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Preface

It has been more than fifteen years since Integrated Chinese (IC) came into existence in 1997. During these
years, amid the historical changes that have taken place in China and the rest of the world, the demand for
Chinese language teaching and learning materials has grown dramatically. We are greatly encouraged by the
fact that IC has not only been a widely used textbook at the college level in the United States and beyond,
but also that it has become increasingly popular with high school classes. One major factor for the success
of IC has been the steadfast support from the teachers of Chinese, whose feedback greatly facilitated the

repeated revisions of the series throughout the years.

In a sense, this new Teacher’s Handbook accompanying the third edition of IC is our way of repaying
the teachers who have adopted IC as the textbook for their classes. The aims of the handbook are to make IC
easier to use and Chinese language teaching more effective. With those guiding principles for its compilation,
this handbook is an expansion of the series that is aimed solely at Chinese language teachers. In this handbook,
we have provided discussions of the general principles on teaching Chinese, information on useful resources
for teaching, sample syllabi and schedules, answer keys, as well as specific suggestions on teaching the language
points in each lesson. Instead of being prescriptive, the content here is intended to alleviate the burden on

teachers, who are welcome to utilize its features selectively and adaptively based on their actual needs.

Some of the pedagogical practices recommended in this handbook may not be as prevalent in all corners of
the Chinese-teachingfield. As the user will notice,/in this handbook we have tried torachieve a new balance
between grammar on one side and vecabulary and characters on the other, attaching greater importance to
the analysis of specific words and characters. In particular, we have regularly highlighted the phonetic and
semantic components in Chinese characters and used them to relate different words and characters by pointing
out their shared components. While we firmly believe in the pedagogical value of these practices, we encourage

teachers to prioritize their teaching activities based on their students’ proficiency levels in different language

skills.

In general, materials in this handbook are arranged in order to optimize their effectiveness in the classroom.
For instance, the placement of mechanical drills before more communicative activities is prompted by the need
for scaffolding. For the same reason, the arrangement of different activities on a given language point usually
progresses from easy to difficult and from controlled to more open-ended. Elsewhere, however, the rationale
may not be as obvious. For example, at certain places one may find tips on vocabulary and characters mixed
together with those on grammar. In these cases, we felt it more effective to group together grammar explanations

and vocabulary tips linked by a common theme.

The current volume is the result of a long course of preparation. The IC authors have provided a large
number of grammar notes, tips on teaching aids and class activities, detailed lesson plans, drill exercises,
sample syllabi and course schedules, but it took the sustained efforts of Professor Zheng-sheng Zhang,
compiler of this handbook, to edit and reorganize these materials. He is also responsible for many of the
added materials in the volume, especially the general instructional principles and most of the tips on teaching

vocabulary and characters.
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As we prepared this handbook, we have accumulated more academic and intellectual debts than we
can possibly acknowledge here. As we said above, the Chinese teachers at both college and high school levels
have always been a primary source of support and inspiration for us. To them we feel eternally indebted.
We also wish to take the opportunity to express our gratitude to those who have helped us in different

ways. Among many others, our particular thanks go to Sam Lasser, our editor at Cheng & Tsui.



How to Use This Handbook

AT HHAE R I S

This handbook contains a collection of teacher
resources which are not generally found in the

textbook itself. They include the following:

a. General guidelines for instruction

b. Useful resources

C. Tips and suggestions for teaching language
points including characters, vocabulary,
pronunciation, and grammar

d. Notes on frequently encountered student
errors

€. Answer key to the student workbook

f. Sample quizzes and tests

It is important to bear in mind that this manual
provides flexible guidelines which teachers can use
to develop their owmrdetailed lesson plansgln other
words, it should not be' regarded as a book of
“recipes” to follow. The reasons for this are as

follows:

e Although some sample syllabi and daily schedules
are suggested at the beginning of the handbook,
we have left the time restrictions open, so that
teachers can decide, based on student response,
how much time should be spent on each item.
While some attempt is made to sequence the
language points, ultimately it is up to the teacher
to decide the best order.

e While lesson plans need to address the reviewing
and recycling of lesson content, this manual does
not generally dictate the manner in which this
should be done. This should not be interpreted as
an indication that going over the materials once
is enough. Review and repetition are essential,
but the extent and frequency of the review should

depend on the individual teacher’s needs.
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e Neither is this handbook systematic and

exhaustive in covering all vocabulary and
grammar points. Each grammar point is not
given the same weight, and so the discussion
length can vary. Additionally, because some of
the grammatical points are simpler than others,
there might not be need for further explanation

for all grammar items.

