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Publisher’s Note

When Integrated Chinese was first published in 1997, it set a new standard with its focus on the
development and integration of the four language skills (listening, speaking, reading, and writing).
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Preface

It has been more than fifteen years since Integrated Chinese (IC) came into existence in 1997. During these
years, amid the historical changes that have taken place in China and the rest of the world, the demand for
Chinese language teaching and learning materials has grown dramatically. We are greatly encouraged by the
fact that IC has not only been a widely used textbook at the college level in the United States and beyond,
but also has become increasingly popular with high school classes. One major factor for the success of IC has
been the steadfast support from the teachers of Chinese, whose feedback greatly facilitated the repeated

revisions of the series throughout the years.

In a sense, this new Teacher’s Handbook accompanying the third editiongef IC is our way of repaying
the teachers who have adopted IC as the textbook for their classes. The aina§ of the handbook are to make IC
easier to use and Chinese language teaching more effective. With those guiding pfiriciples for its compilation,
this handbook is an expansion of the series that is aimed solely at Chinese langdage teach€ss. In this handbook,
we have provided discussions of the general principles on teaching Chinese, mfarmdfion on useful resources
for teaching, sample syllabi and schedules, answer keys, as well as@pecific suggestions on teaching the language
points in each lesson. Instead of being prescriptive, the #bntént hee@yis intefided to alleviate the burden on

teachers, who are welcome to utilize its features selectively and adaptivelf based on their actual needs.

Some of the pedagogical practices recommendédhin this handbook may not be as prevalent in all corners of
the Chinese-teaching field. As the user will noticelin this hantlbook we have tried to achieve a new balance
between grammar on one side and vocalislary and\gharagters on the other, attaching greater importance to
the analysis of specific words and charactéss. Tilgparticular, we have regularly highlighted the phonetic and
semantic components in Chinese gharacters andhsed them to relate different words and characters by pointing
out their shared components. While wediimly beligve in the pedagogical value of these practices, we encourage

teachers to prioritize their teaching acti¥ities based on their students’ proficiency levels in different language

skills.

In general, material@isfthis handbook are arranged in order to optimize their effectiveness in the classroom.
For instance, the placement of méthanical drills before more communicative activities is prompted by the need
for scaffolding. For the sameteason, the arrangement of different activities on a given language point usually
progresses from easy to difficult and from controlled to more open-ended. Elsewhere, however, the rationale
may not be as obvious. For example, at certain places one may find tips on vocabulary and characters mixed
together with those on grammar. In these cases, we felt it more effective to group together grammar explanations

and vocabulary tips linked by a common theme.

The current volume is the result of a long course of preparation. The IC authors have provided a large
number of grammar notes, tips on teaching aids and class activities, detailed lesson plans, drill exercises,
sample syllabi and course schedules, but it took the sustained efforts of Professor Zheng-sheng Zhang,
compiler of this handbook, to edit and reorganize these materials. He is also responsible for many of the
added materials in the volume, especially the general instructional principles and most of the tips on teaching

vocabulary and characters.
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As we prepared this handbook, we have accumulated more academic and intellectual debts than we
can possibly acknowledge here. As we said above, the Chinese teachers at both college and high school levels
have always been a primary source of support and inspiration for us. To them we feel eternally indebted.
Specifically, we would like to thank those teachers who contributed to the tests and quizzes for this publication:
Mei Xu (quizzes 15 and 20, midterm exam, and final exam), Qiaona Yu (quizzes 11-14 and unit tests 11-14),
and Chuan Lin (quizzes 16-19 and unit tests 16—19). We also wish to take the opportunity to express our
gratitude to those who have helped us in different ways. Among many others, our particular thanks go to our

editors at Cheng & Tsui.
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How to Use This Handbook

AT HHAE R I S

This handbook contains a collection of teacher
resources which are not generally found in the

textbook itself. They include the following:

a. General guidelines for instruction

b. Useful resources

C. Tips and suggestions for teaching language
points including characters, vocabulary,
pronunciation, and grammar

d. Notes on frequently encountered student
errors

€. Answer key to the student workbook

f. Sample quizzes and tests

It is important to bear in mind that this manual
provides flexible guidelines which teachers can use
to develop their own detailed lesson plans. In other
words, it should not be regarded as a bookt{ of
“recipes” to follow. The reasons for this are a8

follows:

¢ Although some sample syllabi and daily schiedules
are suggested at the beginning ofithe handboak,
we have left the time restrictiohs opéil, Sopthat
teachers can decide, based on stident response,
how much time should be spent\@n each item.
While some attemipt dsfmade| to Sequence the
language points, ultimately it ig np to the teacher
to decide the best ordeft

e While lesson plans need to address the reviewing
and recycling of lesson content, this manual does
not generally dictate the manner in which this
should be done. This should not be interpreted as
an indication that going over the materials once
is enough. Review and repetition are essential,
but the extent and frequency of the review should

depend on the individual teacher’s needs.
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e Neither is this handbook systematic and

exhaustive in covering all vocabulary and
grammar points. Each grammar point is not
given the same weight, and so the discussion
length can vary. Additionally, because some of
the grammatical points are simpler than others,
there might not be need for further explanation

for all grammar items.

Not all of the suggested activities need to be
completed. In this sense, the handbook is more

like a menu rather than a “recipe book.”
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A RGE R EPE R BB A VAR
Prip BEREA—, SRR
W, i B RS SR D B TR R, B
PTG 75 F HEAT 4R -
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Layout of Individual Chapters

~

This Teacher’s Handbook is the second of a two-
volume set for Level 2. While it is similar to the
two Level 1 volumes in many ways, a number of
differences are clearly noticeable.

One major difference between Level 2 and Level 1
is the greater need to prioritize. When students first
start learning the language, the number of target
items is relatively small and fundamental to the
language. Because of this, students are expected to
master them completely; that is, to both understand
and use them in speech, and to be able to read and
write them. Starting in Level 2 the number of words
taught increases exponentially and the grammar
is more complex. It is no longer realistic to expect
students to master everything presented to them.
This is especially true of the increasing numbef of:
written and formal expressions, many of which
may not occur in spoken language in thedficst place!
We therefore try to provide explicit sugcstions
on prioritizing—for example, which items afe not
crucial to the lesson and therefor¢ neethnot be dwelt
upon at length.

Since most basic gramufiar ias been ¢overed in Level
1 of this textbook, sdine of the@ammatical content
in Level 2 functions ‘aggifi-depth practice for gram-
matical items that have alreadydi€en taught, while
the rest ties together relatedit€ms that were present-
ed separately in the past. Although we do introduce
some new grammar points, including some points
used more often in written Chinese, as well as some
modal particles, it can be safely said that at this
level, grammar is no longer the focus of the
language practice that Integrated Chinese provides.
Instead, building students’ vocabulary has become
the main focus. We therefore recommend spending
more time on vocabulary practice, including key
vocabulary items, verbs, adjectives, and abstract
nouns presented in the Level 2 textbooks’ new

vocabulary sections.
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The layout of individual chapters, while remaining
fairly similar to that of Level 1, has also changed
somewhat to reflect this need to sharpen the focus.
What follows is a list of the headings found in each

individual chapter.

Chapter Structure
The chapter structure is given at the beginning of
each chapter. The contents of each chapter are given

below in order of appearance.

Lesson Focus
Each chapter begins with a list of the lesson’s main

points.

Instead of restating all of the focal elements from
the textbook, we have selected some of the main

themes for more detailed treatment.

Priorities
To sharpen the focus further, we have added a new
category called “Priorities” (HU45), which is use
underscore our belief that the most important th

is not to cover all the material presented i

Themes Teaching S
@ﬁ() to highlight the fo

suggestions are given on teaching aids/props and

s. In this section,

how to approach new materials, as well as detailed
advice on how to develop and deepen the course
material. As emphasized elsewhere, this volume is
not to be treated as a recipe book, but rather as a
resource that can be used selectively. These teaching

suggestions are offered in this same spirit.
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Sequencing and Suggestions for Key Grammar
and Vocabulary
“Teaching Suggestions and

Renamed from

Sequencing of Important Language Points” (E 2
B S HBZEEEE W SNT), this section still
takes up the greater part of each chapter. Most
of the space is devoted to vocabulary instruction,
reflecting our belief in the importance and challenge
of vocabulary acquisition in Chinese. This part also
complements the main textbook, where information
on the teaching of individual vocabulary items is
limited to the vocabulary list and notes on selected

items.

The principles used for sequencing the vocabulary
items in a lesson remain the same as in Level 1. They

are given below.

Unlike the vocabulary lists in the main textbook,
in this handbook the words and structures are not
presented in their order of appearance in the text as
this may not be the best way to present and practige
them. Instead, the items are grouped according to:
how closely they are associated either semantically
or syntactically, such as verbs with theif 6bjests, or

nouns with their modifiers, and so on.

A typical entry for a language point majpinclude the
following:

Characters

Here teachers are alésted tO whatever clues that
exist, be they for meaning and/og§ound, which can
be used to make the charactérs"appear more logical
to students. In addition, we also include tips on how
to draw connections between characters that share

common components.

Especially important are the phonetic clues that have
been somewhat neglected in the teaching of Chinese.
For example, when introducing the character 45, we
suggest pointing out that it shares the same sound
component as "5, In this way, we can concentrate
on the tonal differences in the characters, as it is no
longer necessary to go over the “ma” pronunciation
again. Relating the new character to the old also
helps students get a handle on the new character, as
well as being a helpful way to review.

Layout of Individual Chapters
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There will be fewer notes on characters in Level 2
as most of the areas of difficulty have already been
dealt with in Level 1. However, this does not imply
that no more attention should be paid to character
composition. Indeed, you will still find notes on

character composition for some vocabulary items.

