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INTRODUCTION

Dear Japanese Language Teacher,

The purpose of this teacher's handbook is to assist you in your teaching. Because we realize that
teachers need more than just series components -- student textbooks, workbooks and audio materials --
we have compiled this handbook for you to use as a guide to teaching with these materials. Please use
these offerings as samples and adapt them freely to suit your needs and the learning preferences of your
students.

On the following pages, you will find a summary which briefs you, the teacher, about ways in
which teachers can employ Adventures in Japanese to meet national standards in Japanese and
expectations of Advanced Placement programs in Japanese. In addition to using the textbooks, it is
highly recommended that you integrate accompanying ancillaries, such as lessons on the audio CDs,
into your curriculum.

Following the section on national standards, you will find sample forms such as the "Student
Information Form," that may be useful as you assist your students on an individual basis. The "Class
Participation & Language Usage Grade Form" may be used to evaluate your students' classwork.
Asking students to evaluate their own class participation and how often they use Japanese makes
students aware of the importance of speaking Japanese in class. There are samples of two types of
"Oral Pro-Achievement Interview" exam evaluation forms. The 100 point evaluation form is used for
the semester exams and the 30 point evaluation form is used after each lesson.

Sample quizzes and sample written exams give you some idea of how you may prepare such tests.

Projects are good way to incorporate the national standards into your curriculum. Four projects
introduced in this handbook are self-introduction, high school life, entertainment, and (o )bento. Each
consists of the project guidelines and the evaluation rubrics. Please photocopy these pages for your
students.

We encourage Kaiwa (conversation) Day to be included in your curriculum on a regular basis. It
is very important for students to have many opportunities to apply new material they learn in realistic
situations. On Kaiwa Day, students are not allowed to use English at all, and must have discussions
with a partner and/or a group of students. You will find the details included here on how to handle
Kaiwa Days.

In this handbook, you will also find the scripts that accompany the listening exercise worksheets
and the answers for the listening exercise worksheets in this handbook.

The overhead visuals are useful in the classroom. There are three types: one may be used for
teaching vocabulary, one for teaching sentence patterns and the third for teaching kanji. Please
photocopy these pages and use them as you like.

For additional ideas and activities, please consult the Adventures in Japanese website for teachers
at http://www.punahou.edu/aij. Teachers are invited to submit their own supplementary activities to this
website for sharing.

We hope you will enjoy teaching with these materials. Have a successful career!

Hiromi Peterson, Naomi Hirano-Omizo, Junko Ady & Jan Asato
2006



Suggestions for Meeting Japanese National Standards and
Advanced Placement Expectations:

The following sections outline the national standards in Japanese and how activities in Adventures
in Japanese 3 respond to them. While this is not an exhaustive discussion, it will inform you, the
teacher, about how standards may be met in Volume 3.

I. Communication: Communicate in Japanese.

1.1 Interpersonal Communication. Students engage in conversations, provide and obtain
information, express feelings and emotions, and exchange opinions. Students will speak consistently
in class for every lesson as they practice with the vocabulary and grammar activities in the text in pairs
or in small groups. These exercises elicit information, feelings, emotions and opinions about matters
ranging from family to school life to studying Japanese to etiquette to entertainment to traveling.

During oral assessments, they will demonstrate their ability to speak with proficiency using tasks
provided at the start of each lesson. While using Volume 3, students also communicate interpersonally
through writing, as they learn to write letters which eventually may be sent to a friend or relative who is a
native speaker of Japanese. While doing their projects, they may interview native speakers or
communicate through e-mail to obtain information about high schools or contemporary entertainment.

1.2 Interpretive Communication. Students understand and interpret written and spoken language
on a variety of topics. Students engage in activities that regularly require them to actively listen and
read, comprehend, then demonstrate their understanding. For example, their daily in class interactions
with their classmates and teacher based on pair activities or group activities require strong listening
skills in order to respond appropriately. Students who are required to complete the exercises for each
lesson on the audio CDs gain excellent practice in listening comprehension. If they are fortunate,
students are even able to test their listening skills with native speakers as they obtain information for
their projects on high school life in Japan or on contemporary Japanese entertainment. Students also
regularly practice their reading skills as they read dialogues, narratives and letters in each lesson of their
text. As students venture into completing projects, they are required to investigate sources written in
Japanese via the internet or read messages sent to them by native speakers through e-mail.

1.3 Presentational Communication. Students present information, concepts and ideas to an
audience of listeners or readers on a variety of topics. Although short recitations and presentations are
quite a regular part of class activities, the opportunities that truly highlight presentational communication
are the major projects we suggest in the teacher's handbook: self-introductions, comparison of aspects
of Japanese high schools and the student's own school, contemporary Japanese entertainment and
obento making. In all of these projects, students are required to organize information and/or concepts
and prepare an oral presentation using visuals (electronic, posters or realia) for their classes or for an
audience which extends beyond the classroom. They also write a more detailed report on the topic in
Japanese, which again may be shared with an audience beyond the teacher.



II. Cultures: Gain Knowledge and Understanding of Japanese Culture.

2.1 Students demonstrate an understanding of the relationship between the practices and perspectives
of Japanese culture. Students begin Volume 3 with an introduction to speech styles and male and
female speech. Through this lesson, students learn how language practices reflect Japanese social
values. In subsequent lessons, extensive cultural notes inform students about practices in Japanese high
schools, Japanese letter writing, use of kanji dictionaries, the physical structure of dwellings and
etiquette of living in Japanese homes, Japanese meals and table manners, and transportation systems and
how to maneuver about in the Tokyo train system. In classroom discussions, or through projects,
students demonstrate their understanding of how these practices reflect Japanese perspectives. For
example, in the lesson about the Japanese home, students learn about the concept of uchi (inside) and
soto (outside) through the Japanese practices of removing footwear and outer garments before entering
the home, of conducting business in the genkan, of the use of bathroom slippers and other numerous
examples of how the concept still lives in contemporary Japanese lifestyle.