Not all of the suggested activities need to be
completed. In this sense, the handbook is more

like a menu rather than a “recipe book.”
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Layout of Individual Chapters

~

This Teacher’s Handbook is the first of a two-
volume set for Level 2. While it is similar to the
two Level 1 volumes in many ways, a number of

differences are clearly noticeable.

One major difference between Level 2 and Level 1
is the greater need to prioritize. When students first
start learning the language, the number of target
items is relatively small and fundamental to the
language. Because of this, students are expected to
master them completely; that is, to both understand
and use them in speech, and to be able to read and
write them. Starting in Level 2 the number of words
taught increases exponentially and the grammar
is more complex. It is no longer realistic to expect
students to mastér everything presented to them.
This is especially true of the increasing number of
written and formal expressions;-many of which
may not occur in spoken language in the first place.
We therefore try to provide explicit suggestions
on prioritizing—for example, which items are not
crucial to the lesson and therefore need not be dwelt
upon at length.

The layout of individual chapters, while remaining
fairly similar to that of Level 1, has also changed
somewhat to reflect this need to sharpen the focus.
What follows is a list of the headings found in each

individual chapter.

Chapter Structure
The chapter structure is given at the beginning of
each chapter. The contents of each chapter are given

below in order of appearance.

Lesson Focus
Each chapter begins with a list of the lesson’s main

points.

Instead of restating all of the focal elements from
the textbook, we have selected some of the main

themes for more detailed treatment.
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Priorities

To sharpen the focus further, we have added a new
category called “Priorities” (H{ 4¥), which is used to
underscore our belief that the most important thing
is not to cover all the material presented in a lesson
but to make judicious choices to best accomplish
the main objectives of the lesson. To that end, we
offer some tentative suggestions on what need not

be covered when circumstances do not allow.

Teaching Suggestions for Main Themes

We have added a new category called “Teaching
Suggestions for Main Themes” (E /&, - @ 224 43
) to highlight the focal themes. In this section,
suggestions are given on teaching aids/props and
how to approach new materials, as well as detailed
advice on how to develop and deepen the course
material. As emphasized elsewhere, this volume is
not to be treated as a recipe book, but rather as a
resource that can be used selectively. These teaching

suggestions are offered in this same spirit.

Sequencing and Suggestions for' Key Grammar
and Vocabulary

Renamed from ““Teaching Suggestions and

Sequencing of Important Language Points” (FE L
B S REEE RS, this section  still
takes up the greater part of each chapter. Most
of the space is devoted to vocabulary instruction,
reflecting our belief in the importance and challenge
of vocabulary acquisition in Chinese. This part also
complements the main textbook, where information
on the teaching of individual vocabulary items is
limited to the vocabulary list and notes on selected

items.

The principles used for sequencing the vocabulary
items in a lesson remain the same as in Level 1. They

are given below.
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Unlike the vocabulary lists in the main textbook,
in this handbook the words and structures are not
presented in their order of appearance in the text as
this may not be the best way to present and practice
them. Instead, the items are grouped according to
how closely they are associated either semantically
or syntactically, such as verbs with their objects, or

nouns with their modifiers, and so on.

A typical entry for a language point may include the
following:

Characters

Here teachers are alerted to whatever clues that
exist, be they for meaning and/or sound, which can
be used to make the characters appear more logical
to students. In addition, we also include tips on how
to draw connections between characters that share

common components.

