basic vocabulary for
discussions of a personal nature
and on limited topics. Gaps may
exist for speaking about topics
of general interest. Attempts
circumlocution.

Grammar

Maintains simple conversation,
may attempt longer and complex
sentences with few connectors.
Many grammatical inaccuracies.

JR.INTERMEDIATE-MID -
JR.INTERMEDIATE HIGH

Comprehension
Understands speech at normal
speed most of the time. Fewer
comprehension problems.
Understands longer stretches
of connected discourse on a
number of topics.

Functional Ability
Maintains conversations
with increasing fluency. Uses
language creatively to initiate
and sustain talk.

Vocabulary

Has a broad enough vocabulary
for discussing simple social and
academic topics in generalities,
but lacks detail. Achieves
successful circumlocution.

Grammar

Connected discourse is
beginning to emerge in
descriptions and narratives.
Grammatical inaccuracies
present.

JR. INTERMEDIATE HIGH
OR INTERMEDIATE MID

Comprehension
Conversation is generally
limited to those predictable
and concrete exchanges
necessary for survival in

the target culture; these
include personal information
covering self, family, home,
daily activities, interests and
personal preferences, as well
as physical and social needs,
such as food, shopping, travel
and lodging,

Functional Ability
Speakers tend to function
reactively, for example, by
responding to direct questions
or requests for information.
However, they are capable

of asking a variety of
questions when necessary to
obtain simple information

to satisty basic needs, such

as directions, prices and
services. When called on to
perform functions or handle
topics at the Advanced

level, they provide some
information but have difficulty
linking ideas, manipulating
time and aspect, and using
communicative strategies,
such as circumlocution.

Vocabulary

Has a broad enough
vocabulary for discussing
simple social and academic
topics in generalities, but lacks
detail. Achieves successful
circumlocution.

Grammar

Their speech may contain
pauses, reformulations and
self-corrections as they search
for adequate vocabulary and
appropriate language forms to
express themselves. Because of
inaccuracies in their vocabulary
and/or pronunciation and/or
grammar and/or syntax,
misunderstandings can occur,
but Intermediate-Mid speakers
are generally understood by
sympathetic interlocutors
accustomed to dealing with
non-natives.
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Tones and Pinyin

Tone exercise
* practices one single tone
per day.

Pinyin system
* has no introduction.

Tone exercise

* practices one pair of
two-tone combinations
in meaningful words and
phrases with no change in
tone;

 use only simple tone
combinations.

Pinyin system
e has no introduction.

Tone exercise

* practices one pair in any
combination of tone
exercises in combinations
in meaningful words and
phrases.

Pinyin system
* has no introduction.

Reading and Writing
Competencies

Hanzi acquisition—33 hanzi ( Hanzi acquisition—29 new §{ Hanzi acquisition—48 new
(one hanzi per lesson) hanzi hanzi
(one hanzi per lesson, 62 (2 hanzi per lesson, 110

’ ‘ c2_p17_29 fcw_ka_tg.indd 24

Pre-Writing

acts out or draws hanzi
being introduced;

practices stroke order

with the teacher and class
(practices in the air, writing

in sandbox or rice box);
traces and/or colors the
hanza.

Sight vocabulary
development

recognizes the Chinese
names;

recognizes and says the
hanzi specifically introduced
in the lesson and shows
understanding of meaning;
for example, matches hanzi
with pictures; finds learned
hanzi in posters, signs,

or labels; draws pictures
representing what that kanzi
means;

recognizes common
classroom signs written in
hanzi,

follows along when books
written in Chinese are read
aloud.

running total)

Pre-Writing

includes all in the previous
level,

copies and writes hanzi that
have been learned.

Sight vocabulary
development

includes all in the previous
level,

recognizes some hanzi from
the textbooks;

recognizes some hanzi in
signs and/or labels.

running total)

Early Writing

includes all in the previous
level,

writes independently some
hanzi that have been learned;
uses fanzi to express personal
meaning.

Early Reading
* includes all in the previous

level;

recognizes some fanzi

in words, phrases, or
expressions found in signs,
labels, textbooks, fortune
cookies, newspaper,
brochures or magazines;

reads some story books
written in Chinese of

appropriate reading levels,
or follows along when they
are read aloud.
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Pinyin system

 introduces Hanyu Pinyin.

* provides recognition and
pronunciation of pinyin
alphabets in isolation
and in meaningful words,
phrases, and expressions

Hanzi acquisition—44 new
hanzi

(2 hanzi per lesson, 154
running total)

Early Writing

* includes all in the
previous levels;
copies what the teacher
writes or from a sign,
poster, label, word bank,
or textbook;
with the help of the
teacher, creates a text
together with the class;
uses a combination
of hanzi pinyin, and/
or pictures to write,
following a pattern or
format provided by the
teacher (e.g. making a list,
labeling a picture);
uses some hanzi that
have been learned to
write words, phrases, or
expressions that would
help to communicate.

Early Reading

 includes all in the
previous levels;
reads Chinese words or
phrases written in Aanzi or
pinying
reads the textbook with
the help of the teacher or
another Chinese-speaking
person;
reads aloud what has
been written by oneself,
friends, or class.