Pronunciation

There will also be fewer notes on pronunciation, as
most of the areas of difficulty have been dealt with
in Level 1. However, this does not imply that no

more attention should be paid to pronunciation.

Meaning

Under this heading a number of meaning-related
tips are given, for example the difference between
the literal meanings of the component morphemes
and the actual meaning of the word.

Word Structure

For some items with multiple syllables, a note on
word composition is provided. When words contain
multiple syllables, the issue of internal grouping of
syllables becomes relevant. For example, the corregs
grouping of AR5 71 should be R 55 4L rather
than Ik + 4% U1. This is especially importdnt wiies
the correct structure is not appasent. For example,
in VR 4E vk , both VR and ZE 3 are Wnds in théir
own right. Yet the correct structureis refilly T W8F- +
¥, rather than ¥ + 22l ®nowing the breakdown
of a word should beflielpful femthe comprehension

and retention of a vocabulary iten).

Chinese Gloss

As part of the effort to encourage the use of Chinese,
a new vocabulary item is explained in Chinese
whenever possible. This has the dual benefit of
recycling old vocabulary and conveying the meaning
better when simple English glosses do not work, as

for kinship terms.

Usage

Usage notes are used to address the subtle differences
in the use of lexical items. For example, even though
B} means the same as T3 U, the former cannot

be used to address parents face to face.
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Regional Variation

The linguistic scene is China is extremely diverse. To
prepare students for extensive regional variations,
we provide some regional variants of standard
usages. For example, the preferred term for 7K~F
in Taiwan is 7K#E and /1 is often pronounced han.
Even though 1T can no longer be used as the verb to
mean “walk” in Mandarin, it is still used this way in

Cantonese, as was true of classical Chinese as well.

In addition to exposing students to the linguistic
reality of the Chinese-speaking world, giving
regional variants also has added benefits for
heritage students, who may be able to use this kind

of information to relate to their own dialects.

Culture

Cultural notes are given for some vocabulary items
as needed. For example, for the character ﬁ, the
significance of the sickness radical will be pointed
out. Traditionally, to be thin is to be sick; an gt
of date compliment is /RJFE 1. Cultural notes Iike
these not only serve to highlight the distinctness of
Chinese culture, they will also help in the refeation
of characters and words. These cultural ngses de
not overlap with those given in the@estbook, which
are more general in nature, related to the fapic of

the lesson rather than indigidual vogadiulary items.

Explanation
Here additional explanatiGisg! the more difficult
grammatical structures are given, along with

suggestions for teaching.

Suggested Modes for Practice

Some items (such as those that occur only in
rhetorical questions) are not suited for practice in
the usual way (for example, with Q&A exercises).
For such items, an explicit suggestion for a mode of

practice is given.
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Q&A Practice
This is typically the first exercise to be used when
a word has been introduced. The Q&A format has

the following pedagogical advantages:

With a Q&A sequence, students can listen to and
use the word right away. Given the similarity in
word order between questions and answers in
Chinese, the question provides built-in structural
scaffolding for the answer. Teachers should try to
take advantage of this fact and encourage students
to pay attention to the structure of each question

and echo it in their answer.

Jeopardy
This format is named after the popular TV game

show, and it has a number of uses:

If the answer is too involved or too open-ended,
asking the question reduces the difficulty level and

allows students to focus on the targeted item more.

This can be used if the target item is unlikely \to
appear in a question. Even though students will no¢
be using the target item in their questiongtiieipzill
at least see the target item in the answer, whichytheir

questions must be based on.

The format can also be used if the\quéStions“ffom
the teacher sound umafittral for lagk of sufficient
context or appear ifitrusive Bflasking, students to
provide questions to'diatch the answers, we turn
the question-answer sequence inf0 practice of form,
which need not always be natural.

Finally, the use of the format can get students to ask
questions, instead of only answering them. Students
should not always be at the receiving end of
questions. There will be times when students don’t
know the answer and hence want to ask questions!
With better facility in asking questions, students
will feel more comfortable initiating conversations

and controlling the direction a conversation takes.
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Fill in the Blanks

This format is used to focus on target items, which
is not easy to do with other kinds of exercises. The
typical items to go into blanks are grammatical
words like prepositions, aspect markers, particles,
and so on. Another use of the format is to contrast
two items by requiring students to fill in blanks with
either of the two items.

Sentence Completion

This format can be used when the use of questions
is not appropriate or possible, for example, when
practicing connectives. The use of this format
allows a fine balance between creativity and control/

scaffolding.

Transformation

This is used to highlight the difference in form
between two related structures, for example, that
between the two ways of expressing time duration,
e.g., either before an object or after an object (F 2%

TP T vs. JEET I TN T ),

Translation
This exercise is used mostly to highlight the
differences between Chinese and English:

Collocation
This is used to illustrate the use 'Of the'tmget itens
in typical contexts.

Other combinations

In the textbook, comp@mefif charactérs are sometimes
listed alongside the vocabularyfitems. Extending
this practice, we single out'word components when
appropriate. We try, whenever appropriate, to
provide new contexts for the word component, in
order to help students strengthen their retention.
For example, in addition to the word HI, we
also give information on 3. We also try, whenever
appropriate, to provide new contexts for the word
component, in order to help students strengthen their
retention. For example, when 2% (tea) is introduced,
related combinations such as Z[. 7% (black tea), &%
7% (green tea), "' [E| A% (Chinese tea), and 5% [F 2%
(English tea) are also given. Instead of being an extra
burden for students, the extra information may be

helpful in the following ways:
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Xviii

Integrated Chinese « Level 2 Part 2 « Teacher's Handbook

e As Chinese is unrelated to most students’ mother
tongues, very little can be done to relate Chinese
to their native languages, making vocabulary
acquisition in Chinese particularly challenging.
Therefore, in order to help students retain new
material, we need to do everything possible to

connect it to other elements within Chinese.

¢ Situating the word components in a broader
context helps to clarify the meaning of these
components. For example, presenting PV EN
% and ‘KE together shows that the meaning

of ZE is “vehicle” rather than “car.”

e Presenting new combinations serves as review of

older materials.

The information about word components and
supplementary combinations is typically given at the
very end, after the main target word is practiced. We
recommend that teachers adhere to this sequence as
well. This may help prevent erroneous analogie§ by

students.

Not all of the supplementary words stupplidphere
need to be given to students. They certainly ghould
not be expected to use all of €h@supplementary
words. They are given more fol ‘their smfiemonic

values than anything else,

Exercises for the Main Text
In this section, we @#€ suggested a number of
exercises to help students becomf tamiliar with the

text.

How to make most of reading aloud: In order to
encourage students to associate sound with shape,
we suggest projecting the text on screen and
highlighting the parts being read. To engage more
students and ensure comprehension, we suggest
assigning the roles of speakers and interpreters for

conversational text.

A list of questions related to the text is also given
to check comprehension and help students practice
listening and speaking.
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Suggested Integrative Activities

The activities in this section are typically used
after the introduction of vocabulary items and
grammatical elements for the purpose of integrating
them. The activities are grouped under three
headings: “Speaking and Listening,” “Reading and
Writing,” “Grammar and Vocabulary.”

Speaking and Listening

Some common activities under this category

include:

Surveys
The data collected from the surveys are used for

further follow-up activities, such as presentations.

Interviews

Students are asked to interview their language
partners. Typically, the questions are given providing
the necessary control and scaffolding while allow

for a certain amount of creativity.

Presentations can be made based on the result§ o

interviews.

Reading and Writing

Some common activities under this ‘CAtegory
include:

* Reading passages followed B conipiBhension
questions.

e Written respongés based on \feading. One
common formdt is responding €6 an e-mail
message, which is'a*very reali§tic task.

® Supplementary readimgs. dilicse are extensions
of the text, with the same cast of characters and

the same themes as in the text.

Grammar and Vocabulary

Most of the exercises here are designed to focus
on discrete lexical and grammatical elements. The
two most common types of questions are fill-in-
blanks and sentence completions, which both direct
attention to the targeted elements and encourage
cognitive engagement. While the former tends
to elicit fixed answers, the latter allows for some
degree of creativity while maintaining sufficient
control/scaffolding.
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XX

Sample Syllabus

Goals & Objectives

Students will gain listening, speaking, reading and writing skills in standard (Mandarin) Chinese, attaining

approximately the Intermediate High to Advanced Low level on the ACTFL/ETS proficiency scale.

Specifically, students will be able to achieve the following:

Listening

Speaking

Reading

Writing

Able to understand paragraph-length utterances pertaining to a wide range of topics relating
to daily life such as: Chinese festivals, traveling, health, environmental protection, money

management, interviewing for a job, etc.

Be able to handle successfully a wide range of task-oriented afid social functions pertaining
to such topic areas as those mentioned above, participating fully'in casual conversations. Will be

able to narrate, describe, compare and contrast in paragra@hi lengthé

Be able to identify key facts and details in descriptive material on@aily dife. Can discern linkages
among sentences in connected texts. Be able to“Uhderstand a wide range of authentic texts

dealing with personal and social needs, and s@figtexts tlealing yfith public life.

Be able to write in paragraphs with appr@priate cénectors. Can describe one’s own experiences,
and certain events such as Chinese{féstivals ¥Can express one’s own opinion on issues such as

health, gender equality in the work placéhenvir@nmental protection, etc.