Especially important are the phonetic clues that have
been somewhat neglected in the teaching of Chinese.
For example, whenlintroducing the character U we
suggest pointingsout that it shares the same sound
component as "y Jingthis way, we can concentrate
on the tonal differences in the characters, as it is no
longer necessary to go over the “ma” pronunciation
again. Relating the new character to the old also
helps students get a handle on the new character, as

well as being a helpful way to review.

There will be fewer notes on characters in Level 2
as most of the areas of difficulty have already been
dealt with in Level 1. However, this does not imply
that no more attention should be paid to character
composition. Indeed, you will still find notes on

character composition for some vocabulary items.

Pronunciation

There will also be fewer notes on pronunciation, as
most of the areas of difficulty have been dealt with
in Level 1. However, this does not imply that no
more attention should be paid to pronunciation.

Layout of Individual Chapters
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Meaning

Under this heading a number of meaning-related
tips are given, for example the difference between
the literal meanings of the component morphemes
and the actual meaning of the word.

Word Structure

For some items with multiple syllables, a note on
word composition is provided. When words contain
multiple syllables, the issue of internal grouping of
syllables becomes relevant. For example, the correct
grouping of JR%% Ui should be k%% + Ui rather
than fIX + 45 U1. This is especially important when
the correct structure is not apparent. For example,
in ﬁiﬁﬁ, both Y34 and Z=3%Y are words in their
own right. Yet the correct structure is really Y4~ +
v, rather than Y< + 423}, Knowing the breakdown
of a word should be helpful for the comprehension
and retention of a vocabulary item.

Chinese Gloss

As part of the effort to encourage the use of Chinese,
a new vocabulary itemhis explained in| Chinese
whenever possible. This has the dual benefit /of
recycling old vocabulary and conveying the meaning
better when simple English glosses do not work, as
for kinship terms.

Usage

Usage notes are used to address the subtle differences
in the use of lexical items. For example, even though
B} means the same as ©% 49, the former cannot

be used to address parents face to face.

Regional Variation

The linguistic scene is China is extremely diverse. To
prepare students for extensive regional variations,
we provide some regional variants of standard
usages. For example, the preferred term for 7K -
in Taiwan is ZK#E and /1 is often pronounced han.
Even though 4T can no longer be used as the verb to
mean “walk” in Mandarin, it is still used this way in

Cantonese, as was true of classical Chinese as well.
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In addition to exposing students to the linguistic
reality of the Chinese-speaking world, giving
regional variants also has added benefits for
heritage students, who may be able to use this kind

of information to relate to their own dialects.

Culture

Cultural notes are given for some vocabulary items
as needed. For example, for the character 8, the
significance of the sickness radical will be pointed
out. Traditionally, to be thin is to be sick; an out
of date compliment is /X T . Cultural notes like
these not only serve to highlight the distinctness of
Chinese culture, they will also help in the retention
of characters and words. These cultural notes do
not overlap with those given in the textbook, which
are more general in nature, related to the topic of

the lesson rather than individual vocabulary items.

Explanation
Here additional|explanations of the more difficult
grammatical structuresh are / given,. along | with

suggestions for teaching,

Suggested Modes for Practice

Some items (such as those that occur only in
rhetorical questions) are not suited for practice in
the usual way (for example, with Q&A exercises).
For such items, an explicit suggestion for a mode of

practice is given.

Q&A Practice

This is typically the first exercise to be used when
a word has been introduced. The Q&A format has
the following pedagogical advantages:

With a Q&A sequence, students can listen to and
use the word right away. Given the similarity in
word order between questions and answers in
Chinese, the question provides built-in structural
scaffolding for the answer. Teachers should try to
take advantage of this fact and encourage students
to pay attention to the structure of each question

and echo it in their answer.

Layout of Individual Chapters
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Jeopardy
This format is named after the popular TV game

show, and it has a number of uses:

If the answer is too involved or too open-ended,
asking the question reduces the difficulty level and

allows students to focus on the targeted item more.

This can be used if the target item is unlikely to
appear in a question. Even though students will not
be using the target item in their questions, they will
at least see the target item in the answer, which their

questions must be based on.