Pinyin system

* uses pnyin to support the
learning and use of hanzi;
encourages students to write
or keyboard on computer
with pinyin as the input
system;
produces pinyin and; can
transcribe spoken Chinese
into written text by using
Hanyu Pinyin or combined
with hanzi.

Hanzi acquisition—63 new
hanzi

(3 hanzi per lesson, 217
running total)

Early Writing

* includes all in the previous
levels;
transcribes or inputs on the
computer Chinese words,
phrases, expressions, and
sentences in pinyin;

* uses a combination of
hanzi and pinyin to write
a shopping or to do list,
message, poster, flyer, cards,
postcards, or short note or
letter.

Early Reading

* includes all in the previous
levels;
reads the textbook with
the help of technology, the
teacher or another Chinese-
speaking person, or with
pinyin;
reads some books written
in Chinese of appropriate
reading levels, or follows
along when they are read
aloud.

Pinyin system

e is the same as above;

e introduces use of Chinese
dictionary.

Hanzi acquisition—-95 new
hanzi

(5 hanzi per lesson, 312
running total)

Writing

* includes all in the previous
levels plus;

* begins to write for an
audience to communicate
information, instructions, or
experiences.

Reading

* includes all in the previous
levels;

* begins to read for
information or enjoyment
using materials appropriate
for the age and reading
level.

Pinyin system

e is the same as above;

e introduces the use of
Chinese dictionary.

Hanzi acquisition—108 new
hanzi

(6 hanzi per lesson, 420
grand total)

Writing

* includes all in the previous
levels;

e begins to demonstrate
competencies in writing for
an audience, as evidenced
in the quantity, fluency,
and accuracy of the text.

Reading

* includes all in the previous
levels;

* begins to demonstrate
competencies in reading
for a purpose, as evidenced
in the comprehension and
interpretation of the text.
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DESIGNING THE DAILY LESSON PLAN |
Wi R )

Each lesson in the Student Book and Workbook is intended to provide materials for one week of
daily lessons for 30 minutes. Each class session should allow for both recycling of previously learned
language and introduction and practice of new language, using a great variety of activities: songs,
chants, fingerplays, rhymes, short conversations, TPR, partner activities, stories, culturally-based
crafts, and other age-appropriate activities. Puppets, stuffed animals, and visuals of all kinds will
enhance the lesson and encourage learners to participate. When planning the daily lesson, the
teacher should keep in mind the importance of changing activities frequently, and of alternating
high-energy activities with less intensive activities. Children in K-1 learn best when they are not
expected to sit still for more than a few minutes at a time.

Brain research tells us that the first and last five minutes of a class period are prime learning
times for our students, the best time for learning new material and making it memorable. At the
same time, regular opening and closing routines are valuable for managing the classroom, making
children comfortable, and giving essential practice. For this reason, the lesson template below
limits the amount of time for opening and closing routines, and places the introduction of new
material early in the lesson.
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Sun Wukong Comes to Visit Me

W1E 2 AH K

ABOUT THIS BOOK
XFAEB

Thisvolumeisthefirstbookinalargertheme of “Allabout Me in my Chinese World”
FAFAYH SRR, The sub-theme of this book is “Global Citizen” (54 R),
and its underlying concept is “Just Imagine! An Introduction to Chinese” (f8{%—

T, H3CAI)). The story is developed based on four major strands:
(1) daily greetings;
(2) telling people about my morning routines;
(3) asking for and offering something to eat; and
(4) suggesting that my friends do something with me.

Using the Chinese legend of Monkey King as the context, the story centers on
two main characters: Sun Wukong (the Monkey King) and Fang Lily (a five year
old girl). As the story opens, Lily finds a rock on the beach and gets to know who
Monkey King is. Sun Wukong then follows Lily’s schedule and makes friends
with her classmates. Through natural interactions, these little friends are able
to exchange greetings, ideas, and feelings and spend time doing things together.
The readers will notice that this book does not take the traditional approach of
teaching about daily routines and greetings. Instead, the concepts of greetings,
taking leave, and expressing feelings are all integrated into a fantasy-like storyline.
The author uses the story of Monkey King because Sun Wukong has been well-
loved by all Chinese children for its keen intelligence, magic tricks and vivid
personality. Using Sun Wukong as the main character of this volume will inspire
young children’s curiosity and imagination, thus making the learning of Chinese
even more interesting and enjoyable.
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® CONTENT OVERVIEW: SUN WukoNG CoMEs TO VisIT ME .
MEZORG IR

Kindergarten Theme: All about Me in my Chinese World
Theme of This Book: Just Imagine! An Introduction to Chinese

Enduring Understanding of this volume: Students will understand that they can use
Chinese to make friends.

Essential Question of this volume: What do my new friends want to know about me?
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National Foreign Language Goals Targeted (EZFEIMEZEZHER)

« Communication (}#ili): Students will learn how to communicate in Chinese by using
learned vocabulary and expressions in the interpersonal,
interpretive, and presentational modes.

+ Cultures (Xfb): Students will learn how to interact in a culturally appropriate
Chinese manner with people in their immediate world, with
special emphasis on introductions, following instructions, and
greetings. They will learn about a famous, magical folklore
figure, Sun Wukong, the Monkey King.