Text & Materials

o Integrated Chinese (Level 24Buaxt 2), Textbook (Third Edition), Yuehua Liu and Tao-chung Yao, et al.
Boston: Cheng & Tsui Company, 2080, Printand eBook versions available.

o Integrated Chinese (Level 2, Part ), Workbook (Third Edition), Yuehua Liu and Tao-chung Yao, et al.
Boston: Cheng &&Fsui Company;2010. Print and online versions available.

o Integrated Chingse (Leh 2 Part\2), Character Workbook (Third Edition), Yuehua Liu and Tao-chung
Yao, et al. Boston:"Cheng & 7$ui Company, 2010.

* Audio Recordings fofplui€grated Chinese (Level 2, Part 2), Third Edition. Boston: Cheng & Tsui

Company, 2010. Available on CD or as downloadable MP3s from www.cheng-tsui.com.

o [Integrated Chinese Companion Site: www.integratedchinese.com

e Tao-chung Yao’s Integrated Chinese resource website: http://eall.hawaii.edu/yao/icusers/

Student Responsibilities

This information may vary according to your institution’s policies.

Attendance: Attendance is mandatory. Absences without valid reasons will affect your grade. Students who

are more than 15 minutes late to class will be regarded as absent for that session.

Class preparation and participation: All students are expected to prepare for class and participate actively in

the day’s language practice. Students’ class participation and performance will be evaluated daily and a final

score will be given at the end of each class using the following scale:
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Sample Syllabus XXi

4 = Well prepared with excellent performance

3 = Gave some indication of good preparation

2 = Participated, but displayed inadequate preparation
1 = Present with almost no participation

0 = Absent

3. Homework and assignments: All homework and assignments must be turned in on the day due. Late
homework and assignments will NOT be accepted even if they are submitted along with new homework.
You are expected to listen to the audio recordings and practice speaking EVERY DAY. Practice writing
characters EVERY DAY! No language can be acquired overnight. The best way to build up your Chinese
language proficiency is gradually, through constant practice.

4. Quizzes and tests: Every effort should be made to take quizzes and tests at the specified times. If you know

you must miss a class ahead of time, tell the teacher before that class. es cannot be made up unless

arrangements are made BEFORE your absence from class. No one i

without a valid, written excuse.

Please keep in mind that each student’s background, interests, learning
different. Please be patient with each other and do not besit, o see one of achers for extra help or

explanations.

Grading

Note: The percentage for each segment may va o the individual teacher’s grading policy.

Final course grades will be based on the results of:

1. Attendance and Participation: 40%
2. Quizzes (10%) and Tests (10%): 20%
3. Homework and Assignmen 10%
4. Midterm (5% plus oral 5%) lus oral 10%): 30%

93-90=A-, 89-87-B+, 86-84=B, 83-80=B-, 79-77=C+, 76-74=C,
—64=D, 63-60=D-, 59 and below=F
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Sample Daily Class Schedule

(Four Hours a Week)

List of Abbreviations:
CH: Culture Highlights, CWB: Character Workbook, G: Grammar, L: Lesson, LP: Language Practice, RC:
Reading Comprehension, SE: Speaking Exercises, T: Text, TB: Textbook, V: Vocabulary, WB: Workbook,
WGE: Writing and Grammar Exercises, WP: Words & Phrases

[Note: This schedule is based on a 16-week long semester. The class only meets four days each week. Each
lesson will take 5 days to finish. There will be a short unit test after each lesson, except for L15 and L20. There
will be a midterm exam and a final exam. Remember to allow extra time for breaks and holidays, depending
on your school’s schedule.]

Week 1 (Days 1-4)

Date

Class Activities

Homework Due

Day 1

ter; Classroom

Day 2

Begin Integrated Chinese
Level 2, Part 2

L11 Intro. to V (TB

pp. 10-12) & T (TB pp. 2-9)

Day 3

Review L11 V&T
L11 G (TB pp. 17-20)

Day 4

Review L11 G
L11 WP (TB pp.
L11 Voc Quiz

Week 2 (Days 5-8)

udy TBL11 T, V, CH
(pp. 2-16)

Preview WB L11 SE (pp. 2-3)
Study TB L11 G (pp. 17-20)

Study TB L11 WP
(pp. 20-23)

Date Class Homework Due Preparation
Day 5 LP (ABCD p. 24-26) | WB L11 WGE (A-H) Study TB L11 LP (ABCDEF)
(pp- 8-14) (p. 24-26)
Day 6 LP (GHIJK) (TB pp. 27-30) | WB L11 WGE (I-L) Study TB L11 LP (GHIJK)
L11 Test (pp. 15-17) (pp. 27-30)
Day 7 L12 Intro. to V&T Study TBL12 T, V, CH
Day 8 Review L12 V&T WBL12 LC Preview WB L12 SE
L12 G CWB L12 Study TB L12 G
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Week 3 (Days 9-12)

Sample Daily Class Schedule

Date Class Activities Homework Due Preparation

Review L12 G WB L12 RC Study TB L12 WP
Day 9 L12 WP

L12 Voc Quiz
Day 10 LP (ABCD) WB L12 WGE (A-G) Study TB L12 LP (ABCD)
Day 11 LP (EFGH) WB L12 WGE (H-J) Study TB L12 LP (EFGH)
Day 12 Review

L12 Test

Week 4 (Days 13-16)

Date Class Activities Homework Due
Day 13 L13 Intro. to V&T
Day 14 Review L13 V&T WBL13 LC
L13 G CWB L13
Review L13 G udy TB L13 WP
Day 15 L13 WP
L13 Voc Quiz
Day 16 LP (ABC) Study TB L13 LP (ABC)

Week 5 (Days 17-20)

Date Class Activities Preparation
Day 17 LP (DEFG) L13 WGE (H-K) Study TB L13 LP (DEFG)
L13 Test
Day 18 L14 Intr, Study TBL14 T, V, CH
Revie WB L14 LC Preview WB L14 SE
Day 19
L14 CWB L14 Study TB L14 G
Review L14 G WB L14 RC Study TB L14 WP
Day 20 L14 WP
L14 Voc Quiz
Week 6 (Days 21-24)
Date Class Activities Homework Due Preparation
Day 21 LP (ABCD) WB L14 WGE (A-G) Study TB L14 LP (ABCD)
Day 22 LP (EFGH) WB L14 WGE (H-K) Study TB L14 LP (EFGH)
Day 23 Review
L14 Test
Day 24 L1S Intro. to V&T Study TBL15 T, V, CH
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XXiv

Week 7 (Days 25-28)

Integrated Chinese « Level 2 Part 2 « Teacher's Handbook

Date Class Activities Homework Due Preparation
Day 25 Review L15 V&T WBL15 LC Preview WB L15 SE
L15 G CWB L15 Study TBL15 G
Review L15 G WB L15 RC Study TB L15 WP
Day 26 L15 WP
L15 Voc Quiz
Day 27 LP (ABCD) WB L15 WGE (A-H) Study TB L15 LP (ABCD)
Day 28 LP (EFG) WB L15 WGE (I-K) Study TB L15 LP (EFG)

Week 8 (Days 29-32)

Date

Class Activities

Homework Due

Day 29

Let’s Review! L11-15

WB R1 Let’s Review L1

Day 30

Midterm Exam

Day 31

L16 Intro. to V&T

Day 32

Review L16 V&T
L16 G

eview WB L16 SE
Study TBL16 G

Week 9 (Days 33-36)

Preparation

Study TB L16 WP

L16 WGE (A-H)

Study TB L16 LP (ABC)

WB L16 WGE (I-K)

Study TB L16 LP (DEF)

Date Class Activities
Review L16 G
Day 33 L16 WP
L16 Voc Quiz
Day 34 LP (ABC)
LP (DE
Day 35
L16
Day 36 L17

Study TBL17 T, V, CH

Week 10 (Days 37-40)

Date Class Activities Homework Due Preparation
Day 37 Review L17 V&T WBL17 LC Preview WB L17 SE
L17 G CWB L17 Study TBL17 G
Review L17 G WB L17 RC Study TB L17 WP
Day 38 L17 WP
L17 Voc Quiz
Day 39 LP (ABCD) WB L17 WGE (A-H) Study TB L17 LP (ABCD)
Day 40 LP (EFG) WB L17 WGE (I-K) Study TB L17 LP (EFG)
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Week 11 (Days 41-44)

Sample Daily Class Schedule

Date Class Activities Homework Due Preparation
Day 41 Review
L17 Test
Day 42 L18 Intro. to V&T Study TB L18 T, V, CH
Day 43 Review L18 V&T WBL18 LC Preview WB L18 SE
L18 G CWB L18 Study TB L18 G
Review L18 G WB L18 RC Study TB L18 WP
Day 44 L18 WP
L18 Voc Quiz

Week 12 (Days 45-48)

Date Class Activities Homework Due
Day 45 LP (ABCDE) WB L18 WGE (A-G) 18 LP (ABCDE)
LP (FG) WB L18 WGE ( ) B L18 LP (FG)
Day 46
L18 Test
Day 47 L19 Intro. to V&T tudy TBL19 T, V, CH
Review L19 V&T Preview WB L19 SE
Day 48
L19 G Study TBL19 G

Week 13 (Days 49-52)

Week 14 (Days 53-56)

Date Class Activities Preparation

Review L19 G Study TB L19 WP
Day 49 L19 WP

L19 Voc
Day 50 LP ( WB L19 WGE (A-H) Study TB L19 LP (ABCDE)
Day 51 LP ( WB L19 WGE (I-K) Study TB L19 LP (FGHI)
Day 52 L19 Test

XXV

Date Class Activities Homework Due Preparation

Day 53 L20 Intro. to V&T Study TB L20 T, V, CH

Day 54 Review L20 V&T WB L20 LC Preview WB L20 SE
L20 G CWB L20 Study TB L20 G
Review L.20 G WB L20 RC Study TB L20 WP

Day 55 L20 WP
L20 Voc Quiz

Day 56 LP (ABC) WB L20 WGE (A-G) Study TB L20 LP (ABC)
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Week 15 (Days 57-60)

Integrated Chinese « Level 2 Part 2 « Teacher's Handbook

Date

Class Activities

Homework Due

Preparation

Day 57

LP (DEF)

WB L20 WGE (H-J)

Study TB L20 LP (DEF)

Day 58

Let’s Review! L16-20

WB R2 Let’s Review L16-20

Study Let’s Review! 1L16-20

Day 59

Review for the final exam

Day 60

Final Exam

Don't forget to insert the holidays observed by your school into your schedule and adjust the dates

accordingly.