The format can also be used if the questions from
the teacher sound unnatural for lack of sufficient
context or appear intrusive. By asking students to
provide questions to match the answers, we turn
the question-answer sequence into practice of form,

which need not always be natural.

Finally, the use oftheformat can/get studeiits to ask
questions, instead of only answering them. Students
should not always behat the receiving end of
questions. There will be/times when students don’t
know the answer and hence want to ask questions!
With better facility in asking questions, students
will feel more comfortable initiating conversations

and controlling the direction a conversation takes.

Fill in the Blanks

This format is used to focus on target items, which
is not easy to do with other kinds of exercises. The
typical items to go into blanks are grammatical
words like prepositions, aspect markers, particles,
and so on. Another use of the format is to contrast
two items by requiring students to fill in blanks with
either of the two items.

Sentence Completion

This format can be used when the use of questions
is not appropriate or possible, for example, when
practicing connectives. The use of this format
allows a fine balance between creativity and control/
scaffolding.
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Transformation

This is used to highlight the difference in form
between two related structures, for example, that
between the two ways of expressing time duration,
e.g., either before an object or after an object (F 2%

TP 3T vs AP OCE THEET).

Translation
This exercise is used mostly to highlight the
differences between Chinese and English.

Collocation
This is used to illustrate the use of the target items

in typical contexts.

Other combinations

In the textbook, component characters are sometimes
listed alongside the vocabulary items. Extending
this practice, we single out word components when
appropriate. We try, whenever appropriate, to
provide new contexts for the word component, in
order to help students strengthen their retention.
For example, in addition to the word Y we
also give information on 3. Weualso try, whenever
appropriate, to providemmew contexts for the word
component, in order to help students strengthen their
retention. For example, when % (tea) is introduced,
related combinations such as Z[.7% (black tea), 2%
7% (green tea), 1 [E| 4% (Chinese tea), and 9% [E 2%
(English tea) are also given. Instead of being an extra
burden for students, the extra information may be
helpful in the following ways:

e As Chinese is unrelated to most students’ mother
tongues, very little can be done to relate Chinese
to their native languages, making vocabulary
acquisition in Chinese particularly challenging.
Therefore, in order to help students retain new
material, we need to do everything possible to

connect it to other elements within Chinese.

¢ Situating the word components in a broader
context helps to clarify the meaning of these
components. For example, presenting 737
L7 and ‘K7 together shows that the meaning

of % is “vehicle” rather than “car.”

Layout of Individual Chapters
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® Presenting new combinations serves as review of

older materials.

The information about word components and
supplementary combinations is typically given at the
very end, after the main target word is practiced. We
recommend that teachers adhere to this sequence as
well. This may help prevent erroneous analogies by

students.

Not all of the supplementary words supplied here
need to be given to students. They certainly should
not be expected to use all of the supplementary
words. They are given more for their mnemonic

values than anything else.

Exercises for the Main Text

In this section, we have suggested a number of
exercises to help students become familiar with the
text.

How to make most of reading aloud: In order to
encourage studentS'to associate sound with shape,
we suggest projecting the text ‘on screen, and
highlighting the parts being read. To engage more
students and ensure comprehension, we suggest
assigning the roles of speakers and interpreters for

conversational text.

A list of questions related to the text is also given.
Finally, “Back Translation” can be used to translate
the English translation given at the end of the chapter
back into Chinese, using the original Chinese text as

built-in feedback.

Suggested Integrative Activities

The activities in this section are typically used
after the introduction of vocabulary items and
grammatical elements for the purpose of integrating
them. The activities are grouped under three
headings: “Speaking and Listening,” “Reading and

Writing,” “Grammar and Vocabulary.”

Speaking and Listening

Some common activities under this category

include:
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Surveys
The data collected from the surveys are used for

further follow-up activities, such as presentations.

Interviews

Students are asked to interview their language
partners. Typically, the questions are given providing
the necessary control and scaffolding while allow

for a certain amount of creativity.