+ Connections (B#%): Students will learn the location of China, habits of personal
hygiene, elements of school routine.

« Comparisons (Jb§%): Students will recognize that differences in tones have importance
in Chinese. They will also recognize that fanzi are composed of
strokes that must be written in certain ways. These strokes are
different from English alphabets.

+ Communities (£IX): They will share what they learn in class with other children and
their families.

Objectives (H#R)

Linguistic objectives G55 HHFR) — Students will be able to:
(1) recognize and use vocabulary and phrases related to the topics of food, personal hygiene,
greetings and farewells, playtime activities, meeting personal needs;

(2) use basic sentences and simple expressions to talk about these topics.

Content related objectives (HAfb22FLHAR) — Students will be able to:
(1)locate China and their own home city or state on a map or globe (social studies);

(2) pantomime activities related to personal hygiene (health);
(3) respond to directions related to school routines.

Cultural objectives CUEH#BR) — Students will be able to:
(1) recognize the folk character Sun Wukong and his magical qualities;

(2) demonstrate classroom behavior that is appropriate to Chinese culture;

(3) participate in literary traditions such as children’s rhymes and songs;

(4) recognize the idea that tones are important for understanding and speaking Chinese.
Literacy objectives (5 HHBR) — Students will be able to:

(1) recognize the form, meaning, and pronunciation of ten Chinese characters that derive from
pictographs;
(2) know that hanzi 1s written with strokes that follow a certain order;

(3) recognize some hanzi from the text and from signs or labels in the classroom as they develop
their sight vocabulary.
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The Learning Center for Monkey King (PMESFE XD

As mentioned earlier, the story of this volume revolves around Sun Wukong, the Monkey King and a
five-year old girl Fang Lily. When appropriate and feasible, Laoshi can set up a corner of the classroom
as a learning center that contains picture books, story books, posters, puppets and videos about the
Monkey King. It is encouraged that children be introduced the Legend of the Monkey King or Journey
lo the West at an early stage. There are several Chinese cartoons about Sun Wukong that would be
appropriate for the classroom.

In some cases, if children want to know or use certain vocabulary or expressions that have not been
introduced, simply supply them. When a context requires students to negotiate meaning, language
learning becomes more interesting and purposeful. For example, if the focus is on what food children
like to eat, Laoshi may bring some authentic food items or props and have students role play. Students
are not required to memorize all the vocabulary or expressions taught, but they will develop a deep
understanding that language is used for real communication. In real life, learners pick up words or
expressions most naturally on the basis of need. In a standards and performance-based language
classroom for young children, we try to simulate how languages are acquired in real life. In short, our
purposes are two fold:

(1) use different actors/props to practice the vocabulary, expressions, or sentence structures; and

(2) transfer the learned vocabulary and expressions or concepts from Sun Wukong and Fang Lily
to other actors and situations. In the process, the importance of listening to these stories is
underscored for young learners.
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80

Making Connections between Language Learning and Other Content Areas

GATE A5 ERIEH)

Because this volume is related to Monkey King, some basic knowledge of the geography of China can
be appropriately addressed. Therefore, a simple, poster-sized map of China is recommended, as well
as a map of the world on which children can locate China and the area where they live. It is also very
valuable to have an inflatable globe which children can toss around the circle and also use to locate
China and their home area.
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PRE-LESSON FOR KINDERGARTEN BOOKS
(One week for getting routines, rules and greetings established) J

Objectives ( HFx)

Students will be able to:
* use appropriate bowing customs when greeting one another and greeting Laoshi;

» greet and say goodbye using correct Chinese terms and word order;

* respond to question “Ni hao ma” appropriately with words or gestures;

* understand the meaning of “thank you” and use it appropriately in the “Ni hao” song;
* sing “Ni hao” song using the complete set of words;

* understand and respond appropriately to the classroom rules; and

* respond appropriately to a number of TPR commands.

To Teacher CGEWiJ51):

This lesson can be used at the beginning of any of the books at the Kindergarten level. It can be
repeated with each new book, introducing different characters with each book. After the first time it
1s used, Laoshi may choose to use less practice and present the material over a shorter period of time.
This lesson 1s usable at the beginning of any Chinese program, no matter which grade level is the
starting point for the program.

e
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Provide each child with a nametag as they come into the room.
Using Chinese, gestures, and modeling, ask the children to stand up.
Welcome children with “Ni hao,” waving the open hand from left to right.

Take out monkey stuffed animal, hand puppet, or stick puppet (see Appendix A). Introduce
monkey by name, saying, “This is my friend, Sun Wukong,” who says, “Ni hao” to children
and waves his hand like Laoshi, first to the group and then individually. For example, “Justin,
ni hao,” or “Mary, ni hao.” Some children may respond with “Ni hao” or “Sun Wukong, ni
hao.”

Monkey turns to Laoshi and bows and says, “Laoshi, ni hao.” Monkey turns to children and
invites them to bow to Laoshi and say, “Laoshi, ni hao.”