2.2 Students demonstrate an understanding of the relationship between the products and the
perspectives of Japanese culture. In Volume 3, students have several opportunities to experience
products and demonstrate how they are connected to perspectives of Japanese culture. For example, in
the transportation lesson, they are given maps to read, and learn to listen to and follow directions, while
understanding the Japanese values of efficiency, punctuality and courtesy. In the lesson about the
Japanese home, students engage in a Discovery Box activity which introduces them to the uniquely
Japanese household gadgets, such as the fufon tataki (Japanese bedding swatter), table leg coverings, or
terry towel toilet seat covers. Students are able to handle these (or any items the teacher wishes to show
them), predict what they are, how they are used, and why they are used in Japanese homes. The best
example of this standard in action, however, is the obento lesson, which introduces students to a variety
of foods, tastes, textures, methods of preparation and presentation. Students understand how this
traditional Japanese favorite food item is a prime representation of many Japanese perspectives.

III. Connections: Connect with other disciplines and acquire information.

3.1 Students reinforce and further their knowledge of other disciplines through the Japanese language.
In Volume 3, students are able to further their understanding of other disciplines, mainly social studies
(history, sociology, geography, economics, etc.), music, art, drama and home economics. For example,
in the entertainment lesson, students gather a bounty of information on contemporary Japanese music,
drama (movies, television, anime) and art (anime) when they research current popular forms of
entertainment in Japan. They check authentic websites for information on favorite entertainers or
productions, download Japanese music and clips of anime, and share information with their peers
during their project presentations.

3.2 Students acquire information and recognize the distinctive viewpoints that are only available
through Japanese language and culture. Students at this level are able to meet this standard through
the lesson on letter writing, listening to or watching visuals about the use of unique grammatical forms,
such as male/female speech and plain and polite spoken styles. The projects on the comparison of



student life at Japanese and American high schools and Japanese and American entertainment genres
allow students to choose, investigate and learn about aspects of these topics which they may have limited
prior knowledge of, but which they are very interested in investigating.

IV. Comparisons: Develop Insight into the Nature of Language and Culture.

4.1 Students demonstrate understanding of the nature of language through comparison of the
Japanese language and their own. In almost all of their encounters in a Japanese language class,
students are bombarded by comparisons and contrasts between Japanese and their own language. In
their daily oral practice activities, for example, students at this level learn that utterances such as Nikon ni
kita ato de ichinen ni narimasu are incorrect, but should instead say Nihon ni kite kara, ichinen ni
narimasu though both should translate in English as "It has been a year since I have come to Japan."
Proverbs introduced in this volume, which have their equivalents in English as well as proverbs which
are uniquely Japanese, highlight the universalities of language and culture, as well as their marked
contrasts. Besides the incongruities between the languages to which the students are exposed daily in
class, students delve deeper at this level into Japanese speech styles and male and female speech. The
entire Lesson 1 is dedicated to these styles of speech. Students must demonstrate an ability to
recognize, and in the case of speech styles, produce the correct speech style based on any given
situation. For example, on conversation days when speaking with their peers, they use the informal, or
plain style. When they take their OPI exams and are asked questions by their teacher, they switch to the
formal, or polite speech style. When they write compositions for their projects, they use the plain style,
but in the lesson on letter writing, they use the polite style. In the lesson on using the kanji dictionaries,
students learn to appreciate the historical and structural significance of the Japanese writing system and
how different the writing system is from the English writing system. Numerous other opportunities
allow students to be able to demonstrate their understanding of the obvious and subtle similarities and
differences between Japanese and English.

4.2 Students demonstrate understanding of the concept of culture through comparisons of Japanese
culture and their own. Opportunities for students abound in this realm, especially as they read the
cultural notes in the book and actively engage in their projects. Whether it is the lesson on Japanese
high schools, letter writing, writing systems, Japanese entertainment, the Japanese home, Japanese food
and manners, or the Tokyo transportation system, students will compare how similar and different
Japanese and Americans' daily experiences are. As one specific example, when students write their
letters in Japanese, they learn to appreciate the Japanese respect for order and structure, for respect
toward others as well as respect for themselves, and their sensitivity to the forces of nature and their
influence on the lives of the Japanese. Another example already discussed earlier is the obento project.

This project allows students to demonstrate their understanding of the values of the Japanese. They
produce their own obento that expresses the values Japanese place on efficient use of space,
convenience, practicality, aesthetic appeal, harmony, sensitivity to nature, among other things. Through
these authentic experiences, students are readily able to understand and compare cultural differences as
well as similarities.

V. Communities: Participate in Multilingual Communities at Home and Around the World.



5.1 Students use Japanese both within and beyond the school setting. In conjunction with the lessons
in Volume 3, students are able to use Japanese in various contexts within diverse communities. For
example, when they engage in the project comparing Japanese high schools and their own high schools
as well as the project on contemporary entertainment, students are encouraged to do research on the web
for information, interview native speakers in and out of the school community, invite native speaking
resource persons to campus, e-mail or chat online with native speaking resource persons beyond school
and even participate in teleconferencing sessions that their teachers may arrange! During the New Year
celebration, students are encouraged to write Japanese nengajo to send to family members or friends
who appreciate the fact that the student is studying Japanese. They may prepare and share part of their
obento with their family during this project. They may venture out to a karaoke box to share their
Japanese singing talents with others in conjunction with the entertainment lesson. They may participate
in community service opportunities that expose them to the language and culture of Japan, or travel to
Japan on their own or with organized study abroad/homestay programs. The opportunities are
boundless.