Date

Holiday
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Sample Daily Class Schedule

(Five Hours a Week)

List of Abbreviations:
CH: Culture Highlights, CWB: Character Workbook, G: Grammar, L: Lesson, LP: Language Practice, RC:
Reading Comprehension, SE: Speaking Exercises, T: Text, TB: Textbook, V: Vocabulary, WB: Workbook,
WGE: Writing and Grammar Exercises, WP: Words & Phrases

[Note: This schedule is based on a 15-week long semester. The class meets five days each week. Each lesson
will take 6 days to finish. There will be a short unit test after each lesson, except for L15 and L20. There will
be a midterm exam and a final exam. Remember to allow extra time for breaks and holidays, depending on
your school’s schedule.]

Week 1 (Days 1-5)

Date

Class Activities

Homework Due

Day 1

Day 2

Begin Integrated Chinese
Level 2, Part 2

L11 Intro. to V (TB

pp. 10-12) & T (TB pp. 2-9)

Day 3

Review L11 V&T
L11 G (TB pp. 17-20)

Day 4

Review L11 G
L11 WP (TB pp.
L11 Voc Quiz

Day S

LP (ABC

Week 2 (Days 6-10)

udy TBL11 T, V, CH
(pp. 2-16)

Preview WB L11 SE (pp. 2-3)
Study TB L11 G (pp. 17-20)

Study TB L11 WP
(pp. 20-23)

B L11 WGE (A-H)
(pp- 8-14)

Study TB L11 LP (ABCDEF)

(pp. 24-26)

Date Class Activities Homework Due Preparation
Day 6 LP (GHIJK) (TB pp. 27-30) | WB L11 WGE (I-M) Study TB L11 LP (GHIJK)
(pp- 16-19) (pp- 27-30)

Day 7 Review
L11 Test

Day 8 L12 Intro. to V&T Study TBL12 T, V, CH

Day 9 Review L12 V&T WB L12 LC Preview WB L12 SE
L12 G CWB L12 Study TBL12 G
Review L12 G WB L12 RC Study TB L12 WP

Day 10 L12 WP
L12 Voc Quiz
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Week 3 (Days 11-15)

Date Class Activities Homework Due Preparation
Day 11 LP (ABCD) WB L12 WGE (A-G) Study TB L12 LP (ABCD)
Day 12 LP (EFGH) WB L12 WGE (H-]) Study TB L12 LP (EFGH)
Day 13 Review

L12 Test
Day 14 L13 Intro. to V&T Study TBL13 T, V, CH
Day 15 Review L13 V&T WBL13 LC Preview WB L13 SE

L13 G CWB L13 Study TBL13 G

Week 4 (Days 16-20)

Date Class Activities Homework Due

Review L13 G WB L13 RC
Day 16 L13 WP

L13 Voc Quiz
Day 17 LP (ABC) WB L13 W udy TB L13 LP (ABC)
Day 18 LP (DEFG) WB L13 Study TB L13 LP (DEFG)
Day 19 Review

L13 Test
Day 20 L14 Intro. to V&T Study TB L14 T, V, CH

Week 5 (Days 21-25)

Date Class Activities Preparation
Day 21 Review L14 V&T Preview WB L14 SE

L14 G CWB L14 Study TB L14 G

Revie WB L14 RC Study TB L14 WP
Day 22 L14

L14 Voc Quiz
Day 23 LP (ABCD WB L14 WGE (A-G) Study TB L14 LP (ABCD)
Day 24 LP (EFGH) WB L14 WGE (H-K) Study TB L14 LP (EFGH)
Day 25 Review

L14 Test
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Week 6 (Days 26-30)

Sample Daily Class Schedule

Date Class Activities Homework Due Preparation
Day 26 L1S Intro. to V&T Study TBL15 T, V, CH
Day 27 Review L15 V&T WBL15 LC Preview WB L15 SE

L15 G CWB L15 Study TBL15 G

Review L15 G WB L15 RC Study TB L15 WP
Day 28 L15 WP

L15 Voc Quiz
Day 29 LP (ABCD) WB L15 WGE (A-H) Study TB L15 LP (ABCD)
Day 30 LP (EFG) WB L15 WGE (I-K) Study TB L15 LP (EFG)

Week 7 (Days 31-35)

Date

Class Activities

Homework Due

aration

Day 31

Review

Day 32

Let’s Review! L11-15

et’s Review! L11-15

Day 33

More review for the midterm

(or start midterm oral)

Day 34

Midterm Oral Exam

Day 35

Midterm Written Exam

Week 8 (Days 36-40)

Date Class Activities Preparation
Day 36 L16 Intro. to V& Study TB L16 T, V, CH
Day 37 Review WB L16 LC Preview WB L16 SE
L16 CWB L16 Study TB L16 G
Revie WB L16 RC Study TB L16 WP
Day 38 L16 WP
L16 Voc
Day 39 LP (ABC) WB L16 WGE (A-H) Study TB L16 LP (ABC)
Day 40 LP (DEF) WB L16 WGE (I-K) Study TB L16 LP (DEF)
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Week 9 (Days 41-45)

Date Class Activities Homework Due Preparation
Day 41 Review
L16 Test
Day 42 L17 Intro. to V&T Study TBL17 T, V, CH
Day 43 Review L17 V&T WBL17 LC Preview WB L17 SE
L17 G CWB L17 Study TBL17 G
Review L17 G WB L17 RC Study TB L17 WP
Day 44 L17 WP
L17 Voc Quiz
Day 45 LP (ABCD) WB L17 WGE (A-H) Study TB L17 LP (ABCD)

Week 10 (Days 46-50)

Date Class Activities Homework Due reparafion
Day 46 LP (EFG) WB L17 WGE (#8K) B L17 LP (EFG)
Day 47 Review
L17 Test
Day 48 L18 Intro. to V&T Study TBL18 T, V, CH
Review L18 V& T Preview WB L18 SE
Day 49
L18 G Study TBL18 G
Review L18 G Study TB L18 WP
Day 50 L18 WP
L18 Voc Quiz
Week 11 (Days 51-55)
Date Class Homework Due Preparation
Day 51 LP (A WB L18 WGE (A-G) Study TB L18 LP (ABCDE)
Day 52 LP (FG) WB L18 WGE (H-J) Study TB L18 LP (FG)
Day 53 Review
L18 Test
Day 54 L19 Intro. to V&T Study TBL19 T, V, CH
Day 55 Review L19 V&T WBL19 LC Preview WB L19 SE
L19G CWB L19 Study TBL19 G
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Week 12 (Days 56-60)

Sample Daily Class Schedule

Date Class Activities Homework Due Preparation

Review L19 G WB L19 RC Study TB L19 WP
Day 56 L19 WP

L19 Voc Quiz
Day 57 LP (ABCDE) WB L19 WGE (A-H) Study TB L19 LP (ABCDE)
Day 58 LP (FGHI) WB L19 WGE (I-K) Study TB L19 LP (FGHI)
Day 59 Review

L19 Test
Day 60 L20 Intro. to V&T Study TB L20 T, V, CH

Week 13 (Days 61-65)

Date Class Activities Homework Due

Review L20 V&T WB L20 LC
Day 61

L20 G CWB L20

Review 1L.20 G WB L20 RC udy TB L20 WP
Day 62 L20 WP

L20 Voc Quiz
Day 63 LP (ABC) 20 A-G) Study TB L20 LP (ABC)
Day 64 LP (DEF) W -1 Study TB L20 LP (DEF)
Day 65 Review

Week 14 (Days 66-70)

Date

Class Activities

Day 66

Let’s Reya

ework Due

Preparation

WB R2 Let’s Review! L16-20

Study Let’s Review! L16-20

Day 67

Day 68

Day 69

Day 70

Don’t forget to insert the holidays observed by your school into your schedule and adjust the dates

accordingly.

Date

Holiday
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General Principles and Useful Resources

B ARHF R BER

Lesson Pace

Schedules vary from school to school, some being
on a semester system while others are on a quarter
system; some classes meet as few as three hours per
week while others as many as five hours. It is,
therefore, up to the individual school and instruc-
tor to decide how much material to cover in the

school term.

While the two sample daily schedules provided in
this handbook (one with 4 hours per week and the
other with 5 hours, both on a semester system) do
cover all ten lessons of Level 2 Part 2, teachers
should not feel that all of the lessons have to be
covered. Quite a few schools feel that eight lessons
are all they can manage ina 15 or 16 week semester.
This means that each lesson will take close to tWwe:
weeks to finish, including the chapter tests and the
midterm. The amount of instruction@l $me for
each lesson then is between 8-9 hours, if afive-dai
schedule is assumed. HoweverdWe.do know that
some schools finish all ten lessoniin ori¢ Semester.

Sequencing and Timedlogation

While the time tak€n to covempa le§Son can vary
from school to schoghg@brme general principles of
time allocation and sequencingd both for a whole
lesson cycle and within amifistructional hour, can
nonetheless be applicable.