Laoshi responds, “ Xie xie nimen,” and tells the children to sit down please, using a gesture to
show what she means. When the children have followed directions, Laoshi responds with “Xie
xie nimen. ”’

Sing the song “Ni hao” to the tune of “Are you sleeping?” with the children. Model waving
the hand to children around the room with each repetition of “Ni hao.”

Use TPR to introduce the following commands:
Stand up

Sit down

Raise your hand

Raise your foot

Touch your head

Touch your hand

VYVVYVVY

Touch your foot

Introduce the rules of the classroom, using visuals, modeling, gestures (see suggestion in part
3 of the Introduction, pages 63-64). Repeat several times.

Using the puppet again, model the new phrase “Zaijian” having each of the children say
“ Sun Wukong, zaijian.” Have the children stand. Then the puppet models bow to Laoshi and
say, ““ Laoshi, zaijian.” The children are cued to say, “ Laoshi, zaijian (with a bow).”

End the class with the children singing “Zaijian” to the same tune as the “Ni hao” song;

j/-81
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Begin the class with the “Ni hao” routine, using the monkey (or other) puppet to greet each
of the children.

> Greet Laoshi.

> Stand up.

> Sit down.

> Sing the “Ni hao” song

Use the same TPR commands as yesterday, adding “bow” and mixing up the commands in
as many ways as possible.

Review the rules, using the same set of strategies as on Day 1.

Introduce stick figure for Lily, saying, “Class, this is my new friend Lily.” Lily first “bows” to
the monkey, saying, “Ni hao,” and then bows to the class. Lily greets each child in the class,
and children respond with “Lily, ni hao.”

Use the same closing routine as on Day 1, have the children wave and say, “ Lily, zaijian,” and
“Sun Wukong, zaijian.” Each of the puppets models bowing to Laoshi and saying, “ Laoshi,
zaijian.” Then the children are cued to say, “&Iili, FFUL. (with a bow)”

Close by singing “Zaijian ” song.
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Begin the class with the “Ni hao” routine, using the monkey puppet and the Lily stick puppet
to greet each of the children. (Since Lily is now familiar to the children, Laoshi moves her
puppet back and forth instead of “bowing” it when she says “Ni hao.”)

= Greet Laoshi.
> Stand up.
= Sit down.

> Sing the “Ni hao” song, while waving to one another.

Do a quick TPR review, adding the command “point to” and use it with the monkey, Lily,
Laoshi (Laoshi her/himself), various body parts, such as face, hands or feet.

Review the rules, varying the routines with the rules.

Prepare in advance the stick puppet figures of Lily and Sun Wukong for each child, using
the cutout figures from the TG (Appendix A) and attaching them to wide craft sticks. (You
may choose to have the children attach the puppets to the craft sticks, depending on time
and materials available.) Give half the class Lily puppets and the other half Sun Wukong
puppets, prompting each child to say, “Xie xie ni” after they receive the puppet (don’t dwell
on perfect pronunciation here). Model having the puppets greet each other by waving the
puppet side to side as they say, “Lily, ni hao,” and “Sun Wukong, ni hao.” Then model
having the puppets greet you, Laoshi, bowing (dipping down) and saying, “Laoshi, ni hao.”
Have the children make their puppets greet each other, and at the same time go around the
class greeting puppets and having them greet you with a bow and say, “Laoshi, ni hao.”

Use the same closing routine as on Day 1, having children wave and say “ Lily, zaijian,” and
“Sun Wukong;, zaijian.” Each of the puppets models bowing to Laoshi and saying, * Laoshi,
zaijian.” Children use their puppets to say goodbye to each other. Then the children are
cued to say, “ Laoshi, zajjian. (with a bow)” and have their puppets do the same. Close by
singing “ Zaijian” song. Collect the stick puppets as the children leave, or have them place
them in their desks or another specified place.
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Before class, prepare three plain paper plates with faces to represent FRARUF @ ,
FAF @ , and H R () . It works well to cut out construction paper eyes, nose, and
mouth and glue them on the plates.

Begin the class with the “Ni hao” routine, using the monkey puppet and the Lily stick puppet
to greet each of the children.

= Greet Laoshi.
= Sit down.

> Sing the “Ni hao” song, while waving to one another.
Very brief TPR review, being sure to include bowing. Quick review of the classroom rules.

Using the monkey puppet, ask, “Sun Wukong, ni hao ma?” Sun Wukong replies, “Wo hen
hao.” Hold up the smiling face and repeat “Sun Wukong, hen hao,” while pointing to the
smiling face. Sun Wukong nods and responds with “Wo hen hao,” pointing to himself when
he says “wo” and to the smiling face when he says “hen hao.”

Using the Lily puppet, repeat the same sequence used with Sun Wukong.

Then have Sun Wukong ask Laoshi, “Laoshi, ni hao ma?” Respond with “Wo hen hao,
xie xie ni,” with a big smile and pointing to the smiling face. Prompt children to ask Sun
Wukong, “Sun Wukong, ni hao ma?” and have Sun Wukong respond, “Wo hen hao.” Repeat
with Lily and with Laoshi. Ask the class “Ni hao ma?” Have them respond as a group and
then volunteer to respond as individuals. Model a conversation between Sun Wukong and
Lily.