5.2 Students show evidence of becoming lifelong learners by using Japanese for personal enjoyment
and enrichment. Lessons in Volume 3 have proven to spark lifelong interest in Japanese language and
culture. In particular, the lessons students are most appreciative of after they leave us are the lessons on
letter writing, using the kanji dictionary, the Japanese home and etiquette in the home, preparation of
Japanese foods and etiquette, contemporary Japanese entertainment and traveling in Tokyo. Some
students become avid followers of J-Pop, karaoke, anime and manga as a result of the one lesson and
project they had engaged in at this level. Students who travel to Japan find themselves drawn to trying
out the train system and visiting the excitement offered at Akihabara, Harajuku, Shibuya or Ikebukuro
because of all they have learned in the final lesson of Volume 3. It is truly gratifying to see how
students are able to use what they have learned even after they have graduated. We often discover that
former students include Japanese as part of their college or professional career, or their personal lives as
a result of interest we have helped to generate through our curriculum.

We hope that the preceding information has been helpful in providing you, the teacher, with some
ways in which Adventures in Japanese, Volume 3 can be employed to help your students meet national
language standards and prepare for Advanced Placement exams.

The ultimate goal of the authors of this text however, is one that far supersedes meeting national
standards or succeeding at AP exams. It is our wish to nurture students who grow to love the language
and culture of Japan and integrate some aspect of Japan into their lives so they may eventually
contribute to a more seamless relationship between our nations. We hope that with their appreciation of
the power of understanding many languages and cultures, they will be better prepared to lead us into the
future to a more peaceful and harmonious world.



STUDENT INFORMATION FORM (SAMPLE)

Japanese 3  Class time:

STUDENT INFORMATION
Name:
Last First Middle
Mailing address:
Home phone number: E-mail address:
Grade: Homeroom Teacher: Dean/Counselor:

Siblings at the same school (Names & grades):

Japanese Language Background

1. What Japanese class did you take last year?

Who was your teacher last year?

What grade did you receive in that course?

2. Do you regularly speak Japanese at home? Circle: Yes or No
Does anyone in your home speak Japanese as a native speaker? Circle: Yes or No
3. Have you ever been to Japan? Circle: Yes or No

If "yes," why were you there (e.g., lived there with family, went on vacation, etc.)
and how long did you stay?

4. Your first language is:

Other languages that you use are:




5. What are your goals in this Japanese course?

6. Things you would like to do in this class. 7. Things you wouldn't like to do in this class.

8. List ways in which knowing Japanese would be useful to you.

9. Is there anything that I, as your teacher, should know about you that might affect your performance
in this course?

10. Would you like to regularly meet with a student tutor? How often?
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CLASS PARTICIPATION AND LANGUAGE USAGE GRADE
Class Participation Points Language Usage Points
11 A Talways volunteer for tasks and 11 A Ialways speak to my partner (and
enthusiastically participate in pair/group other classmates) in Japanese.
work. I always try to speak in Japanese to

the sensei in and out of class.

10 A- 10 A-

9 B+ Iregularly volunteer for tasks and 9 B+ Ialways try to speak in Japanese to
regularly participate in pair/group the sensei in and out of class, but only
work. sometimes use Japanese with my

partner/classmates.

8 B 8 B

7 B- 7 B-

6 C+ Isometimes volunteer for tasks. 6 C+ Isometimes use Japanese with my

During pair/group work, I sometimes sensei and partner/classmates.
start discussing topics other than the
task at hand.

5 C 5 C
C- 4 C-
3 D+ Idon'toften participate in 3 D+ I almost always speak in English.

pair/group work or am easily distracted
(get sleepy, often go to the bathroom,
locker, etc.)
2 D 2 D
D- 1 D-

PARTICIPATION/LANGUAGE USAGE SELF-EVALUATION:

1. I participated orally in these ways (be specific about tasks you volunteered for, contributed to class, etc.):

2. Given what I've written above, I believe I deserve a in Class Participation for this grading period.

3. I made efforts to speak to my sensei or partner in Japanese in these ways:

4. Given what I've written above, I believe I deserve a in Japanese Language Usage for this grading period.

5. My goal for next term is: (Be specific.)
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FRXYFr—BARES Oral Pro-Achievement Interview

(30 points)

LAl

77X
Use of PLAIN / POLITE SPEECH FORM 3 2
Use of MALE/FEMALE speech 3 2
Use of VOCABULARY 4 3 2
(Variety / Complexity / Accuracy)
Use of GRAMMAR 4 3 2

(Variety / Complexity / Accuracy)

COMMUNICATION WITH PARTNER 3 2
FLUENCY / SPEED / FLOW 4 3 2
INTONATION / PRONUNCIATION 2
DEVELOPMENT 3 2

SPONTANEOUS RESPONSE / COMPREHENSION 4 3 2



TESTS (SAMPLES)

The tests that follow are samples. Please modify them to meet your own class goals
and needs.

QUIZZES

There are two quizzes per lesson. You may use one or both. For large classes, you may give different
quizzes to every other student to minimize cheating. Two versions are also handy when students make
up quizzes, as they can be given Quiz @ if the rest of the class has already taken Quiz (D, and vice

versa.