The Lesson Cycle
The following is one possible option, with five

hours allotted for each textbook lesson:

First hour: vocabulary and grammar (listening and
speaking only)

e Warm up (Relate and Get Ready)

e Presentation and practice of vocabulary and

grammar (listening and speaking)
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e Recap
* Homework assignment

Second hour: text (reading Chinese characters)

e Review

Reading vocabulary and dialogue

Character writing practice

Character structures (radicals etc.)
e Recap
* Homework assignment

Third hour: words and phrases
e Practice “words and phrases” of this lesson

® Vocabulary quiz
¢ Recap
¢ Homework assignment

Fourth hour: language practice

e Review

Go over “Language Practic

e Communicative activit

® Recap
e Homework assign

Fifth hour: review of both dialogues
e Comprehensive review

¢ Integrative communicative activity
® Check workbook answers

The Instructional Hour
® Warm up (pronunciation work, Relate and Get
Ready, Cultural Highlights etc.)

e Feedback on homework assignments/tests
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e Review of previously introduced materials

¢ Introduction and practice of new words and

structures

® More controlled practice (pattern practice,

teacher-student interaction)

* More open-ended communicative activities

(student- student interaction)
® Integrative practice and overall review

For the suggested activities provided in this
handbook, no length of time is specified. Teachers
should be able to assess the optimum amount of
time an activity should take. A judicious amount of
repetition is necessary, but too much repetition will
surely induce boredom. Therefore, it may not be a
good idea to go through every student in the class

for a given teacher-student interaction.

Pronunciation
Although some elementary Chinese classes st

In order to make

more fun and mean

of people and places.

Try not to use 1, 2, 3, and 4 to mark tones, as they
are quite arbitrary. Also avoid using special
terminology like PP (high tone), FH*F (rising
tone), [/ (low tone), and 2575 (falling tone);
instead use terms like high, rising, low, and
falling.
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For ease of typing tone marks on a regular
keyboard, the following tone marks can be adopted
for doing homework and tests: 1 (high tone) =*-’
(dash): 2="; 3="_ (underscore); 4=°\". e.g., 5z
H1[E = wo_ ai\ zhong- guo/. A Microsoft Word
macro for converting these marks to official tone
marks can be found at http://www-rohan.sdsu.edu/

dept/chinese/newtonemarkconversion.txt

These marks also have the advantage of suggesting
pitch contour in an iconic fashion. For demon-
strating tone contours in class, hand-gestures can
also be used.

English rising and falling intonation associated
with questions and statements can be used to

prompt the rising and falling tones in Mandarin.

The free acoustic analysis software WaveSurfer can
be used to display tone contour instantly, either in
class or by students at home:

http://www.speech.kth.se/wavesurfer/

It may be a good idea to present the fo
two pairs: high vs. low and risin
of the traditional sequence of h
falling.

Students can be enc
phrases incorpora
R\
HH—[E/” (I go to China
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It may also be a good idea to ask students to draw
out the contours of the tones as they pronounce
them. While tracing the contours of the high, rising
and falling tones is quite straightforward, the third
tone is in most instances short and low, instead of
a short fall followed by a rising component. The
full third tone, which contains a short fall followed
by a rising portion, is rather limited in occurrence

and therefore can be left out.

Some hard sounds for English-speaking
students:

Seven initials: j, g, X, z, ¢, zh, r
Simple finals: o e (8) i U
Compound finals: ui, iu, ian, 0 &, Gan

Teachers need to be prepared to work on pronunc-
iation for the long haul and not expect to achieve
perfect results at the beginning. Continuous work
on the difficult spots such as tones and vowels like
e, i, U, and consonants like z, ¢, zh, j, q, may pe
into the second year.

Some recent research results may be in

into the teachers’ knowledge,

students are affecte

WA A A GRS R R, i RS R
IR, — 7. A ANDY S B A 5
AR, A= IR LERIR
A, FrRAR BAHECE e B R BEAR R BT

=,

XS O BEE ) 2428 LUAEHE A 5 AT

L Rt
AR, ST

SRR AR, REE: ¥
A6 E R BRI REE T R B R WA
(JCLTA, 42:2, May 2009) ] BEXT HUHH S
FAEH, Rl T I — 5K S e A R
ELRISE

500 HZ
u 200
L 400
600
%EA _
lgoo | |
EEHAN —
iNiE
-10':'0 qﬂ@)\
F1 iRiE T
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As can be seen from the chart on the previous page,
American students’ pronunciation is affected by
their native language. The distance between vowels
isless in English than in Chinese. When pronouncing

)

the vowel sound “a,” native English-speakers do
not typically open their mouths as wide as is
required in Chinese; similarly, when pronouncing
“u,” their tongues might not be sufficiently back in
the mouth. Teachers can wuse this chart to
demonstrate the differences between Chinese and

English vowels.

Pinyin

There have been different Romanization systems
over the years and pinyin is now the most widely-
used system. There are 25 letters in pinyin, as “v”
is not a distinctive phoneme. In Beijing speech, it is
a variant of w. Generally speaking, pinyin spelling
is more regular than in English. However, in order
to simplify its written use, pinyin is not entirely
phonetic. Some letters are not pronounced in the
same way in every instance, for example, the voafal
sound “0” varies from “song” to “ao.” In somg¢
cases, the pronunciation of a sound is influenced

[P 2]

by its surrounding sounds, such as the “@™ip<ian”
in such combinations as “xian,” which Bécomes
less open than when alone. Théelare also casegof
one letter representing more thailone soilid, such
asi, e, 0,and u. There are also abbreuiated spellings:

ui(=uei), iu(=iou), unf=uenj, un(=ien) etc.

At the beginning, studentsfinay not be'aware of the
discrepancy between spelling agd pronunciation.
We recommend that stddemfs avoid reading off
pinyin when they learn the pronunciation of words;
it is better to imitate the teacher and audio
recording.

Vocabulary
Although the

Chinese characters can be clearly seen, the

separation between individual

boundaries between Chinese words made up of
groups of characters are not so distinct as in
alphabetic writing systems. However, students
should still learn the differences between characters
and words. Vocabulary items are words, not
characters, even though some single characters
function as words.
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Attention needs to be paid to both characters and
words. Words are composed of individual
characters and have their own independent
meanings; the meaning of a word does not
necessarily reflect the combination of the individual
characters’ meaning. Therefore, when introducing
vocabulary items, it is not enough to focus only on
the characters themselves. However, as characters
are the building blocks of words and can be shared
by related words, they should be examined to
facilitate retention and the expansion of student

vocabulary.

The order of vocabulary presentation does not
need to follow that of the vocabulary list. The
vocabulary list is organized by the order of
appearance in the text, which may or may not be
best for pedagogical purposes. The order used in
this handbook often differs from the vocabulary
list, and it can be adopted in class if one so

wishes.

To introduce the meanings of new words, it is be

beginning level.

Students tend to rely on self- flashcards with

pinyin, simple English tra 1ons and little or no
context. More vocabulary work should be done in
class to counter this approach and cultivate better

vocabulary learning strategies.
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For example, one way to learn vocabulary in
context is to integrate it with pattern practice, right
after a new word is introduced. To avoid being
misled by pinyin spelling, new words can be first
presented aurally without any pinyin, so that
students can concentrate on the sounds. When
there are good familiar sound clues in the new
characters, pinyin can be totally or partially
withheld and the sound clues used to indicate
sound instead. For example, ™) can be used to
indicate the pronunciation of U, thus relating
the new to the old. The same thing can be done
to connect new and old characters in terms of
shape and meaning, for example, brainstorming
about characters with specific phonetic or semantic
components. To help retention, the teacher can
also try to reuse characters as much as possible and
have them appear in as many contexts and new
combinations as possible. However, care should be
taken that the characters’ meanings stay the same

or vary only slightly in the new combinations.

fashion. Vocabulary items from
are listed with linguistically
allowing more effectj

contextual interpre

Characters
The distinctness of the

blur a fundamental difference that needs to be
made between language and writing, i.e., between
1 and 3. Confusing the two may lead to undue
emphasis on the written representation of language

at the expense of language itself.

It is also worth mentioning at the outset that there
is a widespread pictographic myth regarding the
nature of Chinese characters, which simplistically
assumes that all Chinese characters are based on
pictures. In fact, pictographs are only one of four

types of characters:
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Pictographs: HHKKAN RIE: H HKXA

Simple indicatives: — _—=FF EE — _—=FF
Compound indicatives: 15 B #& #x K DR 12 9k X
Semantic-phonetic 5 AR R TEFs H AR R
compounds:

Although some Chinese characters did originate AR — W T HHER T 2T, HEA]
from pictographs, they actually constitute a very WG T B —/NEp 4y, BSKEp s A
small portion of the characters in use. The other

zﬁﬂﬁ%@Tﬁ PN

directly, i.e., the simple and compound indicatives, uss, BT,

two types of characters representing meanings

likewise constitute a small percentage. Most
characters are of the fourth type, i.e., “semantic-
phonetic compounds,” with a meaning and a sound

component.

ERILHILAN, IRZ N
., HSUREEEE, KN
tEEATREMIEEZHER . BAREDY
B AL, PR AT BEAE A I AR
g e, EEMRERTHX
%,ﬁﬂME ARERMEEZHEL . N
—IFIRSADAE HIRHE, W Bz AR i
category of meaning for each . AR AR

phonetic compone

Along with the pictographic myth, there also seems
to be a related bias favoring the semantic
components at the expense of the phonetic, which
arguably are of greater importance in
transmission of information than the meani =
components. Although some sound cl
indicate the accurate pronunciation (bot

of tones and initials) due t

students whenever

from the beginning

es confusing term  fE 7 ¥ (A4 AR I, “ET M “E
“radical,” it may be simpler and more under- 7 ATRELL T WY it 5.