Lily : Sun Wukong, ni hao.

Sun Wukong  : Lily, ni hao.

Lily : Sun Wukong, ni hao ma?
Sun Wukong  : Lily, wo hen hao, xie xie ni.

Sun Wukong  : Lily, ni hao ma?

Lily : Wo hen hao, xie xie ni.

Lily : Sun Wukong, zai jian.

Sun Wukong  : Lily, zai jian.

Invite a volunteer to come to the front of the class to do the little conversation with Sun

Wukong or Lily. Use as many volunteers as time allows, prompting the children when they
have problems.

Praise children for their efforts, using “hen hao” liberally.

Use the same closing routine as on day 1, having children wave and say, “Lily, zaijian,” “Sun
Wukong, zaijian.” Each of the puppets models bowing to Laoshi and saying, “Laoshi, xie
xie ni. Laoshi, zaijian.” Then the children are cued to say, “Laoshi, xie xie ni. Laoshi, zaijian

. (with a bow). ” Close by singing “Zaijian” song;
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Begin the class with the “Ni hao” routine, using the monkey puppet and the Lily stick puppet
to greet each of the children.

> Greet Laoshi.

> Sitdown.

Very brief TPR review, being sure to include bowing.

Quick review of the classroom rules. Praise the children with “Ni hao.”

Using the monkey puppet, ask, “Sun Wukong, ni hao ma?” Sun Wukong replies, “Wo hen
hao, xie xie ni,” and points to the smiling face. Hold up the smiling face and repeat, “Sun
Wukong, hen hao,” while pointing to the smiling face. Sun Wukong responds with “(nodding)
Wo hen hao,” pointing to himself when he says “wo” and to the smiling face when he says
“hen hao.”

Using the Lily puppet, prompt the class to ask, “Lily, ni hao ma?” This time Lily replies, “Wo
bu hao” and points to the frowning face. Laoshi points to the frowning face. Laoshi says,
“Lily bu hao.” Laoshi holds up frowning face and says, “Lily bu hao.” Laoshi holds up the
smiling face and says, “Sun Wukong hen hao.”

Turn to the class and ask, “Ni hao ma?” Choose a child whose hand is raised and ask the
child, “(Name), ni hao ma?” while holding up the plate. The child may attempt an oral
response, in which case prompt or assist as needed. If the child just points to one of the
faces, provide the language “(Name) hen hao,” or “(Name) bu hao.” Repeat with as many
children as are willing to volunteer. After a few times, prompt the class to ask the question
of the child.

(If there is time, or in a later lesson, distribute the stick puppets again and have the children
conduct conversations with them, using “Ni hao ma?” In a later lesson, introduce the
response of “ma ma hu hu.”)

Sing the N1 Hao song for the children, this time using the entire text, and model one line at
a time. Teach it as a call-and-response song; that is, Laoshi sings the first half of the line and
the students respond with the second half of the line. At a later point they can put the whole
song together, or the class can be divided in half and each half sings one half of the line.

Ni hao, ni hao

Ni hao ma? Ni hao ma?

Wo hen hao. Wo hen hao.

Xie xie ni, xie Xie ni.

Close with the Zaijian routine as on previous days.
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SuN WukoNG CoMes 1o VisiT ME (
MEZREBER
LESSON PLANS

In this section, the objectives, materials, and lesson outlines for all lessons in the accompanying Student
Book are provided. The details of such a lesson plan are provided for Lesson One as an example. In
subsequent lessons, there may be less detail for the Preview / Review / Teaser and for wrap-up review
and other closing activities. Laoshi are encouraged to design their own activities for these portions of
the class, and to adapt all suggestions for their own class situations, based on the models provided.

C AEQUTEAERAPIRE B HR . B AMBERRN . IR R ,
L NAMERTE . JE T LR A 1R AR A5 SRR — L@ AT AT DR 95 A ;
AEATRIT S . EZRF . EAURFERE . NTHSED. '

Lesson 1: What’s This? X472

ObJectlves ( EJER)

Llngulstlc obJectlves (&5 Hhc) — Students w111 be able to: |
* ask what something is (Standard 1.1) '

Cultural objectives AL HAR) — Students will be able to:

) * demonstrate appropriate, customary Chinese classroom behavior for this age group |
(Standard 2.1)

| * address teacher as ZJifi (Laoshi) |

’ Literacy obJectlves G5 HFR) — Students will be able to: |
* recognize the form, meaning, and pronunciation of 41

__ * recognize that Chinese language is different from English (Standard 4.1)
e - ——— - —

- 5 - = T — il 5 = - Bl - S, a e Bl X B!

{

90

c4_1_p75_111fcw_ka_tg.indd 90 @

4/4/08 11:18:31 AM ‘ ‘



Materials Needed (ZEAHED

1) A picture to make stick figure of mother.

2) A picture to make stick figure of Lily.

3) A “magic bag” (or box) for hiding objects and taking them out mysteriously. This will be used
in many of the lessons.

4)  Pencils, crayons, and other classroom objects, including at least one “strange” example of

each.

5) Rocks of different colors and shapes, including a small rock, a big rock, and one rock that is

“very strange”.