LESSON EXAMS

Every lesson has written exams. The written exams include the listening comprehension section.

ORAL PRO-ACHIEVEMENT INTERVIEW EXAMS

At the end of each semester (or even more frequently), an Oral Pro-Achievement Interview (OPI) is
recommended. It assesses the student's interpersonal communication skills, which form an essential
aspect of language learning. Using of all the tasks from each lesson, assess each student. The OPI
may be conducted in pairs, or one-on-one with the teacher. It is easier and less time-consuming for the
teacher to conduct the OPI in pairs, especially in larger classes. All the tasks are designed to be used in
pairs. Although students are expected to prepare for all tasks, on OPI day, fewer tasks are randomly
selected for actual testing. After the task centered OPI portion of the interview, the teacher generally
asks each student a few spontaneous questions relating to the task. This is also evaluated. Using the
enclosed OPI evaluation sheet on page 5, the teacher carefully assesses each student's performance. It
is a good idea to record the OPI with a tape recorder so that the teacher can go back to check the
student's work, if necessary. Students may also be asked to self-evaluate their performance.

It is suggested that students be given a copy of the evaluation rubric before the exam. Prior to the
OPI, explain the evaluation process and the evaluation criteria to your students. For the exam,
encourage the students to speak often and interact as they would in a natural conversation. Encourage
students to take risks. Students should plan and practice it, but should NOT memorize the task.
Mistakes do not count as heavily against them as miscommunication.

The rough guideline is as follows: An "A" student will do more than you expected. A "B" student

7 A b 6



will do most of the things you expected. A "C" student will sometimes hesitate and will not fully meet
your expectations. "D" students often hesitate and cannot communicate most of the time. If there are
multiple teachers teaching the same level, teachers may decide to interview students in each other's
classes, so that an interview inquiring about a students' personal life will be more realistic. This also
assures that expectations of teachers teaching at the same level are roughly equal.

If you choose to give an OPI test after every lesson, you may use the 30 point evaluation sheet on

page 6.

SEMESTER EXAMS

The written semester exam assesses reading comprehension, grammar, word usage and the writing of
kanji. These sample exams are, for the most part, objective exams and are designed to be answered
using Scantron forms. The written semester exams may count for a percentage of the total semester

exam grade. The semester OPI exam may count for the rest of the grade.

7 7 A b



T FXYF +—HAEZEI3 Review Kanji P I

et

NN S NO) BAT

T —54 VDOEZLEVD LA TEXL X0\, (1X30=30)
.HLAE CLH9BHTT,

207201 23529 (BFT VWFET,

3. 0872618 3AD XIAT -1\ %9,

A\NAD FYIT NI WFT,

556 LIIAIC Al EF,

6.HL7=D BTAZFIE HHTL LI,

71518 ¥TE -7 TT,

8.\ E ) XL LHAHNTT,

0.MAD N2 DHY WEIXA FTFTT 2,
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5. ALHDA TLEER ATWETD,

6. 2D XHhfld 2L AW Biwvwid,

7131318 R—28—=T 7K XA A F L,

.U D Ly YDII) TEFTY,

0.5 D LRAFFT LrL% LFEFLLIS
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Write the furigana for the underlined kanji and rewrite the underlined hiragana in kanji. Include
okurigana if necessary. (1 X 30 = 30)

LHALA TUn ) <Hv T ET,

25513 ¥ATHD LI¥% LTVWE9,

3.601E L) Li<n BM2Y HY) FHA,

4. 51D TA 7L FrHA ZOTHPTH9N FTTunFE LA,

s AARE 53 LASAE LATHES.

6.\ L) XIL TZRA TF T,

7. B,

8. 1I<1X BAH RKREFED KK &2V IT,
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A LAT X D BAT

Write the furigana for the underlined kanji and rewrite the underlined Airagana in kanji. Include
okurigana if necessary. (1 X 30 = 30)

LI BB REDO bHw)Lilt fE-TLNET,

2.HhICD EKF (EF% BEWF LA,

LBEXAD BLIYIE BATTH.

LARIE LASIAE LATE9,

sBYIXIE HALE HL0ES EFTH,

6\ b )Xl 5T 9D FTUFH FTEITIEHY FHA,

7. 551

8.FFH. R:FEY V- L&l BT LIl

11 7 A b
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BABTEI LI, 4h - AEFEEOLX O, EFICAHLI 2
EXA X0, 2X15=30)

1. proverb 6. lunch (not U % J'34)
2. (one's own) grandfather 7. anytime (is fine)

3. physics 8. kindergarten

4. to major (in) [dictionary form] 9. history

5. carrot 10. to use [MASU form]

11. Dust amassed will make a mountain.

12. I eat nothing but vegetables.

13. [Expression used by a family member who leaves home for the day.]

14. Welcome home. [Used by a family member who welcomes another family member home.]

15. Excuse me, I must be going now. [Used when one must leave a place.]

7 Xk 12
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BENTR O BAT

BREBTEILWIV, WL - EFIIFEL IV, BFIIFHLI L%
EX X\, 2X15=30)

1. proverb 6. breakfast (not H X T (L A)

2. (one's own) grandmother 7. anyplace is fine

3. literature 8. kindergarten

4. to graduate [dictionary form] 9. let's eat [informal form of &N L & 9]
5. history 10. to change [MASU form]

11. I eat nothing but vegetables.

12. Dust amassed will make a mountain.

13. [Expression used by a family member who sends off another family member for the day.]