Instead of using the so

= Sy N
standable to use the terms &E1J “semantic
—= Ay .
component” and 1] “phonetic component” to

refer to the character components.

Instead of treating characters in isolation, we M1z R BE 5 AR 2 o 1 I R e A
should alert students to connections between the B RS bR LA

characters they have learned in terms of meaning,

structure, and pronunciation whenever possible.
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Character writing should not be restricted to
mechanical practice. It is also important to cultivate
students’ ability to analyze characters and identify
components. Apart from hand-writing characters,
they should also be able to do the following;:

Identify components: ex. {E= Zc+ 2E

Provide context: ex. ZE=F¢ itk +

In addition to demonstrating stroke order of

characters selected by the teacher, eStroke
(www.eon.com.hk/estroke/, demo version avail-
able) can also be used to prepare animated displays
of stroke order and components and included in
computer presentations, for use in class or for

students’ own use.

Grammar
It is not a good idea to learn grammar simply for its
own sake. Grammatical explanations should be
simple and to the point, focusing on the most bagic
cases and those directly relevant to the cur
lesson. More complex grammatical structures a
spread out over a few lessons inste
taught all at once, to avoid cognitive o
students.

more. Learning to
important than le
terminology. Stude
analogies (45— &2 =).
for teaching grammar to s who are not that
well versed in the grammar of their native

language.

Practice

Practice should not be purely mechanical. Students
should be engaged cognitively as much as possible,
and there should be room for creativity even in
strictly controlled exercises, with a good balance
between control and creativity. Completing sen-
tences, fill in-the-blanks, and answering questions
according to the students’ own situations are all
formats that allow some creativity and yet stay
within the scope of targeted structures.
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When students work in pairs or small groups, they
should be given sufficient support (scaffolding) and
specific parameters. Before a task, modeling of the
structure, clear instructions, and time limits should
be provided, as well as the expected demonstrable
outcome. During the task, the teacher can facilitate
the activity by providing assistance. After the task,
some students should be asked to perform the task

and the teacher should provide any necessary

feedback.

Texts/Dialogues

Classroom instruction should be driven by the
focal structures and functions of the lesson, rather
than by the dialogues or text passages. Therefore,
there is no need to start with the dialogues or
follow their sequence. The dialogue or main text
can in fact be introduced after the key elements

have been practiced, as an integrative review.

The text may be presented using transparencies or
slideshows. Students can take turns reading
dialogue and instructors can provide feedback

pronunciation.

structures.

Being able to recite
not necessarily mean st
using the content spontaneously. What is more
important is to be able to use the words and

structures in new contexts.

The English translation at the end of the lesson can
be used to do “back translations” — that is, to
translate the English back into Chinese, with the

original Chinese text as built-in feedback.

The dialogues can be cut into pieces, which are
then reassembled by students, to test their
comprehension and elicit some limited form of

controlled production.
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The Uses of Presentation Software

Slideshow software (ex. Microsoft PowerPoint®)
are now used ubiquitously to make presentations.
These computer-based presentations can also be
used to advantage in the language classroom, as
long as they are used judiciously. Some of the

strengths of slideshows are:

e Greater amount of information presented

(compared with chalkboards)
* Ease of incorporating multimedia
¢ Ease of sharing

Typing vs. Hand-Writing Characters

More and more people, including native Chinese,
exclusively type characters instead of hand-writing
them. In addition to being a necessary skill to
acquire, typing Chinese characters also has the

following pedagogical benefits:
¢ Reinforcement of pinyin skills
¢ Intensive character recognition

® Increased awareness of word separatio

faster and more accurate w

* Ease of delivery/disse

¢ Easier integratio

language labs

Some common input me e listed below,

along with their download sites:
e Microsoft IME: comes with Windows software

* Google Input: www.google.com/ime/pinyin/
¢ Sogou input: pinyin.sogou.com/

Although many people in China now use the
computer exclusively to produce characters, there
is still some advantage to hand-writing characters.
There may be what is popularly called “muscle
memory” involved in the learning of characters.
Hand-writing characters also forces the students to

attend to details that can otherwise be overlooked.

IC 2-2-Teacher's Handbook Front xliii - xliii

General Principles and Useful Resources xliii

R HER
ZIKT R B RCRAR (51 4 Microsoft PowerPoint®)

BLA> W i s P AE el i A B R 23
INRAE, XL LUK 2 AR BR th e 218 5
AT LT R IR RS A
(UW=EE

s [ERER

. BHGE LU
. WHHE

FIFEMFF
ke . LI AT 7

BRET A, M

o JnsEiAY
i N3

o O TIHAMRAF

o Dy TAETE T SRR EE A5 A R i

1

BiR, JUHGE A DRy BAL Y

AR — LA AR T

o TAKIME: Windows R A S AL 5

o DEAIE: www.google.com/ime/pinyin/
o FRAIE NI pinyin.sogou.com/

EIR AT ORI, (HR2ETE
WFkRAme). LEN. 5k T5
(“WLNCIZ” ) Refs BBl i s,
RT5 BT 2R TR R 2 AL A5
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The Use of English and Translation

The use of English should be limited but not
eliminated. English is necessary for giving
instructions and explanations and can be helpful in
clarifying concepts and word meanings. The
judicious use of some English may also lessen

student anxiety.

Translation, long considered undesirable for the
language classroom, may also be judiciously used,

such as for the following purposes:

e Student comprehension can be tested more
thoroughly, rather than through spot checks
alone

e Students can be requested to use targeted

vocabulary and sentence structures

Teacher Talk

There are some characteristics of teacher talk t
are important to bear in mind, such as the f
teachers’ questions can take and how negati

feedback is given.

correct answers which the teacher aliiead
or for obtaining information that C
goty of questions

e latter is

“reference question

While there are situatio display questions
are unavoidable, the use of reference questions
should be encouraged whenever possible, as they

are genuinely communicative.

Although negative feedback is part of learning,
there is more than one way of giving negative
feedback, some of which might not be perceived as
negative. For example, teachers can ask students to
expand and clarify their answers: Is this what you

meant? Did you mean to say...?

IC 2-2-Teacher's Handbook Front xliv  xliv

fERZIEMEF

URE_ BNV D 9eTE, (B USRI
fEIy, JORIE R EN . EHMIE
LR eI 2 A I AR R

B2 ] KIS E S T T AMEH
¥, HIMHERER, SRR, [
W RIARGF IO RCR .

o BEEAIEM S A B, mARE

i T S B A

Z M ) AT 3 . — o TR 2
BULVE R, B S O GBI 1. 51—
i B S A R FH OF T80 1, BTk 1k
i)

I A I AN R G, (BN A
AL TR L, ROA S BAT BRI fE

AR E BEEA AT BRI — 0, (HARE
HAXZ R 2, AHEN, AREN. §
i, BRI EAEY RIS E % IR
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For realistic video teaching demos, the DVDs by
Nyan-Ping Bi and Yuehua Liu titled “Teaching
Demonstrations for Beginning Chinese” (Foreign
Language Teaching and Research Press) are
available from Cheng & Tsui at: www.cheng-tsui.
com/store/products/teaching_demonstrations_

beginning_chinese.

Seating Arrangements
If logistics allow, classroom seating can be arranged
in such as way that students can see each other,

which helps create a friendlier atmosphere.

Selected Readings on Chinese and the Teaching
of Chinese

On Chinese character formation:
DeFrancis, John. The Chinese Language: Fact and
Fantasy, University of Hawai’i Press, 1984.

Wu, Jianhsin. The Way of Chinese Characters,
Cheng & Tsui Company, 2009.

Zhou, Youguang. The Historical Evolution \Of
Chinese Languages and Scripts, (Pashways tQ
Advanced Skills Series, vol. 8), Ohio“State
University National East
Resource Center, 2003.

Asian  Languages

For teaching strategies and tools:
Everson and Xiao,£6ds. Teaching Chinese as a

Foreign Language' \Theafies and Applications,
Cheng & Tsui, 2011.

Selected Web Resources
The following web resources are up-to-date at the
time of printing. If the links are no longer working,

you can try searching for them using keywords.

Pinyin:

Pinyin Practice: pinyinpractice.com/wangzhi/

An interactive website on pinyin reading and
ear-training by Alan Peterka at the University of

Towa.

IC 2-2-Teacher's Handbook Front xlv - xlv
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BARHEARE, 1655 BT A H 41
“Teaching Demonstrations for Beginning

Chinese”: www.cheng-tsui.com/store/products/
teaching_demonstrations_beginning_chinese.

FEGL By %2 HE
USRI DLVFRT, ARG AN R AR A AEATTR]
AHANERRIL, DATIE —Fhia s 15

REMBUEHES % X

K FiNFRIGEML
DeFrdgcis, John. The Chiliese Language: Fact and
Fantasy, University of Hawai’i Press, 1984.

Wu, Jianhsini #be Way of Chinese Characters,
Cheig & Tsui Company, 2009.

Zhow, Youguang. The Historical Evolution of
Chinese Languages and Scripts, (Pathways to
Advanced Skills Series, vol. 8), Ohio State
University National East
Resource Center, 2003.

— B F RN TRERIEE:

Everson and Xiao, eds. Teaching Chinese as a

Asian Languages

Foreign Language: Theories and Applications,
Cheng & Tsui, 2011.