Puppet.

)
7) A puppet house (made from shoebox or other materials).
) A picture of several houses.

)

A completed origami paper house.

10) Papers for making origami paper houses.

11) A big flash card with the hanzi “f”.

Lesson Outline (ZEAHR)

Dayl )

Preview, review, and
“teaser”

ERTHE

(8 min)

Classroom routines: Greetings

*  Stand up (#237)

e Sitdown (A& T)

e Hello, Laoshi! CGEUIlTF! )

e Hello, children! (/NIHAATTIF! )

Review of classroom rules.

Hello song (/RUFAK).

Show stick figures of mother and Lily and introduce them to the
class, as in the introductory lesson. Have the class greet them
with “URif,

’ ‘ c4_1_p75_111fcw_ka_tg.indd 91
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92 ¢

The “Big Event”
PR3
(15 min)

Page 1

a) Have the children sit down in a circle, with the teacher sitting
with them in the circle. (Note to Laoshi: Laoshi should try to be
at eye level with the children most of the time, and not tower over
them.)

b) Laoshi will show the children a bag and ask them “HHif&ft4
We? » Laoshi demonstrates by placing her hand into the magic
bag and draw out an object.

c) Laoshi then ask the class “XA&ft4? ” The children are not
expected to answer the question.

d) Laoshi selects a child to begin the game. Hand the child the magic
bag and ask him to draw out an object from the bag;

e) Prompt the child to hold up the object and ask Laoshi the question
“XFEft 247 7 Laoshi should answer with “iXA......” Be sure to
include the most familiar and useful of the classroom objects in the
bag. Also include some “very strange” examples of the classroom
objects.

f)  Continue the game by asking the child to place the object back
into the bag and hand the bag over to the person next to him.

g) Continue in this manner until all children have their chance to
practice asking the question. If the same object is drawn twice out
of the bag, Laoshi may invite the class or volunteers to answer the
question with “IX/&......”

h) As the children seem confident, call two children and have them
each draw an object from the bag. Prompt the children to ask each
other the question “Xf&f47 7 and answer “Xxk......” Assist as
needed.

Tone practice

RS

i, first tone (3F—75).

(2 min)

Quick wrap-up/ Laoshi creates a naming game or chant, to string what the class has
review learned today together. For example, Laoshi leads the entire class,
Ba /82 clapping hands, passing the rock and say, “ XJ&f147? » The class can
(3 min) recite the chant and continue to pass the rock. When the chant stops, the

child holding the rock must answer “X&fi3k. » Repeat the game and
chant a few times to review and wrap up.

Closing routine
e ]

(2 min)

End the lesson with routine songs, chants, and farewell expressions. As
part of the closing routine, always put the puppet away in a “Puppet
House” (a shoe box or other place where this puppet “lives”). Tell the
children “4UHZEM K T . ~ Have them say “FiIL” to the puppet.

e
\ e
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Day2 )

Preview, review, and
“teaser”

ERTHE

(8 min)

f)

Classroom routines: Greetings.

e Stand up (#&137)

e Sitdown (A& F)

e Hello, Laoshi! CEJliF! )

e Hello, children! /NIHAATTHF! )

Review of classroom rules: Introduce one of the passwords that
asks for permission (“F&n] LL_EMEFE? > would be a good one.)
Hello song.

Review: Have a puppet draw out a piece of rock from a bag and
ask “XAEH4? > Laoshi will answer with “iX#&fi3L. ~” Hand
the rock to one of the students.

Use TPR commands to move the rock around the room, for
example, “HALEZL Tammy, Tammy, Wk, #0ALS
James, James, 41 3LAE Keesha HIfEE. > At the end of the
“game,” the rock is returned to Laoshi, who puts it on the desk.
Laoshi takes out a puppet and has the puppet “discover” the rock
on the desk. The puppet will ask the children “XJ&ft4? ” and
the children will answer “453L.”

The “Big Event”
(15 min)

Page 2

a) Laoshi puts a hand in a bag, and ask students what is in the bag.

b) Laoshi removes several rocks from the bag, each time asking “iX
At 47 ” and counting the rocks as each new one is added.
Comment on the small rock and the big rock.

c) Laoshi removes one last rock from the bag, this one being very
unusual, and says “W! TFEEERASL! 7

d) Laoshi will then hold a conversation with the puppet, “F&! iXi&
fr27 W g3 R AL~ The puppet lays the rock down on
the desk or in the middle of the circle, with the other rocks.

e) Laoshi plays with the puppet, holding up the rocks one after

another and asking “iXf&ft4? » Puppet responds “XA {3k, 7
Laoshi holds up the strange rock and says “iXs&ft47? > Puppet
responds ‘W1 HFE%EAIA3L! ” Laoshi holds up rocks for the

class to see and asks about them, class responds.
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Laoshi then turns to the class and asks “ZFPE)AL7EMRE?
The puppet finds the rock, holds it up, and says “Wif ! & 15 19
fi3k,” prompting the class to repeat the phrase.

Laoshi invites volunteers to come to the front and find the strange
rock and hold it up for the class.