14. It is I, (not you.) [emphasis]

15. I am sorry to have inconvenienced you; I apologize for a rude act I have committed.

13 7 Z b
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Use kanji wherever possible.
One point will be subtracted for every four kanji you do not use.

I. Listening. Study the following family tree, then listen to your teacher as he/she reads five statements
once each. Circle T or F for each statement based on the information on the family tree. (1 X 6 = 6)

X £23(73) ‘6 o $ X 5(75)

@\ 43

| |

—& &

05 L A L F 5% 5L

banker housewife Sth grade teacher doctor
[ [ l 1
. A G s
D A FA (RO X5 &
4th grader 7th grader college sophomore Oth grader

.(T F) 2.(T F) 3. (T F) 4 (T F) S5(T F) 6. (T F)

II. Match each situation below with the appropriate expression. (1 x 8 = 8)
1. You leave your own home for the day. A Lo L F L7

2. Someone in your family leaves the house for B. %15

the day and you see him/her off at the door.

3. You eat before someone else. C. BIRLI X\,

______ 4. You are about to enter your teacher's office. D. fT>ThHL- L x\Y,

5. You welcome your dad home at end of the day. E.SARNATTHNA,

______ 6. You just sneezed in class. F. iT-» Tk,

_____ 7. You are disappointed about the cancellation G. LonvwLF,
of a future event.

____ 8. You and your family are about to go to bed. H BIFY w0y,

FZ b 14



III. Fill in the blanks with the correct kanji or the correct readings of the kanji. Then circle the English
translations T (true) or F (false). (1 X 20 =20)
% %

L AXYEEIILIELEZ LTV FHALSL, FVHIT—ABE L FIC
C ) C )y CHe ) C ) ) TEE9,
(T F) My grandparents are not working, so they go to the pool every morning to swim.
2. pRLBELHILL VLYY, v DEDALEHLCTVET,
C ) ) () C ) HC )

(T F) My older brother and younger brother and younger sister are always writing kanji.

3. REDBICVWIAII T I TV DELAATICODED TS0 5,

( ) ) C )
b ) RIIRTRNF 1A,
C ) C )

(T F) My friend's older sister works at a bank downtown, so she doesn't eat lunch at home.

IV. Using the -OO form, invite a friend to do something with you at the following places or on the
following occasions. Use a different verb each time. (2 X 3 = 6)

. LwoE-o
2. L LEHMA
3. RF vy 73—

V. Match the beginnings and ends of some of the proverbs you have learned this lesson. (1 X 9 =9)

1. Z=H A =F,
I - & o ) B. Ho\ Y,
I N =) I R R (W C. b,
4y ALY S D. AT,
s wWLookiTy E. i b,
6 FF AN F. Kb b5,
I A el N RO A b G. DI\,
8. X5 H #Z %,

9. DA HDFII e B A

15 7 A b



VI. Write the number of the proverb from Part V which accurately depicts each situation below. Use
each once only. (1 X4 =4)

1. Scarlett the cat was injured in a fire while rescuing her young kittens.
2.1 started off the school year by studying kanji every night, but by the second week of

school, I gave it up.

3. Tom is a professional basketball player who usually is the highest scorer on his team,

but tonight, he missed all of his free throws.

4. My parents bought me a new car I wanted last year, but my friend just got a new one

I like even better.

VIL Using the L %" construction, write an appropriate sentence for each picture below, using the cues
provided. (2X 3 =6)

Example: H A% —A5)XALIFBREBELYI DY THA,
BAZE 7 Ak
CAJES R FEE

1. CFp g
7 =R 7 =
#FETT, —R Y

.

2, +FF
nELEY : BAE
bt LAV nx L
7, s

7—
%itf. 5
EBrE HBREIA
Liﬂ‘o j;)z',,x,{/ﬂ':i
FZ k 16



VIII. Read the following conversation between a male and two female speakers. Identify whether the
speaker is male or female by writing % or % in the blanks. (1 X 8 =8)

L b, TAICBIL, TRAD?

5 ke TR, BUB. £IRNRED?

£, BEATWT S b,

Cvd. V1o Lk ITBEXAOA,

5 hoa ¥ TARNRIATL D2

SB. W77 )TDAZ2—IEHFFEH,

 EHRREEEb |
X4LEHFAFEIGD Lod, #7257 TAFT |

e U

IX. Read the following dialogue between friends. Change the underlined portions of each sentence to

the correct informal ending. Kawaguchi is male and Ueda is female. (1 X 13 =13)
1AL &9

Na(B) BABIEITIADOEHREB =71 —LedHY) FHATLAED,
( )
B v, 07 LEVYRFEEREVE LAY,
( ) ( )
nma@E): F2E-> T\ F4A, EHIANER?
( )
FHE)  RELEbLLHNELY T HA, ' LiildayEY TRV —~
( )
TxF Lt 9%,
)
NaE): I NP AD AT, (TKITBEV Y E LT,
( ) ( )
EH(K) TlE. SV L L IITXFHAD,
( ) ( )
na@): Tt L, @b F495, (I IATALET,
( ) ( ) ( )

N S0
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X. Read Lynn's first conversation with her homestay father just before dinner. Fill in the blanks with
the letter of the best response from the box below. Use each choice once only. Not all choices
will be used. (1 X 14 = 14)