M _ESE 5
N IREEEAEA AT RN AR AR
LIPS A tRE e

e
Pinyin Practice: pinyinpractice.com/wangzhi/
B APPSR, 1R

University of Iowa, Alan Peterka.
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WaveSurfer: www.speech.kth.se/wavesurfer/ WaveSurfer: www.speech.kth.se/wavesurfer/

A free acoustic analysis software program that can o BB S AT, BE RIS 2R 75 R i
display tone contour instantly. %

Characters: X

eStroke: www.eon.com.hk/estroke/ eStroke: www.eon.com.hk/estroke/

Software with animated displays of stroke order FH 2 1 5 0 R 72 1 8 A o Ak

and component parts.

www.csulb.edu/~txie/azi/pagel.htm www.csulb.edu/~txie/azi/pagel.htm
A free animated character site. G ST B H
Integrated Chinese Companion Site: PXITiIES

The companion site for Integrated Chinese has a o S W R — KA 3
variety of resources that teachers can use in the iF AT F ()
Al DLAR BRI 4
B ARA )

ratedchinese.com
TCWEVESR S LA
A R

classroom. At www.integratedchinese.com teachers

can find course-related slides, vocabulary, and

.

grammar exercises, as well as an online Image
Gallery with the illustrations and photographs

from the textbooks.

g & Tsui THRIABIIEA 78R 10
tegrated Chinese ¥ /41l _I www.cheng-tsui.
com FWEHLA Integrated Chinese BT
R, Integrated Chinese FMH) (AR
Ay CHM LR, AT A PAT AT
PO R R A B 2R ST s, I RE
O MBS B I IR B, B
1l as classroom RNEOMRAE R E IR . XA D)
achers. This new  GE[ k2 AR YGRS ¥ G AR 45 2T, X%

option also allows students to record exercises and » . R N
- . 0 RAESEER S AR
submit them to the teacher electronically—which

Cheng & Tsui is planning to add m
supplementary exercises in upcomin isi
to the companion sites. There ar
Chinese-specific  resources available
www.cheng-tsui.com as well.
of the workbook is already ava
of Integrated Chinese.
access all exercises
connected to the In
available for most ac
management capabilitie

is especially effective for individual pronunciation
practice.
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Chinese Festivals Y+ H# 7 H

Chapter Structure
« Lesson Focus « Exercises for the Main Text
« Priorities « Suggested Integrative Activities

Speaking and Listening

» Focal Themes Teaching Suggestions

» Sequencing and Suggestions
for Key Grammar and Vocabulary

AURIE T IRETHES B ARE — LR
AT
S N AR ) A SRR 51
B LARGE AT — 22 50

Function

1. AEVLULAR

Re U HY LA A 1 S A% g0 H 1 H 38
THOLREN 2 DI

LA
e SO
BEA A SCRLN T R

BERIR B RIS /A5 E AR (LD EARRESE R, FFRUFA RSl )

o Uk wnN

Priorities
P
WA /N, AR “ R .

COAFAGE” iy “BL” RICE, AR SRR, ARERESH, WAL,
UONAEIXANBY BL RHRATIORUE AT REAHE -

“ORT WERSAAEREREA T, BAREK.

W EAF AR AR, AIARER] “HITR o AW RAE B, ATHEEA
AR R 12 3105 B _E— R TS .
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Focal Themes Teaching Suggestions

ER RT3

N T BN S HERYE T IR EN R, RIAE R AR CRIGAE) IR B AR AR k52
EMFERETIE, FREBR S BN S e ERERR R, 2R
e

1. UL EAT AL G H

FEIFEAH, HHAARKNA AR H (TS EEGy) . IR A B
R (2 ) R B AR PR, IR MR ER LA LS.

e ) E) 2z -

SRR TIHILAJLH ?

(F ) XK JLA L ?
BRI —R? (EAH—)
B4 7 —R? FEATHIRT— KM L)

AR A, Al ks A B A

AR IR ST H AT, RO
7] 25451«

MR —#E, X ANHERPHT.

B B 5 1
X, JrH A«

Language Practice E:
2. A AR,
A IS e B A 48 & H )
I 25 A1) 2R
BoRA 42
XrenW /T, At
AT AATHE T / kT AR
e /m/ R TTE kT / A
TG A 7
HER. P

ormafibn about important festivals.” F AN AT R A
at Holiday,” Language Practice F: “Don’t Get the Wrong Food.”

TR ETRER
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Lesson 11 « Chinese Festivals 3

AR — A4
B, (BRI T . dbr AEHET

St a2

B SRR 1) R AR SR RE—HE, R H BT
()7 MEE. “GT” BRI, BRA RSN,

3. /A4

AT PH B B 2 A H R RBLE B FIA AR fr s St “IEER T Ui
Ro FEIRXANIER EMCOTESRS], RE&ETES] / AR NES, .

o N LR A4 2 GTHBEF, ST RZR
B4 42 (BEBRABR, CEBERR, K5
[23])

e ot A as—3, ssEie, Ax NFEE)
EEAYI—MAt 4?2 (FHAAR/ &, HITANFE

ZRo R

R, FHFT

» RANG/MZA

& v A Language Practice J: “Don’t Miss O
4. BAFFE. FERRRBAT 4

JENZIRAN I “4h” FIRF JIRIE:VEAGF NWRFFE? (THE / KK
AT A 5 5 T Suggested Integrative Activities

1 Grammar and Vocabula

PR Y
“IRE R
R LAEMTH]/

L IR TREEIN “BL () 7, “FAERF" AR BT AR
“PLUR) 7 o AT Language Practice G: “Happy New Year to You All!” 2>, PAl A E G
[ Suggested Integrative Activities ' “Say the right thing!” 25> .

5. BEABNEIL. (R

ek, N2 2w A AR SR,
CHEEET L “BURTEETR) R B AR

A i Language Practice H: “Well-Wishing” LA N A 2 J5 ] Suggested Integrative Activities
“Say the right thing!” HJ%:>] .

6. HOAEMMT /M E AR CVARFELE —. “IRIAR: bl Ei1-s & Ws A ffae e
i I I R R 3))

A S DL ] [R] 2F (3565 AN % 5 ] Suggested Integrative Activities ' “How is your living
environment?”) , SR 5 5| T2 A B RUBTR (] 2 AR S 1 Suggested Integrative Activities
HH Grammar and Vocabulary % 5 — @ “My Place”)o
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Sequencing and Suggestions for Key Grammar and Vocabulary

F 015 kAT L6 B 5 2 L

14500, 2. 4828, 3. 4Kk, 4. 88, B, 5. 85; 6.3 7. 84, 8. &% 9. %
By 100008 11038285 12, s 1309R %R 1448 150 FEAE 16, 08 E; 17, B
18. 18 A); 19.F vs. VE; 20.Adi/V + & +V; 21 A ED,; 22. (48) - H; 23. vilesk;
24.V 18/ AR, 25 /6 “LL7 5 26. Ui

1. #R

More examples:

Q&A Practice:

Other combinations:

2. YReE
Character:
More examples:

Q&A Practice:

Other combinations:

3. Zsk
Chinese gloss:
More examples:

Completion:

IC 2-2-Teacher's Handbook L11.in4 4

FRWERER T

WER N A A2 IF B L a Bl A 45

AW BRI R T, w2 ISP EERAY
XA A R S5 R ?

XA AR AR AR ?

B DS AT B
é:éI:: éﬁ%\ é:élrj_[_{\ éﬂ:

BTt <2 7 iz,
fin E12 2 WGBTS
. A RELETF

A FIAIRASK AR e — T TN, Al IR SN = .
FERRPATAKE L 2Ty, A2 5 B iakAiT £ m R,
i A RAR AR K 2 2R, AT .

AR , ARSI TR R Z 1, whikidk.
guided completion using the pattern FRASKAE oA .

make a reservation at a restaurant  but can’t get seats

go to Harbin but do not have time

go traveling with friends but nobody wants to go with me

2013/5/2
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Lesson 11 « Chinese Festivals 11

Completion: Isn’t that obvious?
__ VZITEWR!
RO !
____ EEFMWmR!
_ TR

Exercises for the Main Text

FRLHG L%

NSRS ATHZIT A s TR, IS AR 4 O 18 o 1 M S L i 51 o 22 0] i B
PRERER . AR BHE R ATl A IR SR AT A AR P2 3 2 ) R A

B1%: RGN EER)E, MR BRI,
Iy AR B2 2R 2R SO0 T R 1 1

VRO B AEAR DL, ]

Questions about the text:
Rk S AAE T EH ?
AR AEE ) L &2 AR T2 ER ifE
T B HE A A THE? i

AT N D 5 24
A AR AL L
e : i

4&1l]$12iui¢7¢
7'74Jr/zxtljlj\ﬁifﬁgﬂ'2ﬁl? TONt A RREHNG 1, BT 282
S EAEEBIEFEFE? WEARIAOFE?

FEAE I i A4 2

LRI AT 47

M Az ke 12 A AT B ATy ?
RS E A AN H ? A

NS il
& Fﬁ > >
- T
7 W
F & Ul
?<N
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Chapter Structure

e Lesson Focus « Exercises for the Main Text

« Priorities « Suggested Integrative Activities

» Focal Themes Teaching Suggestions Speaking and Listening

» Sequencing and Suggestions
for Key Grammar and Vocabulary

Lesson Fo

ARG T NRETHSHARE — LR
A EATHIE

Function
1. e fal SRR & BT
2. BETEHTKRERITET A 22 56 ) AN BRI HE 3K 35 B B TR
3. BEHELIEA 4
4. REAEFE REIEAT A UL H I S YO EUR AT IR .