Role-play: Call volunteers to be Laoshi and student. Prompt them

to have the following conversation, modeling it after the activity

above:

S N
cRAIKL

. “IRE, Xaftar”

o UM tFEER Ak T

(Refer to KA Workbook, page 1’s dialog practice and KA Teacher
CD, Track 3.)

Instruct students to complete the second part of activity on KA
Workbook, page 1. Play KA Teacher CD (Track 4). Guide students
to follow the instruction from the CD. Students are supposed to
draw a piece of rock in the frame provided.

Instruct students to complete the activity on KA Workbook, page
2. Students are supposed to listen to KA Teacher CD (Track 5)
and say “UF&F A A3L,” then complete the activity by coloring
the rocks.

Tone practice
¥ 25

(2 min)

fi, second tone (55 __55).

Quick wrap-up/
review

B8

(3 min)

(Design your own activities or refer to page 92 for suggestions.)

Closing routine

e ]

(2 min)

(Design your own activities or refer to page 92 for suggestions.)

94
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Day 3 )

Preview, review, and a) Classroom routine: Greeting.

“teaser” b) Review of classroom rules, password.

ERTHEA c) Review: Look in your bag and tell the class you have something

(8 min) in your bag. Have the class ask you “iX&f14 7  Pull out a rock
and hide it, so they can’t see it. Have them ask again “iX &t
2.7 7 Hold it up and tell them “XA&K / /NMak. ” Look in the
bag again and tell them you have something else, too. Prompt
them to ask again “X A&+ A47 7

d) Pull out the very strange rock and prompt them to say “Wfif ! 4 &F
Ak 7

e) Teaser: Show the class a picture of several houses, identifying one
of them as your own house. Place a completed origami house on
the board and identify it as Lily’s house and Mama’s house.

The “Big Event” Page 3
AL a) Teach the class to make an origami paper house. Begin by telling
(15 min) the class “Ffi I RAHFIHIZE —H))J7F .~ Give the directions in
Chinese, modeling each step along the way and repeating very
simple directions, such as the following:
« iEmEREk. 7
o IR ITE =M. 7
o CEgRENESk. 7
« BT
o EHETIHR.

b) If there is time, have children decorate their houses, or have them
continue decorating their houses during their free time.

c) Take the Lily stick puppet and move the puppet toward the house
on the board, saying CHIFTEMIK, Repeat with the Mama stick
puppet.

d) Invite volunteers to the front and have them move the correct
puppets to illustrate the sentences “FiFIEPIFR, ” and “WHHELE
[f% . > Invite the volunteers to choose which puppet to move,
asking them “FF[E[m] N7 * or “UhIE|u] 5N »

e) Using the puppets and the little picture of the rock, act out the
following little dialog:

o RFINE: UG, Ful DL E bl g7

o ImiEyE. CwlLL 7

o FFIN: “KUEFT! 7 (Puppet moves with the stone to Lily’s
house)

f)  Ask volunteer students to come to the front and do the demons-

tration with the puppets as Laoshi repeats the dialog.
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Tone practice F&, third tone (58 =75).
g

(2 min)

Quick wrap-up/ (Design your own activities or refer to page 92 for suggestions.)
review

g/ 83

(3 min)

Closing routine (Design your own activities or refer to page 92 for suggestions.)
35

(2 min)

Day4 )

Preview, review, and a) Classroom routine: Greeting,
“teaser” b) Review all the classroom rules, the password for asking
ERTHE permission.
(8 min) c) Using the puppet and the bag, tell the puppet “IXNMEFHE
® —FEA VU, ” The puppet asks “J&f147 » Pretend that you don’t @

want to show/tell what is in the bag. Have the puppet prompt the

children to ask with it “J&f1+47? > Pretend to be unwilling again.

Have the puppet prompt the children to ask again, louder “J&
1247 Open the bag and pull out the very strange rock so that
just a little bit of it shows. Say to the children “iXj&—4>......” and
let volunteers finish the sentence. If no one volunteers, finish the
sentence “XfE— Mk, —MREEERMAL,

d) Have the puppet respond “Wi! F& ¥ A3L! » Prompt the
children to repeat.

e) Review: Have the puppet take the rock and ask Laoshi “ZIii,
FOTLIAFERIZRG? » Laoshi says “BI LI, ” and the puppet takes
the rock to the puppet’s “home.” Laoshi tells the class “XX (4%fH
27 AR T o MAERESE . A A AR

The “Big Event” Page 4
AN 3h a) Read the Student Book pages 1-3 with the children. Then turn to
(12 min) page 4 and talk about the picture: FIFEFEMEY . WA — A5

PRk o FIAIR 2%

b) TPR: Teach students to recognize the commands of “Pi_tHRHE”
(close eyes) and “HEE” (using the motion of hands placed together
under cheek and head bowed to the side).

c) Have children “§%&” and then tell them to “fi#g”. Repeat this a

96 - few times, or practice it on different students. Make this a game.

g
\ it
‘t
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Tone practice
i B3]

(2 min)

9, fourth tone (ZEPYFH).

Literacy activity

e

a) Show students a big flash card with /anz: £1. Have students find
the hanzi 13 in the classroom.