Yt YT, ¥IFLALL,
BRXA L LBLC YIE o
Ny i 16FTY. mROFETT,
BRIXA I ZI0?  TRKILAA?
) TEHATY, REBFBEHITERTT,
BREXA I BRILOB L TLIL?
)y IRIEIYSTT. BlE 0kEE .
i FRAETT,
BRXA T Z 5B & BB
)Y ionAL BICIEEE. BKE LT. 5EZ FrOXEIC
FoTVd+, WE% LT 2T,
BREXA 2535721 v LRSI E A7
)y BECREEHEVEEL e ) F LA,
Bl AR E T
BRXA: Ur. RERUOIB S0 B THASE LA, HEH7
)Y EOEL BN LRETA. RXOOFT,
EFTT,
BRXA  ZHEEBE, 3H. 49 DR L "~
A LR B BT,
)y lEve L5 LS BhsLET,
A XE E BHAXA I SR ML wE LT
B. BX5%9) F. BITWIAL U WwWoTh N. AT%
C. L7624 G LTwWwFE¥d K ITEHELIZE 0 ITALA
D. BNJL 9 H 2%t L HAI9 P. hXu

7 A b
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XI. Answer the following questions in Japanese. (2 X 3 = 6)

LR BRERET DL T

) REYREY UL LOFHFE TTH%

VA R TS — BT L LB
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T RXyF+—BERE3 For the Teacher
130AHK (1 002)

I. Listening. Study the following family tree, then listen to your teacher as he/she reads five statements
once each. Circle T or F for each statement based on the information on the family tree. (1 X 6=16)

SISO @) R—

4
“S—
NS,

5L IHLZ 7= L
banker housewife Sth grade teacher doctor
| | |
B0 O o
2P % . vAD & 115 &
4th grader 7th grader college sophomore 9th grader

1.(T F) 2. (T F) 3.(T F) 4(T F) 5(T F) 6. (T F)

| BROFEXBIET 3T TH.

2. BILIFERDEE X L TV ET,
3 ROVS LIEBITI BT O£,
4. BLIIVWLr»E2 LTV ET,

5. z%t;tyk?’#@:iﬁi'(“a“o

(A4

6. IRDDHIIFFEETT,



PROJECTS (SAMPLES)

The following section contains four projects that you may consider including in your curriculum as you
teach from this textbook series. They have been field tested. One project is assigned every quarter and
each is linked to at least one of the lessons. The first project is linked to Lesson 1 (Self-Introductions),
the second project to Lesson 2 (Japanese High Schools), the third project to Lesson 6 (Japanese
Entertainment) and the final project to Lesson 8 (Japanese Meal). You may wish to try one or two out
first. You will undoubtedly have to make some changes to meet your needs, the needs of your students
and other time and logistical conditions at your school.

As the projects were designed, several considerations were met. First, they were linked to national
standards, thereby ensuring that all areas of learning and skills were integrated. Second, they serve as
an authentic means for students to communicate, whether it is gathering information from authentic
sources, or producing a project for an authentic audience. Third, they serve as an integrated alternative
assessment form that goes far beyond paper and pencil testing or oral testing, as it requires students to
think critically -- to plan, organize, apply what they have learned in a truly communicative way, present,
and reflect on their learning. Finally, many of these projects require students to employ some of the
newest forms of technology as part of their presentations. Students who are skilled in technology
delight in the opportunity to use and teach others about technology. Students who are less skilled
receive a basic introduction to technology that they can then use for other classes, or in the future. If
technological support is not available at your school, these projects can easily be converted to more
traditional kinds of presentations. It has been our experience that, while students must work hard to
produce these projects, they find working on them very memorable and enjoyable. From a teacher's
point of view, projects provide one of the best ways of helping students pull together all they have
learned in a meaningful way.

Each project consists of a set of basic instructions for the student, including an introduction, standards
that are being met, objectives, procedure, method of evaluation and due dates. These instructions are
followed by extensive sets of rubrics for each aspect of the project. Most projects include an oral
presentation, a visual element, a composition and a reflection. Students should be given these rubrics
along with the basic instructional sheet so they are fully aware of the expectations for each aspect of the
project before beginning. At the end, teachers use these rubrics to assess the student's work. Projects
are generally worth between 10 - 15% of the student's quarter grade.

Good luck as you use these sample projects for your reference!
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TEFXyF+—HEKES L 77 R
7oz b1 TULZLEIHW] (75TA)

Introduction:
You will introduce yourself in Japanese to your classmates and to your Japanese teacher using an
electronic slide show.

Standards:
* Presentational communication ¢ Linguistic comparison e Culture

Objectives:
1. To organize and do an oral presentation about yourself using an electronic slide show.
2. To write a composition about yourself.

Procedure:

1. Organize, in outline form, what it is you would like to share with your class about yourself.
You must properly introduce yourself (with appropriate body language) and should include
information about your family (including occupations if applicable), your grade in school,
favorite subjects and your future plans. Other information, such as your age, interests,
strengths, likes, dislikes, where you live, etc. may also be included.

2. You will not be allowed to use any notes. You will create an electronic slide show presentation
that will allow you to orally present your self-introduction in an organized way. Your slide
show will become your "notes." It is important that you select your visuals well, so
they can serve as "prompts" for you as you speak. You will include between 2 - 5 slides in your
presentation, no more and no less. You will be evaluated on how well your oral presentation
integrates your slides. See the visual rubric attached.

3. On the day designated by your teacher, you will present your self-introduction. It should be
well planned and well organized, but it should NOT be memorized. Your presentation should
sound and look natural. You should try to use new vocabulary and structures. Use the
formal speech style. Your presentation should be between 2 - 3 minutes. Presentations that
are too long will be cut off. Check the oral presentation rubric for details.