Priorities

B

AREFIIREE T ARG EARNE2 G, WHEENIES. WCNETFZNE
o WRFAGIRE, AR “HE. W ma. AL RN SR,

Focal Themes Teaching Suggestions
ERERE - &= 3

1. AT BRI I T 2 47 I I A 1 R A

IC 2-2-Teacher's Handbook L20.in121 121
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a. PRAEFH A 20 2 ARGEAFIRAR PRGN 1 A 9 e 2
ORE SR [ (0 A0 B 22 A DL AR R T CL 22 il 5 [ i A0 1 7 BN SE
AT )
INRAAEBA M E 2, WA 228> A RELVGE TG DL I, TRELEMN
REE ) 2R Aa &/ XA B AR T ?

b. REWFAMBE, —B¥, BT, MATRS M2 TAE? Gl HKE)

7] Ff| Language Practice F: “Foreigners in China” i & . FFRIHc RFAELESEE Y T4
i

2. WRAERCRERIRISOL T, B L i AN BT 26 TSR A I 5 U (3 22 R
PR ) o i AR X 283 £

W2 —ANFri Ty /AT
52— AT, 22 7 HTIA
WIEH A YE, B EHEH
B REIAFE B, BRE2M

7] A Language Practice D: “Being a Newcomer 2}
3. BEENRMES. HE IR
PRUERZ? (KA. K. A5

B2Ar / dal ) /iR
R LR = (gl G 15, SAEimald. ADXGESIFO. Ak #&IH. K

REWHRMAT 27/ BARP? CGR&E. kM. 1BRAOK. BhEE. €L, WZt,
W AT - )

FER RS BEAES DL A7 (OB TR, KRS K. F5 k. [ 4k
Feeee) (AR ) —FE L H14RN )

R4 7 DERAGHE, 285EMK, T/ Pix / 38 8x KB T, JHNRE

\
o

-

A] ] Language Practice C: “It’s Party Time!” {5 B %k > o

IC 2-2-Teacher's Handbook L20.in122 122 2013/5/2 14:01:39
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4. EERIGEUWHEESEIE, SR8 E:

mANEAH
PRAA N Bl
PRAUI A2 T A
4 NI/ AT

nl Language Practice E: “What to Say?” B .

Sequencing and Suggestions for Key Grammar and Vocabulary

FI1E A AL IR 5

1.8 2. k% 38X 4852 5.4847T: 6. &N 7.10%;
10. 2 1100 12,4815 13.4F%; 14 M 1508
18.f2%E; 19.BE&R; 20.1MC.; 21. 78— ¥

. 9.4
17. 7Kzt
BEHE T

PN
1. BS
Character: HE “EB7 FH
More examples:

Other combinations: ol

2. KR#t
More examples:

BT BATNAZEF I RAURAL o
M 2=, A TR RFHBEROKES, BATS R EER

Q&A Practice: NI e 45 H 2
Other combinations: R: ER. JRI. IR

3. #X

More examples: THGHE R MM [EI R, FARRES REFF M2, 255 HHE .
SRR T B E A, XA E R A E A2 EA AT R
IEATHR T BT

Other combinations: e HeEk. BHL. BEHE. BT

4. BEFZ
Character: HE “5” FARE “Z7
Q&A Practice: PRAELETR ) L3z P 22 E 2

EIMPBLZABZIE R AL R ?
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Lesson 20 - Foreigners in China

Exercises for the Main Text

FRLAG %]

NSRS : ATHZIT A SRR, i AR A O 18 T B o S R 1o 22 0a] B
PRERER MR AR R e AR L 2 IR AT R, A AR TR Pl 2 A 2 A B A

(8] % -

WOOAEE G, BIMATRRSCER I, DA TT iR A A AR 0 RSO BE AR DL, [

I ] AR B2 2R 2R SO0 T R I i

Questions about the text:

A, AT NAE T B ) AR A AR TE AR LR 1]

B SIBLT i “RET

Sty T AEHIMA A OFs B85

U e — A TARRAMAT 47 (M RS 2 =] (1 A BH REFAK

Wr By pi i, St ARERIP= sh e 37 ESEAS AR ? (BRI BEAT KI 2R )
Lya e E R R EARE? (IR 2 AEITIME . b TR, il #%,
O AL, A e AT R i) PR X
Sy EARREARE? (AFNRRAS & TIRZFENAK, et E
T .)

N5 A58/ 3 o e B A 135
T )

E(EAT S AT TS S/ 3 1 o [

G R e 4, FRIRE S0

MRLE

o RENHARITHERK SRR B AR 52BN mvb. Ry
A7)

o THgHER LA TR T KR Kiw, e 7 AsE)

o T 7 EEATIOR IO R K ? (NERR, U, HiFBoL)

o REHHETIE I, Ui 7 A? GREREE) T TR, )

o REGEFVFHENIII g 1 Eett2 7 RRIERILHD)

o RELWVH. RUVEATHIE, U7 Etta? OyINTACE T BRI — BT

%y HUFALEEh; DURZ AR )

Suggested Integrative Activities

LREUR A ED)

Speaking and Listening

1. Party! Party! Party! Brainstorm party ideas. UAZ224E A0, 21T BATR 328

o R/MRAWR)LAR?

o IRHEFIRMERS?

IC 2-2-Teacher's Handbook L20.in129 129
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r\;L,
LESSON TR

A
‘v/ Character Quiz

Name: Section:

A. Write down the Chinese characters for the following along with pinyin and tone
marks. (40%)

1. to end; to finish

[\

. feeling; emotion; affection

. happy; happiness
4. meal
5. to drink a toast; cheers!

B. Write down the Chinese characters for th gp . In the parentheses, write
down the meaning in English. (40%)

o8

1. nidnyéfan ( )
2. chuantong ( )
3. néngli ( )
4. zhéngyug ( )
5. gongxi ( )

C. Translate the following sentences into English. (20%)

1. AEAMEN D RIS, ST A —E=Z5m/THE I
g, REAARFT, RIEZ, BNEFRFRTE, [ERER
TRAT PR

2. ARMERG—F 2R IAPDRA . FI#F, TR

IC 2-2-Teacher's Handbook Quizze173 173 2013/5/2 14:04:24



A PR

Name: Section:

Test

Section | Listening Comprehension (30%)
Listen, then answer the following questions in English.

A: For each question in this part, you will hear a short conversation between two
speakers.

1. What is the first speaker looking for?

2. What does the second speaker suggest?

4. What is the second speake n to the first speaker’s problem?

B: For questions u will hear a short narration.

ely be included in the Chinese New Year’s Eve Dinner?

6. Why don’t people finish the fish included in the Chinese New Year’s Eve Dinner?

IC 2-2-Teacher's Handbook Tests.193 193 2013/5/2 14:08:41



Section Il Translation (30%)
Translate the following dialogues into Chinese characters or English as appropriate.

A | BERT, RAFRKE, M
REHFRER, FHRER!

B: Yes, let’s drink to everyone’s health!

ar! Come get some red

B | MHE . 4B, AEAR
!

A | RIF—AALEHE,
KitHF, —FfhAEite

B: Don’t forget to send a text message to
Tianming to wish him a Happy New
Year.
Section Ill Readi hension (20%)

Read the passage below and decide whether the statements that follow it are true or false.

FFHRMIEAM—, ZFEFHF, FEAATAT G
fE, REMAIT2EN, AN EBAFRFE T 98" 5, &
WA — R Em TR, ARAFESE—A, B R H
LR, XBF R, MEAM LG RERLS— B EFRIR, —
AAEERERERT LA, Rit, EARFTHFERBRR—4, b
FANBERILET, BFAT TLFRE, TARE LR TELF
B, KEFPUHARBAETEH, —FIb—F4F,

IC 2-2-Teacher's Handbook Tests.194 194 2013/5/2 14:08:41



1. ( ) The first day of the first month on the solar calendar is Chinese New Year.

2. ) Chinese people have dinner as a family on New Year’s Day.

3. ( ) Southern Chinese people have dumplings while northern Chinese people like
“niangao” for Chinese New Year’s Eve Dinner.

4. ( ) More and more families like watching the “Spring Festival Evening Show” on

TV while having Chinese New Year’s Eve Dinner.

Section IV Writing (20%)
You will host a Chinese New Year’s Eve celebration at your place. Write a letter to your
friends and describe how they can help decorate and cook for the holiday, what they
should wear, what they should bring, what they should expect 46 do at the celebration,
etc.
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TR

Test Listening Script

Suggested duration of test: 30 minutes

Section | Listening Comprehension (30%) B. For questions 5-6, you will hear a short

Listen, then answer the following questions in narration.

English.

Suggested duration: 6 minutes FHIEAR, SRR L E AN K BiZE

B, AR—E RN . TN I,

A. For each question in this part, you will hear a R— BRI T= . 4?2 VRT3

short conversation between two speakers. CLEEATM, FEEALT I 47 I
“%” E/‘ij—\%_‘# (43 » ﬁ‘ “;{j:EIJ—F” E/‘J%‘
1. Speaker 1: #&Uf, WM —EWHFE—T 5 .yp \ pl S
peaker 1: 1611, WEHTRWETIT ke, Mgfhiaie it k.
Speaker 2: 15 ] ELAN BT K HL?
2. Speaker 1: SHEFH UARREEK T, R e Into Chinese
e ropriate
Speaker 2: HMERE T, FTHEIERIZ S E
2 N
BT EIL. n lll Reading Comprehension (20%)
ARG, JE N ST 9 the passage below and decide whether the
3. Speaker 1: fE0f, IR IIFTAREESCI tatemients that follow it are true or false.
Speaker 2: HRIN 2025 2 1, ested duration: 6 minutes
RS 25 1
3 Section IV Writing (20%)
4. ker 1: i AN IR R .
Speaker ?;%Z;BEEIF You will host a Chinese New Year’s Eve celebration
at your place. Write a letter to your friends and
describe how they can help decorate and cook for
Speaker 2: the holiday, what they should wear, what they

IC 2-2-Teacher's Handbook Tests.196 196

i, s should bring, what they should expect to do at the
celebration, etc.
Suggested duration: 12 minutes
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