Presentations can be made based on the results of

interviews.

Reading and Writing
Some common activities under this category
include:
¢ Reading passages followed by comprehension
questions
e Written responses based on reading. One
common format is responding to an e-mail
message, which is a very realistic task.
® Supplementary readings. These are extensions
of the text, with.the same cast of characters and
the same themes as in the text:

Grammar and Vocabulary

Most of the exercises here are designed to focus
on discrete lexical and grammatical elements. The
two most common types of questions are fill-in-
blanks and sentence completions, which both direct
attention to the targeted elements and encourage
cognitive engagement. While the former tends
to elicit fixed answers, the latter allows for some
degree of creativity while maintaining sufficient

control/scaffolding.

Layout of Individual Chapters
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Sample Syllabus

Goals & Objectives
Students will gain listening, speaking, reading, and writing skills in standard (Mandarin) Chinese, attaining
approximately the Intermediate-Mid to Intermediate-High level on the ACTFL/ETS proficiency scale.

Specifically, students will be able to achieve the following:

Listening  Understand paragraph-length utterances pertaining to a wide range of topics related to daily life

(including lodging/living quarters, dining, shopping, the Internet, work, travel, etc.).

Speaking  Handle a wide range of tasks and social situations related to the topic areas mentioned above,
and participate in casual conversations. They will also be able to narrate, describe, and compare

and contrast.

Reading Identify key facts and some details in descriptive material about daily life, and discern connections
between sentences in simple paragraphs. They will also be able to understand some authentic
texts that serve a functional purpose, such as signs, public announcements, and short

instructions.

Writing Compose notes and simple letters, summaries of biographical information such as work and

school experience, and other multi-paragraph pieces of writing.

Text & Materials

o [Integrated Chinese (Level 2, Part 1), Textbook (Third Edition), Yuehua Liu and Tao-chung Yao, et al.
Boston: Cheng & Tsui Company, 2010. Print and eBook versions available.

o [Integrated Chinese (Level 2, Part 1), Workbook (Third Edition), Yuehua Liu and Tao-chung Yao, et al.
Boston: Cheng & Tsui Company, 2010. Print and online versions available.

o Integrated Chinese (Level 2, Part 1), Character Workbook (Third Edition), Yuehua Liu and Tao-chung
Yao, et al. Boston: Cheng & Tsui Company, 2010.

e Audio Recordings for Integrated Chinese (Level 2, Part 1), Third Edition. Boston: Cheng & Tsui Company,
2010. Available on CD or as downloadable MP3s from www.cheng-tsui.com.

o Integrated Chinese Companion Site: www.integratedchinese.com

e Tao-chung Yao’s Integrated Chinese resource website: http://eall.hawaii.edu/yao/icusers/

Supplementary Resources
o Tales and Traditions, Volume 2. Boston: Cheng & Tsui Company, 2009.
e  Making Connections, Second Edition. Boston: Cheng & Tsui Company, 2012.

Student Responsibilities

This information may vary according to your institution’s policies.

Attendance: Attendance is mandatory. Absences without valid reasons will affect your grade. Students who

are more than 15 minutes late to class will be regarded as absent for that session.
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Class preparation and participation: All students are expected to prepare for class and participate actively in
the day’s language practice. Students’ class participation and performance will be evaluated daily and a final

score will be given at the end of each class using the following scale:

4 = Well prepared with excellent performance

3 = Gave some indication of good preparation

2 = Participated, but displayed inadequate preparation
1 = Present with almost no participation

0 = Absent

3. Homework and assignments: All homework and assignments must be turned in on the day due. Late
homework and assignments will NOT be accepted even if they are submitted along with new homework.
You are expected to listen to the audio recordings and practice speaking EVERY DAY. Practice writing
characters EVERY DAY! No language can be acquired overnight. The best way to build up your Chinese
language proficiency is gradually, through constant practice.

4. Quizzes and tests: Every effort should be made to take quizzes and tests at the specified times. If you know
you must miss a class ahead of time, tell the teacher before that class. Quizzes cannot be made up unless
arrangements are made BEFORE being absent from class. No one is allowed to make up a missed test

without a valid, written excuse.