4. After your oral presentation, you will be writing a more detailed composition about yourself.
This should provide more information than you were able to talk about in your presentation.
Elaborate and expand on the areas you touched on in the presentation. Use as many new
vocabulary and structures as you can, while incorporating a variety of structures from earlier
levels of Japanese. Be organized and be sure your composition flows well. You may type
(1 1/2 pages) or use genkoyoshi (2 pages). Use the plain form writing style. Check the
composition rubric attached.

5. The final portion of this project is your reflection which will be written in Japanese. The
reflection may be typed or handwritten. There is no length requirement, except that all of the
areas listed on the rubric be covered. In it, you will include information about what you learned
and some of the difficulties and successes you experienced while doing this project. Check the
reflection rubric for more details.
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Evaluation:
Oral presentation (Individual points):
Visuals (Individual points):
Composition (Individual points):
Reflection (Individual points):

20 points
15 points
30 points
10 points

117

Due:
Due:
Due:
Due:
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T FXVF+—BERES A T 772
7o zZ7 b1 [LILLIv] (75TA)
I. Oral Presentation (Individual Points) /20 pts.

Standards: Presentational communication, Cultural comparison

Content: /5 (Individual points)
Expectation: Provided ample and interesting information about self, i.e., age, grade, interests,
familiy, strenghts, likes, dislikes, residence, school, subjects, future plans.
5  Fully met expectations.
4 Met most expectations.
3 Satisfactorily met expectations.
2 Did not meet most expectations.
1 Did not meet expectations.
Time limit: /1 (Individual points)
Expectation: Presentation was 2 - 3 minutes.
1  Met expectations.
Language use: ____ /4 (Individual points)
Expectation: No or very few grammatical errors, language was used appropriately, used a
variety of grammatical structures and vocabulary, including recently learned material.
Information was communicated well, as language was used effectively.
4 Fully met expectations.
3 Met most expectations.
2 Satisfactorily met expectations.
1  Did not meet most expectations.
Delivery: /3 (Individual points)
Expectation: Projected voice well, maintained good eye contact, used appropriate body language.
3 Met expectations.
2 Satisfactorily met expectations.
1 Did not meet most expectations.
Pronunciation, Intonation: /3 (Individual points)
Expectation: Pronunciation and intonation communicates well with native speakers.
3 Met expectations.
2 Satisfactorily met expectations.
1  Did not meet most expectations.
Flow, Organization, Preparation: /4 (Individual points)
Expectation: Presentation flowed well, was well-prepared (but not memorized) and well organized.
4 Fully met expectations.
3 Met most expectations.
2 Satisfactorily met expectations.
1  Did not meet most expectations.
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KAIWA (CONVERSATION) DAY
2FENH
Goals:
Kaiwa session:
1. To practice speaking with peers and adults in one-to-one and small group settings.
a. Initiating conversation. (i.e., questioning)
b. Responding appropriately.
2. To develop active listening skills.
3. To practice using newly learned vocabulary and grammar along with "old" material.
4. To learn more about your peers, teachers and other class participants!!!
Lab. session:
1. To improve listening comprehension skills.
2. To develop reading comprehension skills.
3. To develop oral fluency in reading.

Procedure:

In class, you will be engaging in guided free conversations. The teacher may select a topic and let
you know ahead of time what it will be, but may also often present you with a topic after you arrive to
class. Since no English is allowed in class this day, instructions for the day's class will be flashed on
the OHP in English for you to read. Points will be subtracted from your grade if you use any English.
Generally, the format of the kaiwa class is that you will first break into pairs and practice. This serves
several purposes: 1) It is far less threatening to talk to one person than to many people. 2) You can
"figure out" what kinds of things to say about the day's topic and practice. 3) Your partner can listen
and help you express what you want to say or provide help and corrections. 4) The teacher, who will be
circulating, can provide you with help or answer questions. After about 10 minutes of practice, you will
have a conversation/discussion with the entire group. Since you are now speaking to a larger group, the
dynamics may be different, but you are expected to participate by listening carefully and contributing to
the discussion based on your practice with your partner. Encourage others to participate by asking each
other questions, commenting, and reacting. Try not to dominate conversations -- allow others to
participate.

There are several general kaiwa goals which will apply to everyone at every session:

1. Speak no English.

2. Help create a non-threatening environment by being supportive.

3. Listen carefully and try to keep the conversation more or less "connected."

4. Participate, and encourage your peers to participate.

5. Come prepared to these classes by reviewing the current vocabulary and grammatical forms
so you can "try them out."

Other than these goals, you will be required to write two goals of your own. These goals are to be
very specific, so that you and your teacher can easily assess whether you attained the goals or not. For
example, a goal such as "I want to become more fluent in Japanese" cannot be easily measured. What
does "more fluent" mean? Write goals such as "I will use at least two new grammatical patterns at each
kaiwa session." Or, "I will ask at least two classmates open-ended questions at every session." You use
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the same goals for a quarter.

You will be evaluated on your performance mainly in the large group. The teacher will consider
the degree of participation (quantity and quality), how well you have attained the general goals listed
above (#1 ~ 5) and your general attitude. See the attached rubric. As the teacher is circulating during
the paired conversation time, he/she may hear you using a new grammar form especially well, or express
something very well. On the other hand, he/she may hear you speaking English! In either types of
cases, he/she will note it down and it will become part of your performance grade for class that day.

Your homework after kaiwa days is to spend a few minutes reflecting and assessing your own
performance. You will address the general goals in a checklist form and you will be required to give a
detailed self-assessment of your personal goals. See the sample attached. At the end, you are to
evaluate your own performance for the day, and the teacher will also evaluate your performance, taking
your self-evaluation into consideration. You will also receive a grade for the quality of your reflection,
based on its content and your use of Japanese (grammar, vocabulary, kanji and legibility).
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TRKXVF+—HBAEREI QFENI TR
General Goals:

1.