(3 min) b)  Use visuals, props, and gestures to recognize and practice tracing,
coloring, or writing fi.

c) Lead students to write 47 in the air. Emphasize the proper stroke
and stroke order. Invite students to follow. Laoshi can make this
part of learning like a game, asking students to write in the air or
use a sandbox.

d) Complete the Literacy activity in KA Workbook, page 3.

Quick wrap-up/ (Design your own activities or refer to page 92 for suggestions.)
review

By 853

(3 min)

Closing routine

e ]

(2 min)

Use the 7 Can Statements in KA Workbook, page 3 (KA Teacher CD,
Track 9) as assessment, have students make a check or copy today’s date
that Laoshi writes on the board next to the statements.
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Lesson 10: I Can Do This! (Performance Assessment Tasks)

RFE—RK CFh)

Before the class, prepare Chinese name tags for about half the students in your class, using simple and

popular Chinese names for boys and girls. You can find lists of names at the following websites:
http://www.chinesenames.org/chinese-name/boys.htm
http://www.chinesenames.org/chinese-name/girls.htm

Objectives ( HF)

In this class period the children will experience an imaginary trip to China, to the Great Wall, where
they will meet new Chinese friends, perform for them, and introduce themselves and each other.

Materials Needed (ZEAHED

1) Alarge map of China, preferably in Chinese, on which Beijing and the Great Wall are
indicated.

2)  One or more pictures of the Great Wall itself to post on either side of the map (available
on the Internet).

3)  Several pictures of Chinese children (available on the Internet).

4) A headband and a magic wand for the monkey puppet (or for Laoshi).

Example picture of the map of China with Beijing indicated:

- b 7
W'l
e
. :
o LY
e % __.*J
i
P
- i pecl !

Alternatively, you may search for and download pictures from the internet. You may like to visit

http://www.sanyachinatravel.com/images/chinesekids.jpg for an example of Chinese children.
457
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Introduction (H#&4T4]) — Interpretive task

After greetings, TPR, Passwords, and review of several songs, the monkey puppet appears dressed as
Sun Wukong, in a headband and waving a magic wand. (As an alternative, Laoshi may dress as Sun
Wukong and put on a Sun Wukong name badge.) The puppet (or Laoshi) will say to the class “K%
0, BEIMER . FAr2HE! BAT—R KBIR EE, FRATCEPPEZE. B ERITIIRE . (Models

closing eyes.) —, .. =. W, Ti. (waving wand), ”
g cy g

After a few moments, the puppet (or Laoshi) continues to say “5KkFF/RATAERIF (still waving wand).
BATAELEFEIERT (point to the map of China and to Beijing). 7EHE, RERE BB E5,
I, BUAEARN TERELP LRS! 7

Give a series of commands for the class to follow with their eyes closed, using the TPR commands
that have been practiced throughout the book. Emphasize especially the commands for the morning
routine and for singing, dancing and drawing. When the children’s eyes are closed, it should be possible
to notice any children who are not able to follow directions independently. At the end of the series of
commands, tell the children to open their eyes and applaud for them!

Performance (#iliiii5})) — Presentational task

Tell the class “FAI IAEZEERFKIR (point to the pictures on the board). ‘EfRE, R (trace the wall
on the map), FATZAL KHLBIKIE L. HHRIK, 7 Hold out your arms and pretend to be a plane
flying, lead the children around the room and back to form a line. Have them “climb” up the “wall.”
To assist the imagination, you might create the outline of a wall using two lines of masking tape going
down the side of the room.

Show the picture in the Student Book, pages 58-59, and tell the students that we are now in the picture.
Show them additional pictures of Chinese children. Tell them that the Chinese little friends would like
to hear the songs the class has learned, so we will sing for them. Ask for volunteers to suggest the songs
(or chants) they would like to sing. “Perform” several songs, noting the level of participation of each of
the class members.

Getting Acquainted (HH414]) — Interpersonal task

Ask who would like to be a child from China, holding up nametags. As you hand out each name, say
the name for the child and make sure the child can say his/her own name. Model a conversation with
a puppet (or if Sun Wukong is giving the orders, model the conversation with another puppet) in which
you greet and introduce one another, ask how the other person is, and suggest that you do something
together. Pretend to do something and then say goodbye. After modeling with a puppet, model again
with one of the classmates. Then place the children in pairs (Chinese child with American visitor) and
have them do the same thing. Circulate among the children to assist and monitor as needed. Have the
children move to new partners and repeat several times.

\ it
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After several conversations have taken place and every child has been as successful as possible, call the
children together and have them close their eyes while Sun Wukong magically flies them back home.

“I Can” statements &2

Turn the sign to English and have the children turn to page 68 in the Student Book (or prepare a
separate sheet with the “I Can” statements for each child). Review and evaluate.

Final Stop

Based on the data of students’ summative assessment, and reflecting on the National Goals and
Performance Expectations identified for this volume, can you assess your teaching and students’

learning?

1. Did students’ performance demonstrate that you met your stated objectives and goals?

2. How do you feel about your own teaching? In what way was it successful? In what way can it be
improved?

3. How would you improve your teaching in the next teaching cycle?

j/159
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