Please keep in mind that each student’s background, interests, learning style, difficulties, and goals are
different. Please bespatient with each other-and do net hesitate-to. see one of the teachers-for extra help or

explanations.

Grading
Note: The percentage for each segment may vary according to the individual teacher’s grading policy.

Final course grades will be based on the results of:

1. Attendance and Participation: 40%
2. Quizzes (10%) and Tests (10%): 20%
3. Homework and Assignments: 10%
4. Midterm (5% plus oral 5%) and Final (10% plus oral 10%): 30%

Final grade: 100-98=A+, 97-94=A, 93-90=A-, 89-87=B+, 86-84=B, 83-80=B-, 79-77=C+, 76-74=C,
73-70=C-, 69-67=D+, 66-64=D, 63-60=D-, 59 and below=F



Sample Daily Class Schedule
(Four Hours a Week)

List of Abbreviations:

CH: Culture Highlights, CWB: Character Workbook, G: Grammar, L: Lesson, LC: Listening Comprehension,
LP: Language Practice, RC: Reading Comprehension, SE: Speaking Exercises, T: Text, TB: Textbook,
V: Vocabulary, WB: Workbook, WGE: Writing and Grammar Exercises, WP: Words & Phrases

[Note: This schedule is based on a semester that is 16 weeks long, with four instructional hours per week.
Each lesson will take five days to finish. There will be a short unit test after each lesson, except for Lessons 5
and 10. There will also be a midterm exam and a final exam. Remember to allow extra time for breaks and
holidays, depending on your school’s schedule.]

Week 1 (Days 1-4)

Date Class Activities | Homework Due Preparation
Day 1 Introduction to the course; background information sheets; student roster; review of classroom
expressions; getting to know each other
Begin IC Level 2 Part 1 Study TBL1 T, V, CH
Day 2 L1 Intro. to V (TB pp. 8-9) & (pp. 2-11)
T (TB.pps2-7)
Day 3 Review L1 V&T WB L1/LC (pp. 1-4) Preview WB L1 SE (pp. 4-5)
L1 G (TB'ppa11-20) OWB L1 (pp. 1-4) Study TBET'G (pp. 11-20)
Review L1 G WBL1 RC (pp. 5-10) Study TB L1 WP (pp. 21-26)
Day4 |L1 WP (TB pp. 21-26)
L1 Vocab Quiz

Week 2 (Days 5-8)

Date Class Activities Homework Due Preparation
Day 5 LP (ABCDE) (TB pp. 27-29) | WB L1 WGE (A-H) Study TB L1 LP (ABCDE)
(pp. 10-15) (p. 27-29)
Day 6 LP (FGHIJ) (TB pp. 27-31) WB L1 WGE (I-M) Study TB L1 LP (FGHI]J)
L1 Test (pp- 16-19) (pp- 29-31)
Day 7 L2 Intro. to V&T Study TB L2 T, V, CH
Day 8 Review L2 V&T WB L2 LC Preview WB L2 SE
L2 G CWB L2 Study TBL2 G




Sample Daily Class Schedule

(Five Hours a Week)

List of Abbreviations:

CH: Culture Highlights, CWB: Character Workbook, G: Grammar, L: Lesson, LC: Listening Comprehension,
LP: Language Practice, RC: Reading Comprehension, SE: Speaking Exercises, T: Text, TB: Textbook,

V: Vocabulary, WB: Workbook, WGE: Writing and Grammar Exercises, WP: Words & Phrases

[Note: This schedule is based on a semester that is 15 weeks long, with five instructional hours per week. Each
lesson will take six days to finish. There will be a short unit test after each lesson, except for Lessons 5 and
10. There will also be a midterm exam and a final exam, each consisting of one review day, one day for the
oral exam, and one day for the written exam. Remember to allow extra time for breaks and holidays, depending

on your school’s schedule.]