2.

BARZ/-TTET,

Speak in Japanese only.

J7AA—=hrE=91T5,

Help to create a non-threatening environment by being
supportive.

IS AA— P OEELCHOT, BEALZNA,

Listen carefully and do not stray from the topic.

LK PAIAT, FET

Think carefully and speak.

CHERBFEFLEICXAN LT, Z9RAA—MIZEXADLLTE L ),

Lo ¥s ) ORMICZORDOEZLNGETHMBL TEWT, 77X
TfE->TA5,

Come prepared to class by reviewing the current vocabulary
and grammar so you can "try them out."

Participate, and encourage your pgers tg participate.

During class, you will be evaluated on:

1.
2.

Your adherence to the goals above.
The quality and quantity of your participation in the larger
group discussions.

3. Your engagement during small and large group conversations.
4.
5. Your willingness to take risks with the language.

Your success in attaining your personal goals.

Your homework tonight:

1.

Using one sheet given to you, write your approved goals and a
self-assessment of your kaiwa performance based on your
goals. Read over the sample kaiwa reflection sheet you were
given in an earlier class.

. On the other sheet, write only your approved goals in black ink.

Sensei will make copies of this for your use for future kaiwa
classes.
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TRV F+—BARE3 RFO7 TR

SABDMEY 7.

Other focuses :

Procedure:

L.

2.

Pair off with a partner. Try to work with different
partners each session.
Practice talking about the topic. This is a time to listen,

ask and practice with your partner. Help each other
out. Ask sensei for help. BA&RZG/-|T T |

. Always keep in mind the class goals and your personal

goals.

At the signal from your teacher, you will reconvene with
the entire kaiwa class and this time conduct a
discussion in the larger group on the same topic. You
may talk about yourself, talk about your partner, or ask
questions of others in the large group. Keep all of the
goals in mind!!!

Suggested grammatical forms for this session:

1.

2
3.
4.
S
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FRRYF v —BARES &
23 DH Kaiwa Grading Scale BT 75 R

10 points

9 - 8 points

7 - 6 points

5 - 4 points

3 - 1 points

Participates and performs above and beyond expectations.

Asks many appropriate questions.

Uses newly learned and/or complex structures.

Uses newly learned vocabulary.

Demonstrates good listening skills by making relevant comments. Uses aizuchi.
Demonstrates initiative by drawing the quieter students into the conversation.
Leads and guides the conversation.

Uses no English.

Asks some appropriate questions.

Gives some responses.

Takes some initiative.

Demonstrates good listening skills by making relevant comments.
Uses some aizuchi.

Tries to use newly learned and/or complex structures.

Uses newly learned vocabulary.

Uses no English.
Takes limited initiative during group talk.
Tries to use some new grammar and vocabulary.

Uses a little English.

Does not use new grammar or new vocabulary.

Uses English.

Does not, or rarely speaks.
Uses English.
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TEXYF+—BAE3 ZA
BAY 77 R
2 MNHB'Y) 7 L7 3~ KaiwaDay Reflection in Japanese

I. 7 7X®3J—)L Class goals : Rate your performance of each, 0 - 3. 3 = Achieved goal completely.
(3210) 1.BA&FEITTET. Speak in Japanese only.
(3210) 2.77AXA—bF%77F1F%, Helpto create a non-threatening environment by being supportive.
(3210) 3.77RA—hDFELLCHNT, EEHLTAL,

Listen carefully and do not stray from the topic.
(3210) 4ERELETFRFIIANLT, Z77AA—PLEIAPLTEL G,

Participate, and encourage your peers to _Pf§t§Cip3f?; , o
(3210) 5.LnFt JORWICZORDEZUAEEREL TENT, 77X THE-> T4 5,

Come prepared to kaiwa classes by reviewing the current vocabulary and grammar so you can "try them

out."

II. #®D T—)L My goals : For each personal goal, tell whether you attained your goal today. If you did, provide
examples and contexts. If you did not achieve your goal, explain why and tell how you can improve next time.

FOT—IL1

FDT—I2

"L X
L (35D BM- Other comments : How you think you excelled or can improve in an area not addressed earlier?

FnND L3 Student's evaluation of own performance today: /10

vri
%% O Teacher's evaluation of performance:_ /10

%3

By
X Quality of reflection: /10

»

ES

G

PLEG SFAL

B X Reflection grade based on
Content (5): Thoughtful and well supported with examples and context.
Use of Japanese (5): Legible, use of kanji, appropriate use of grammar and vocabulary.
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7 KXY F +—HBAREE3 Useful Expressions % D 1
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7 KXY F +—HAFE3 Useful Expressions T N 2

13)
\ >
D,

S ﬂ Q‘ e

22)
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1R—EFEZDT

TRy Fr—BARES

3)

RPIRNBL X

&

N
N

10)

OH12R
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TEXYFr—BARES D 1R-EFELO3

25) 26)

31) 32)
/ &k@@ g

What do you like? ]

1 Can you write kanji? ’ x Can you write kath too? I&

LT

2



S
-t

2 EF

3.WMDOER, BIIA

L RDLRET. BRI A

5. ADE, EXIAL

6. HDAR, BT, P

7. MR, B9, HRFH, PR 5%
8. BUIR. BB

Q. B4\ \FT. BAH

10. £F

11. 8RIT. ROAX v 7 L X

12, 4%, 2w
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