Week 1 (Days 1-5)

Date Class Activities Homework Due Preparation
Day 1 Introduction to the course; background information sheets; student roster; review of
classroom expressions; getting to know each other

Begin IC Level 2 Part 1 Study TB L1 T, V, CH

Day 2 L1 Intro. to V.(TB (pp.2-11)
pp.8=9) & T/TB pp.2-7)

Day 3 Review L1 V&T WBL1LC (pp=i—4) Preview WB'L1 SE (pp.4-5)
L1 G (TBpp.11-20) CWB L1 (pp.1-4) Study TB L1 G (pp.11-20)
Review L1 G WB L1RC (pp.5-10) Study TBLT WP (pp.21-26)

Day 4 L1 WP (TB pp.21-26)
L1 Vocab Quiz

- LP (ABCDE) (TB WB L1 WGE (A-H) Study TB L1 LP (ABCDE)
pp.27-29) (pp.10-15) (p.27-29)

Week 2 (Days 6-10)

Date Class Activities Homework Due Preparation
Day 6 LP (FGHIJ) (TB pp.27-31) WB L1 WGE (I-M) Study TB L1 LP (FGHI]J)
(pp.-16-19) (pp.29-31)
Day 7 Review
Lesson 1 Test
Day 8 L2 Intro. to V&T Study TBL2 T, V, CH
Day 9 Review L2 V&T WB L2 LC Preview WB L2 SE
L2 G CWB L2 Study TBL2 G
Review L2 G WB L2 RC Study TB L2 WP
Day 10 L2 WP
L2 Vocab Quiz
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General Principles and Useful Resources

B ARHF R BER

Lesson Pace

Schedules vary from school to school, some being
on a semester system while others are on a quarter
system; some classes meet as few as three hours per
week while others as many as five hours. It is,
therefore, up to the individual school and instruc-
tor to decide how much material to cover in the

school term.

While the two sample daily schedules provided in
this handbook (one with 4 hours per week and the
other with 5 hours, both on a semester system) do
cover all ten lessons of Level 2 Part 1, teachers
should not feel that all of the lessons have to be
covered. Quite a few schools feel that eight lessons
are all they can managein a 15 or 16 week semester.
This means that each lesson will take close to two
weeks to finish, including the'chapter tests and the
midterm. The ‘amount/ of Anstructional 'time for
each lesson then is between 8-9 hours, if a five-day
schedule is assumed. However, we do know that
some schools finish all ten lessons in one semester.

Sequencing and Time Allocation

While the time taken to cover a lesson can vary
from school to school, some general principles of
time allocation and sequencing, both for a whole
lesson cycle and within an instructional hour, can

nonetheless be applicable.

The Lesson Cycle
The following is one possible option, with five

hours allotted for each textbook lesson:

First hour: vocabulary and grammar (listening and
speaking only)

e Warm up (Relate and Get Ready)

e Presentation and practice of vocabulary and

grammar (listening and speaking)
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Computers and the Internet % iz f» ¥ 2%

Chapter Structure
+ Lesson Focus « Exercises for the Main Text
o Priorities « Suggested Integrative Activities

« Teaching Suggestions for Main Themes Speaking and Listening

. . Reading and Writing
« Sequencing and Suggestions

for Key Grammar and Vocabulary Grammar and Vocabulary
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Teaching Suggestions for Main Themes
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Lesson 7 - Computers and the Internet

Sequencing and Suggestions for Key Grammar and Vocabulary

F 015 AT L6 5 2 L

1. 2%, ks 21@%:, 3. 0 4.%%3'5\: 5. B}, 6.%)5@; YAGIEY 8.%‘?5&‘;
9. %Ak 10, T 11. %3k 12 FE); 13, Bl 14 4% 15. 482 16. RHIOK;

17. K EAEAT: 18 1L 19. H4; 200 459 21, thhk: 22, 1E50; 230 Bl 24 64T

25. M 26. &1 27.FF;
33. L, 34. %15, 35.8; 36. 241 37.F%9; 38. JTILEE;

28. )L 29. & 30.iR%); 31. b, 32. )%,
39. W] AEAMEG

40. (ME “UF” 5 a1 Bl 42,80 43, Bk, Wk

1. Mg, Wih

Composition:

Q&A practice:

Other combinations:

2. BE

Grammar:

Q&A practice:

3. #iE

Character:

Q&A practice:

Collocation:

Other combinations:

4. ZE
Q&A practice:

Other combinations:
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PR LA M 3t W4 2

W : AR ARE L AL L P I TR
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Questions about the text:

o SKRRHIZEM E A4 ?

o WV NAT AR RIMA?

o MNVHLEM EAAHA?

o N ATHFEI AL MATTH I FBeRL?
o FIRRN A A M B ?

Back translation of text: A] AN S 251-252 0 bR LB PR, k2R S,

Suggested Integrative Activities

Speaking and Listening
1. Poll: What do you use computers for the most?

o HAEM L .
MARSE T RiLps 1
AR B AU/ AL/
W5 el de . IR SR
AT BRI /R4 R

2. Find out how.your partner uses'the Internet:

o REFRAL B2

o REER EJLIKM?

o REEXR_EM ZKIE ?

o RBLAFURA WA TG ?

o LM ? AR, SNSRI, Eike-?

Reading and Writing

1. Suppose you are the intended recipient of the email below. Read the message and then write a
response (Interpersonal):

Rk

IRAGTFHCETE ! AR AR “ i 2 B BS R R B AN B S — R 3
T, PRUR s R e R ., SRR =T, IRIERAL RIS . KRR
framg? ERARKIOEERF LS T, REMSE! BRI LS,
A BRI, S B4 EATHE, Bfg?

L5



Lesson 7 - Computers and the Internet

2. Read the passage below and decide whether the statements that follow it are true or false
(Interpretive):

[R] 2 AT AL R 2 A 5 SR SO AT R 2 8 ] DAAE I _ESRARPY,  thm] DAAE R B Er k5t
KL A I RS BET DAAE R BRI AC. BRI W P, 3Ry AR S SCE B¢
B g S E AU R a2 AR X T B PR e R AR . AT A
REFEMI 2 HLARIE ? M2 HURAIR 2w SE Bk, nl2 URATT T REANJIIE MR LS TR} n] 58
(K1, WRLESE AN RER) . PrEL, SRBORMIR, RNV IZ B A5, AN EE L A 55 .

True/False:

1. The speaker of this message is most likely a professor.

The speaker urges his audience to do business on the Internet.

According to the speaker, information from print sources is definitely reliable.

The speaker believes that information on the Internet is nothing but trash.

The speaker thinks that a library is a quieter, and therefore better, place for writing a paper than
a computer lab.

o

()
()
()
()
()

Grammar and Vocabulary

1. Complete the following sentences:

o R EAK I PR .
o WREMAMAEM L .

o WAYEM L .
o FH MM ETE .
o A ERES

o REATF___.
o RAHEEAULRA :
. L

o I :

2. Draw a line connecting each verb with its proper object.

] TAE
wh L, IS
2L GEd|
i %

g il
IS 2

5 b
gy <

R 7] i
R L/gus
37 g
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= ZT
itk 2
AR Fh

3. Write about your use of the Internet in a coherent paragraph. Be sure to address some of the
following questions:

e What s your favorite online activity?

e What are your favorite/most visited websites?

® Do you download anything? If yes, what?

e Do you read/write blogs?

e Do you play games online?

e Do you send instant messages? Online or by phone?
e Areyou addicted to computers/the Internet?

e (Can you part with your computer/the Internet?

e [sthere anything you can’t part with? What is it?

e Do they allow you to use a computer in class?

e Do you use the Internet to study Chinese? If so, how?
e Do you use thelnternet to help you translate, as Lisa does?
e What do you think of the Internet?



NOTE

This preview consists of excerpts. The
printed book contains:

e Full workbook answer key

e Sample quizzes for all lessons,
with answers

e Sample tests for all lessons, a mid-term,
and afinal





